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It is well known that quality and positive school outcomes are determined by teacher competence, sensitivity, and motivation
which are summed as teacher quality. )e role teachers play in shaping society requires that training of same must be of utmost
priority of governments. With reference to the relevance of archival materials, the study relied mostly on observation and
secondary sources of data with content analysis on training of teachers in Ghana. )is study identified various elements that
contribute to the quality of teachers which ultimately increases the quality of education. )ese included quality assurance of
teacher education, initial training of teachers, deployment processes, professional growth, compensation, and regulatory bodies
that ensure standards and compliance. )e article also found out that low investments in teacher education, allowing non-
professional graduates to teach, poor living, and working condition are deterrent to teachers from accepting postings to rural and
deprived areas; lack of regular and consistent training for professional development and poor motivation packages for teachers are
some of the reasons for poor quality in the education delivery at the basic school level.)e study then advocates that teachers must
be trained strictly by educational institutions only, aptitude test must be used to recruit teachers, intensify curricula reform to
address critical thinking skills in teachers, institute regular development training for teachers, and motivate teachers who accept
postings to rural areas.

1. Introduction

Education is a collective social effort which ensures that
every citizen becomes productive and a critical member of
the society with a disciplined capacity towards quality life.
)e value of the educational product depends largely on the
quality of the delivery of it [1]. )e role of education in
determining how an individual spends his adult life is high-
held and in the same vein, the long-term benefits of the
investments in education yield no dividend to the society
particularly and the country at large. High rates of illiteracy
in a country only generate socioeconomic cost, and it
threatens social and national security. Education, being an
overarching element in national development, abounds in
the literature [2–6].

)e history of education according to Graham [7] and
Antwi [8] predates Ghana’s independence where the colo-
nial masters needed people as interpreters and clerical

subordinates to help facilitate their trading activities of the
then established companies. Sustenance of these trading
activities necessitated training of people by the colonial
masters. Again, as posited by Antwi [8], the entry of mis-
sionaries into the country through the coastal area saw the
activities of training intensified. )e reason been that the
missionaries needed educated folks as catechists and care-
takers to help spread their message ()e gospel) to the rest of
the populace [7]. )ese led to the establishment of formal
education which later spread to all the communities on the
coast of Ghana (formerly Gold Coast). )e government of
Ghana sustained the gains of education and extended them
to other parts of the country [9]. )e government of Ghana
continues to pursue frantic efforts to improve the quality of
education for its populace by improving education generally.
Ghana’s education system consists of three levels (10): basic
education or first-cycle education which is made up of two
years of kindergarten, six years of primary, and three years of
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Junior High School; second-cycle education which also
comprises three years of SHS; TVET; or business, agricul-
ture, or apprenticeship work; and tertiary education which
consists of colleges of education (COEs) (3 yrs), polytechnics
(3/4 yrs), universities (4 yrs), and other degree- and diploma-
awarding institutions.)e Education Bill (11) also saw to the
establishment of three new national bodies—National In-
spectorate Council (NIC), National Teaching Authority
(NTA), and National Council for Curriculum and Assess-
ment (NaCCA). )e mandate of these bodies was mainly
oversight responsibility of the pretertiary subsector [12].

Ghana’s bid to fulfil the Education for All (EFA) policy
unveiled a number of policy reforms and social interven-
tions, a move which sought to expand education access for a
larger number of school-aged populations. )ese inter-
ventions included Free Compulsory Universal Basic Edu-
cation (FCUBE), school feeding program, and capitation
grants [13]. Coupled with these reforms, educational
spending by the government of Ghana has also been en-
couraging and commendable, and it is above what UNESCO
and Global Partnership for Education (GPE) recommend,
that is, 6% of GDP and 20% of government’s expenditure,
respectively. Between 2011 and 2015, Ghana spent between
6% and 8% of GDP on education, while expenditure as a
proportion of government’s spending ranged from 21% to
28% [14, 15]. According to the Education Sector Perfor-
mance Report from the MOE, Ghana’s expenditure on
education as a proportion of its budget and GDP is far more
and higher than its compatriots in the ECOWAS region [12].

Despite government’s efforts to improve access and quality
of education for its populace by increasing expenditure on
education and increasing student intake, education quality still
remains a daunting challenge. Some commentators are of the
view that the deterioration in education quality and gradual
decline of pupils’ progress might be the result of government’s
quest to massively expand education to address the issue of
access. Access to education without quality is a waste of time
and opportunity. Averting the challenge of quality requires
reforms in teacher education. According to Altinok et al. [16],
the Legatum Institute annual report on country performance
for the year 2019 ranked Ghana at the 91st position out of 167
countries as far as quality of higher education including teacher
education was concerned. )is means that in spite of gov-
ernment’s efforts to better the education delivery in Ghana,
there is still more to be done. A deeper understanding of teacher
quality and its associated improvement strategies is particularly
important because the same teachers are the professionals
whose responsibility it is to activate learning through the use of
pupil-centered pedagogical approach to realise the goals of
policy reforms in Ghana. Methods and approaches to teaching
are skills that are acquired from initial training which form the
underlying objectives and philosophy of instructional practices.
Akyeampong [17] stated that students in the training institu-
tions are hardly engaged in active participation and only oc-
casionally asked questions for clarification. Reasons assigned to
the adoption of this lecture method of teaching were that it
ensured good coverage of the syllabus, in view of the limited
time available [18, 19]. Methods teachers use in delivering
lessons are more expository than inquiry and do not afford

pupils the opportunity to explore and construct their own
knowledge and understanding based on what they are familiar
with. )ere is therefore little opportunity for learners to engage
in practical and problem-solving activities. Other concerns that
impede quality training of teachers are workload which hinders
extensive learning experience for teachers. Akyeapmong [17]
reiterated that teaching loads were excessive making it unre-
alistic to achieve its objectives.

Based on the above discourse, the research seeks to
ascertain the state of teacher education and training in
Ghana with its associated challenges as well as the oppor-
tunities that exist and to explore other viable options to
improve teacher education for high-standard education
delivery in the Ghanaian basic schools.

1.1. Quality Assurance in Teacher Education. UNICEF de-
fines quality education in terms of some five key sectors:
what learners bring, environment, content, processes, and
outcomes. )is understanding by the UNICEF simply touch
on adequacy of schools, teaching and learning materials
(TLMs), number of children who finish school, and most
importantly, the quality of the teacher. )ere is no point in
providing an opportunity for a child to be schooled if the
quality to make that child a useful agent in the society is
missing in the education provision.)erefore, the ingredient
to effective teacher-learner activities as well as the support
from stakeholders to ensure that learners acquire the needed
skill must be a concern for everyone.

)e concept of teacher training quality is a global phe-
nomenon that requires proper understanding, the benefit of
which goes for both individuals and nations alike. Darling-
Hammond [20] indicated that, among all educational resources,
teachers’ training is especially a critical contributor to educa-
tional outcomes and consequently the success of a nation to
advance in its sociopolitical environment. Teacher training
quality therefore refers to the process of ensuring that training
programs are designed in such a way to help prospective
teachers to know and understand a wide range of things about
teaching and learning and in their social and cultural contexts
[20].)is understandingmust be applied to complex classroom
situations for the benefit of the diverse students. )e under-
standing of this concept is further reiterated by Fullan [21] who
claimed that teacher training quality is probably a means of
creating awareness in the minds of policy makers and the
general public about what it takes to teach effectively both in
terms of knowledge and skills that are needed to allow teachers
to develop and use what they know to shape the life of students.
Darling-Hammond and Bransford [22] also referred to quality
teacher training as a means of preparing teachers to play
multiple roles and taking their rightful positions in the teaching-
learning environment to confidently face the challenging
classroom situations. Improving the quality of education
worldwide for students suggests that teachers must be trained
with the required skill sets, knowledge, and experiences needed
for the times [23–26].

Attempts by successive governments to provide greater
access to education should not in any way affect the quality
of it; otherwise, the purpose of education will be defeated,
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and the populace will only receive education that makes
them alien in their own land. Making education more rel-
evant to the needs of society is among the reasons why
quality of education was the concern of theWorld Education
Forum held in Dakar, Senegal, in 2000 [27], until recently,
however, the international attention centrally focused more
on universal primary education, which is also the second
Millennium Development Goal [28]. Quality in education
according to Asare [29] can be achieved in many ways, and
one of the ways is the relationship that exists between the
transmitter (teacher) and the recipient (learner). )e role of
the teacher in knowledge transmission is vital in the
knowledge economy era. Quality education delivery is one
that involves a trained and motivated teacher who uses
child-centered delivery strategies as a tool to facilitate
learning. )is kind of learning according to Asare [29]
occurs in a well-managed classroom, where supervision and
discipline ensure effective use of instructional time.
According to the UNESCO [28], four strategies are crucial in
providing quality teachers for quality education: recruit the
best candidate from a pool of applicants, train the teacher
well (before and on the job), allocate teachers effectively to
disadvantaged areas through proper incentive packages, and
reduce teacher attrition through improved working condi-
tions and flexible career progression pathways.

Training of the teacher should therefore be a great
concern for all stakeholders [30]. )e world is heading to a
new economic era called the knowledge economy where
competitive advantage is the order of the day [31]. )ere
must be a paradigm shift from the old methods of teaching
to a new approach which addresses the very needs of the
times we find ourselves. Teacher education must occupy a
center stage in the education agenda of governments. )e
popular axiom “garbage-in, garbage-out” should inform the
thinking of policy formulators with regard to teacher
training. How are teachers recruited? How are they trained?
How are they deployed? What are the modalities to ensure
they remain in the profession? )e practice where people
who do not get admission to the prestigious universities end
up in the colleges of education must be a thing of the past,
especially in the knowledge-based era. Quality must begin
the process of recruitment to retirement of the teacher.
Hence, ascertaining teacher quality to ensure high-standard
education delivery in the Ghanaian basic schools is not a
misplaced priority.

2. Methods

)e focus of this study is to ascertain the state of teacher ed-
ucation and training in Ghana with its associated challenges as
well as the opportunities that exist and to explore other viable
options to improve teacher education for high-standard edu-
cation delivery in the Ghanaian basic schools. Punch [32] was of
the view that qualitative research is a study of the interpretation
of various concepts, concerns, and processes. Such design is best
when observing people, phenomenon, and situations in their
natural settings. Yildirim and Simsek [33] also posited that
qualitative research is a research type that utilizes observations,
interviews, document analyses, and surveys to convey meaning

to the researcher. For this study, there was a triangulation
approach from two main sources including observation and
document analysis as suggested by Creswell [34].)e secondary
source of data used was in the form of written documents,
articles, and published reports concerning teacher education,
and facts were assessed from the internet, official websites, and
the offices of the Ministry of Education of Ghana, Ghana
Education Service, National Teaching Council, and theMinistry
of Finance.

With the benefit of content analysis, the study highlights
the state of teacher education in Ghana and some of the
critical factors for quality teacher training. )e study further
draws out the challenges of teacher training from the data
gathered. To ensure confirmability, the data, method, and
results sections are elaborately described, and raw data and
codes are kept by the researcher within the research process.

3. Review of the Literature

3.1. Teacher Training in Ghana. As indicated by Kadingdi
[35], the only way to maintain quality and effective teacher
workforce is to ensure quality at the start of the process of
recruitment and the quality of training (preservice and in-
service) the recruits receive. )e survival of the quality of
nation’s education depends largely on the kind of training
teachers receive during their initial training as well as on-
the-job training.

Currently, there are 46 public colleges of education
(CoE) in Ghana which provide initial teacher training for
Diploma in Basic Education (DBE). All these colleges of
education have a national focus even though they are
scattered all over the regions in Ghana. Final examinations
for the award of diplomas are conducted by the Cape Coast
University as an external examining body. However, uni-
versity of education, Winneba, and the Cape Coast Uni-
versity both run bachelor degree (BED) programs through
their departments and faculties. )e colleges of education
use both generalist and specialist approaches in training
teachers. Graduates with DBE (generalists) are prepared for
Kindergarten and the Primary (1–6), while the specialist
teachers are posted to Junior High Schools (JHS) to handle
specialized subjects such as French and Basic Design and
Technology. Besides, BED holders with specialized areas are
sent to Senior High Schools. Admission to pursue any of
these programs is based on the candidate’s graduation from
a senior high school with the appropriate requirement.

According to the Anamuah-Mensah committee [36],
teachers are trained in various institutions inGhana.)ere is 3-
year Diploma in Basic Education for basic school teachers
which is offered by the colleges of education (CoE). Also, there
is a 2-year program to upgrade teachers with Cert “A” to a
diploma level. Besides, one can acquire a bachelors’ degree in
any of the education universities in Ghana or a one-year
postgraduate diploma to become a professional teacher. )e
proliferation of alternative paths to teacher certification was
met with an increase in the demand for teachers.

)e concerns over the years have been whether the
pathways to teacher education do matter and that whether
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their experiences of teaching differ with different programs
and pathways. Supporting this assertion is Rice [37] who
stated that the selectivity of the institution a teacher attended
has a significant effect on the output as it may partially be a
reflection of the cognitive ability of the teacher. According to
Baines [38], the alternative pathways to teaching were ini-
tially a stopgap strategy to fill vacancies and to replace
unqualified individuals when no certified teacher could be
found. )e challenge has been how to produce teachers who
feel better prepared to penetrate the profession and have the
intention to remain in the teaching profession for a longer
period of time. Darling-Hammond et al. [39] wrote that the
growing demand for teachers in a labour market with
funding inequalities and deployment problems have led to
compromise in entry requirements and overall quality.
However, Baines [38] is of the view that many of the al-
ternative programs as well as pathways of teacher prepa-
ration actually do nothing to prepare teachers; according to
him, such alternatives provided no opportunities for prac-
tical teaching and require no internship which renders the
teacher deficient for effective delivery. As noted by Asare and
Nti [40], today, the alternative paths to teacher education are
no longer a second option but have become a mainstream
producing high numbers of teachers. )e study of teacher
education program outcomes is a strategy that may provide
new direction for quality discourse. Research suggests that
there is low-level teacher training quality in Ghana.
Akyeampong [17] suggests the following to be some of the
causes of the low-level quality in teacher training in Ghana:
excessive workload, limited time allocation for training,
overreliance on the expository method of teaching, teaching
was more focused on passing examinations than transmit-
ting skills, and knowledge for teaching.

3.2. In-Service Training (INSET)/Continuous Professional
Development (CPD). Continuous teacher development is
pivotal for any country’s discourse on labour force and capacity
building. Providing growth opportunities for teachers is a sure
way to make them relevant for the job market. If teachers are to
develop as agents of change, the focus must be on their cog-
nitive, moral, and competence, as well as their pedagogical and
management skills. Ensuring a consistent life-long development
of the teacher means ensuring that the school system is on its
way to achieving “going concern.”

According to Glatthorn [41], teacher development is the
growth a teacher attains as a result of increased experience over
a period of time. Teacher learning has evolved fromwhat it used
to be and now goes beyond a mere assembly of teachers to give
them instructions to real training that last for a long time to
enable teachers acquire the relevance and competence for the
knowledge-based labour market [42]. A more lasting form of
growth is the one that is achieved on the job (job-embedded).
Job-embedded learning is action-oriented learning which oc-
curs in a work-related setting with one’s self and with other
people, reflecting on their experiences and acquiring new in-
sights [43, 44].

Ghana has a well-crafted general philosophy for teacher
professional development in its Policy Framework for

Pretertiary Teacher Professional Development and Man-
agement Manual [45], which states that

(i) Teacher professional development in Ghana shall
reflect the training needs of teachers, recognize, and
reward their professional growth and achievements

(ii) Teachers’ career advancement shall be based on a
planned and managed process in which evidence of
professional growth and achievement shall become
the basis for career progression and rewards

(iii) Teacher education and training shall comprise
preservice and a system of regular in-service starting
with an induction program into teaching for all
graduating teachers from colleges of education, the
universities, and other accredited tertiary institu-
tions [15]

As suggested by Mensah and Addah [46], teacher pro-
fessional growth is a critical element in revamping educa-
tional outcomes and therefore should not be underestimated
in building teachers’ capacity in the school system. An ef-
fective professional development in the likes of what Ghana
intends to roll out enables teachers to think and act faster in
solving problems with new skills learned through collabo-
rative efforts. Any effective professional development pro-
gram for teachers is one that sees teaching and learning as a
collective venture and not just a mere series of presentations
[47]. Darling-Hammond [20] suggests that there is a linkage
between higher improved learning outcomes and teacher
involvement in consistent formal professional growth
programs that is geared towards context-specific pedagogy.
)is implies that learning is enhanced when teachers are
seen as critical stakeholders in advancing new and improved
ways of doing the old things which will invariably lead to
new results.

)e challenge Ghana has with its implementation of
continuous professional development is that the good ideas
only exist in the paper and in the documents but not in
practice. In practice, the focus of Ghana’s CPD is geared
towards something else. Manu [48] indicated that, in Ghana,
INSET mostly focuses on program implementation and
helping participants to pass promotion examinations which
is a complete deviation from what is set out to do in the
PTPDMmanual. Such programs are organized by the Ghana
National Association of Teachers (GNAT), TED, and re-
gional and district education offices.

3.3. Teacher Deployment in Ghana. Educational quality
depends largely on the availability of qualified teachers to
teach. One of the critical issues about the availability of
teachers is the management of staffing of schools with
teachers. Generally speaking, the demand for, and supply of,
teachers addresses both the issues of numbers and the
relevance [49]. Teacher demand refers to the need of a
number of competent teachers tomeet an identified shortage
in any educational establishment, whereas the supply of
teachers relates to the number and distribution of teachers
who are willing and available to teach in the school system
[50]. )e shortage of teachers in Ghana, especially in the
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rural areas, continues to be a border for successive gov-
ernments. )erefore, cogent policies regarding recruitment
and deployment are critical. According to Akyeampong [17],
the demand for new teachers in Ghana at the pretertiary level
is necessitated by an increase in the school-going age
population, the intention of the government to make edu-
cation accessible to all, high rate of teacher attrition, and the
desire to maintain a lower pupil-teacher ratio to maintain
quality.

According to the policy framework of the Ghana Education
Service’s manual for Pretertiary Teacher Professional Devel-
opment and Management [45], the system of teacher demand
and supply is decentralized to the district level.)e districts have
the responsibility to recruit and retain teachers in accordance
with harmonized policy guidelines and regulations by the
National Teaching Council (NTC). One of the desperate ways of
solving the teacher shortage problem in Ghana was allowing
nonprofessional graduates to teach, especially in rural schools.
According to Konadu [51], hiring nonprofessional graduates to
handle schools in disadvantaged areas was one way of meeting
the teeming demand for teachers in Ghana under the National
Service Scheme (NSS) and also by transferring excess profes-
sional teachers from educational offices back to the classroom.
)is practice only inflates the number of untrained teachers in
the system especially in the private sector. In order to arrest the
shortage challenge in schools, the following measures were put
in place: (i) organizing a school mapping to ascertain the re-
quired teacher supply and deployment levels, (ii) designing new
guidelines for staffing of schools, postings, and transfer of
teachers at the basic education level, (iii) identifying the subject
background and academic levels of teachers for purposes of
postings to appropriate levels of schooling, (iv) relying in-
creasingly on national service personnel for the supply of
teachers as a short-term solution to the problem of teacher
shortages, (v) transferring excess professional teachers from
educational offices back to the classroom, and (vi) recruiting
untrained teachers to support the system [51].

Ghana continues to do her best to ensure a fair deployment
of teachers to all parts of the country, but the problem of equity
in terms of numbers, experience, and qualifications still remains
a challenge for the government and other policy imple-
mentation agencies. In 2006, the Deputy Minister of Education
at a study tour of Asia conducted by the African education
ministers stated that the pupil-teacher ratio (PTR) in rural and
underserved districts is very high, while there is a comparative
surplus of teachers in the urban centers. )e introduction of
capitation grants and school feeding programs among other
interventions has led to an increase in the enrolment of pupils in
the rural areas. )e challenge therefore is how to ensure ade-
quacy in the supply of teachers tomeet the expanded enrolment
rates.

3.4. Teacher Motivation. )e effect of teacher motivation on
quality education delivery is unavoidable. Both extrinsic factors
(salary, allowances, promotion, and awards) and intrinsic
factors (competence, achievements, recognition, and good
rapport) have greater impact on teacher motivation [52]. )e
government of Ghana has over the years implemented policies

to improve access and quality at the basic school level, but little
effort has been made to motivate the teacher to remain in
teaching. )e success of education for all is dependent on a
motivated, dedicated, and committed teacher. Gatsinzi et al.
[53] posited that teachers get highly motivated and satisfied
when they are acknowledged, and their services are valued by
stakeholders including the school leadership and district
leadership, as well as national leadership.

Under the Civil Service Law, 1993 [54], PNDC Law 327,
the government, the Ministry of Education, and the Ghana
Education Service in 2010 replaced the Ghana universal
salary structure (GUSS) with the single spine salary structure
(SSSS) which increased teachers’ salary by 15 percent as a
retention premium for teachers by means of motivating
them [55]. Being recognized for good work done is one sure
way of motivating teachers. )is was a justification for the
introduction of best teacher awards by the government of
Ghana through the GES in the year 1995.

Most research studies delve much into why teachers have
low job satisfaction and motivation, and this has made
research into the area of motivation very superficial. More
specifically, little research has been conducted into the
reason some teachers are able to stay motivated in condi-
tions that others do not consider conducive. )is article
seeks to find answers to the question what are the em-
ployment conditions that are demotivating teachers in
public pretertiary schools in Ghana?

3.5. 0e Role of the National Teaching Council in Ensuring
Standards. )e Act of Parliament, Act 778, in 2008 man-
dated the establishment of the self-regulatory body for the
teaching fraternity. )is body was known as the National
Teaching Council (NTC) whose main mandate by Act 778
was to formulating standards, registering of teachers, and
establishing a licensure regime to ensure high level of
professionalism among teachers. Part of its mandate was to
promote excellence and professionalism among teachers and
managers of schools by ensuring standards in the educa-
tional system through effective regulation, implementation,
and supervision of teacher education programs, maintaining
discipline, providing opportunities for growth, and leading
the overall process of transforming education delivery.
Although it attempts to provide some standards of practice
for the teaching profession, no indication is given on how
the supposed standards were derived. )e NTC is also
mandated by the same act to give a facelift to the professional
status of teachers through licensing and registering of
teachers in Ghana.

4. Discussion

In an attempt to find answers to the research objective,
which was to ascertain the state of teacher education and
training in Ghana with its associated challenges as well as the
opportunities that exist and to explore other viable options
to improve teacher education for high-standard education
delivery in the Ghanaian basic schools, the consulted body of
literature revealed a number of factors as follows: (1) teacher
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training, (2) access to continuous professional development,
(3) teacher deployment, and (4) teacher motivation.

4.1. Teacher Training. According to Coultas and Lewin [56],
pupils’ low academic achievements and low quality of ed-
ucation have shifted focus to the quality of teacher educa-
tion. )e need for a well-trained, committed teacher with
adequate knowledge of the subject matter, updated on the
latest and new trends in the teaching profession, cannot be
ignored. Some challenges over the years have bedeviled
teacher training in the country. Some of the challenges were
identified as follows: admitting applicants with weak passes
into the CoE, lack of coordination among distance-learning
providers, inability of the CoE to produce enough teachers
for the basic education, insufficient alternative pathways for
training teachers, and insufficient investment in education
[23, 29, 30, 57].

Quality of education delivery in a country is as good as the
teachers delivering it.)e effectiveness of the teacher hinges on
two things: the quality of the person recruited and the kind of
training given to the recruited. In Ghana, the practice has been
that most people apply to the CoE when they do not get
admissions into the universities. To be a teacher was and it is
still seen as a second option. Prof Joseph Kingsley Aboagye,
Director of the Institute of Education of the University of Cape
Coast (UCC), at a conference on teacher education in sub-
Saharan Africa in 2008 suggested that the current aggregate of
24 that qualified students for admission into the training
colleges be raised in order to boost the quality of the intake [58].
According toAboagye [59], the new tertiary status of colleges of
education requires that tutors who teach them upgrade their
qualifications as well as update their competencies to meet the
new demand for tertiary teaching. )is is because tutors are
expected to adopt interactive and student-centered instruc-
tional strategies in teaching so that the teacher trainees will also
teach using the same approach. According to Lewin and Stuart
[19], a research conducted by the teacher education directorate
(TED) under theMOE showed that the focus of learning in the
colleges of education wasmainly for examination purposes and
that made students mere participants and not active members.
Such strategy jeopardizes practical teaching which is based on
appropriate methodology.

4.2. Professional Development Opportunities. One of the
surest ways of ensuring that teachers still stay relevant and up-
to-date on their professional life is through professional growth
opportunities [60]. However, research points out clearly that
teacher development lacks the consistency it deserves aswell as a
thought-out plan inmaking it achieve its intended purpose after
initial training from the colleges of education [61, 62].
Acheampong and Furlong [30] stated that even if there is any
growth program at all, it is in the form of the train-to-train
model where head teachers and circuit supervisors are given
some form of training and are expected to give the same to their
subordinates. Such training workshops normally focus on new
reforms or areas of the curriculumwhich theymight have never
studied in detail during their initial teacher training programs.

)ese discrepancies are the cause to low growth in teacher
professional competence [63, 64].

4.3. Teacher Deployment. On the issue of teacher deploy-
ment, Cobbold [65] is of the view that the difficulty in
attracting and retaining adequate yet qualified teachers to
staff schools continues to be a challenge to successive
governments in Ghana. Cobbold continues to state that the
challenge to teacher shortage is as a result of high rate of
teacher attrition and limited number of teacher training
institutions in Ghana. In some cases, poor living and
working conditions, as well as increased workload with the
demands of several education reforms, deter teachers from
accepting postings to rural areas [66]. Hedges [67] posited
that teachers posted to rural areas try all means to switch to
urban centers even if it is a private school. EMIS report 2012
reveals that teacher surplus at the primary (1,549) and JHS
(21,630) can offset the overall teacher shortage for the basic
education subsector. Yet, there is still deployment problem
at the basic school level. )e data analyzed suggested that
there are some schools which have oversubscription of
teachers whilst other schools are grossly understaffed. )e
reason accounting for this disparity is the interference of
high-ranking officials (both politicians and technocrats).

4.4. Teacher Motivation. )e discussion on motivation was
derived from the discourse of teacher shortage and efforts to
address this shortage. Motivation is a way of sustaining to
the passion and enthusiasm of people to achieve greater
impact. Teachers are one of the main ingredients in the effort
to promote quality education. As change agents, teachers’
role is not limited to only the school but in the community at
large. It is based on this fact that the motivation of teachers
must take center stage in any educational reform if rural
folks are to have universal and equal access to educational
opportunities. According to Nilsson [68], the World Edu-
cation Forum which was held in Dakar, 2000, identified that
motivation package for teachers starts with respect for the
teacher and also having attractive salaries, opportunity for
training and development through enhanced study leave and
sponsorship programs, access to decent accommodation,
and access to social amenities and community support to
participate as a member of the community. Gatsinzi et al.
[53] suggested that one way of motivating teachers is by
recognition. Valuing teachers’ work and their commitment
to duty by school leadership is a way to uplift the morale of
teachers and will lead to change in attitude and behaviour of
the teacher [69]. )ere must be a hierarchical recognition of
teachers’ work from school to district and regional and
national education management.

)e need for trained teachers in deprived areas is not
about just the numbers, but equally important is ensuring
that they are motivated and retained in rural areas, If the
incentives of teachers in the deprived areas are improved,
they will be motivated to accept postings and stay in these
deprived areas where their services are required. )e gov-
ernment of Ghana, as part of its efforts to enhance quality
education, has implemented policies to improve access and
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quality at the basic level, but lesser attention is being given to
teacher motivation which is one of the crucial elements to
promote a high sense of teacher motivation, dedication, and
commitment to duty and improve teacher retention rate in
the deprived districts in the country. According to Bennell
and Akyeampong [70], the Ghanaian rural teacher today is
grappling with many motivational challenges with the in-
crease in enrolment of pupils which makes them reluctant to
accept postings to deprived areas. Akuoku et al. [71] are of
the view that the efforts made by the government to ensure
equity in teacher distribution to all parts of the country,
especially the rural areas, are still not effective.)e study also
found out that teachers did not feel the professional al-
lowance and the 15% retention premium that they were
given by the government as they were consolidated with
their salary. Also, the inconsistency in the payment of car
maintenance allowance as well as transfer grants was a
demotivating factor for teachers. Sometimes, accommoda-
tion for teachers posted to deprived areas are in deplorable
state which does not motivate to the teacher Darvas and
Balwanz [72] opined that lack of descent accommodation for
teachers in deprived areas contributes to the high rate of
teacher attrition; this really contributes to the push factors
which make most teachers leave their jobs for improved
conditions in other jobs. Conditions of service are the
benefits one enjoys from the service they are engaged in [73].

5. Conclusion and Policy Recommendations

Subsequent to the above observations and findings, the concern
of this article is that teacher education and deployment, as well
as motivation, in Ghana must be looked at, and necessary
modifications and adjustments must be carried out to ensure
higher quality in the overall education delivery in the country.
It is only through measures like these that would ensure the
relevance and consistency in teacher quality and the overall
educational quality. )e world is now at the era where glob-
alization and internationalization seem to be the order of the
day [50]. Providers, programs, course materials, teachers, or
students go beyond the national boundaries such that the
borders and national protocols are never a blockage [74]. )is
beyond-border phenomenon is an indication that institutions
can now develop globally minded teachers who are equipped
with the necessary capacity and competence to meaningfully
engage in international discourse.

)e study advocates that teachers must be trained
strictly by education universities and institutions only
and that the government must setup an accreditation
system for teacher preparation that gives maximum as-
surance of quality. )ere is also the need for a concerted
effort of all stakeholders in teacher education such as the
National Teaching Council (NTC) and Teacher Education
Division (TED) of the Ghana Education Service (GES), as
well as agencies and departments, to re-examine the
content of teacher education and training that ensures
critical thinking skills and effective classroom practices
by teachers. )is will enhance the competitiveness and
the quality in teachers which will position them for the
borderless labour market.

Furthermore, teachers must be recruited based on merit,
competence, and quality. )is can only be possible if the
issue of licensure of teachers is tackled with all the energy it
deserves. Teachers must be made to take a national em-
ployment examination which will function as a screening
tool, and those that pass such examinations are then given
the license to teach. )is will make entry into the teaching
field competitive and professional.

)e need for regular and consistent upgrading of ones’
professional competence and skills (professional development) is
another critical area that needs stakeholders’ attention.)ere can
be regular postemployment training for recruited teachers which
can be done by various headmasters of the schools and the
circuit supervisors (CS) of the zone. To reiterate what Mensah
and Addah [46] suggested, teacher professional development
helps to achieve teaching and learning objectives in the school
system and therefore should be given the maximum attention.
Certificates can be awarded to participants and can be one of the
critical requirements for promotion to the next level on the
career ladder.

Next, attracting teachers to every part of the country, es-
pecially the rural and deprived areas, has always been a challenge
to successive governments in Ghana. )e motivation to accept
postings to some parts of the country is minimal and therefore
tends to deter newly recruited teachers to such communities
where their services are needed. Government must have a
sustainable policy onmotivation for teachers who accept to be in
the rural parts of the country. Incentives such as bicycles,
motorbikes, bungalows, solar lamps, and, in some cases, some
allowances can do the magic to attract teachers.

Lastly, increasing access to education has led to
recruiting nonprofessional teachers from institutions other
than education universities. )e reality is that the number of
teachers may increase to address accessibility issues, but the
relevance and quality of training of such graduates will
thwart the efforts of the government to solve the problem of
quality education. )e implication is that the school system
will end up churning out people who are unprepared for the
job market. Ayara [75] supported this claim when he wrote
that “the education system has failed, such that schooling
provides few (or no) skills.”

In conclusion, there must be frantic efforts made by all
stakeholders to ensure that the quality of the teacher is not
compromised. )e quality must start from initial training
through to retirement of the teacher, and this would ensure a
higher adjustment in relevance and consistency, as well as
competitive advantage, in the global market.
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