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Contemporary educational theory and practice promote the development of subject-specific and generic competences. Co-
operative learning is a generic competence whose development is recommended in all subject lessons/activities. .e development
of fundamental individual values that rely not only on individual achievements but also on empathy and helping others, the ability
to listen, mentor, and assist is integral to primary education. Such education is supported by positive inclusion in the process and
good-willed communication within the group to achieve a common result. It is through achieving common goals and witnessing
the variety of activity approaches that certain activities become a success. .e study aimed to include all students in the de-
velopment process on the basis of cooperative learning and improve each and every student’s individual learning of language
performance in all subjects..e study is based on 186 first-to-fourth-year students from onemajor city school, representing a total
of 8 classes. After the school-wide activities on cooperative learning, all pupils took part in a questionnaire survey halfway through
the school year. .e survey used a written questionnaire. .e questions in the questionnaire were designed to explore pupils’
attitudes towards school and language-related aspects of successful group cooperation. .e collected data were analysed using
SPSS version 20. .e data analysis used a descriptive approach, calculating the answers chosen by the pupils. An analysis of the
survey results shows that themajority of pupils in years 1 to 4 think they can work in groups and cooperate because they are willing
to listen to others, explain and help others, are not bored, are interested in working together, and are interested in learning
new subjects.

1. Introduction

.e framework document “Good School Concept” [1]
regulating the curriculum of Lithuanian schools states that
the curriculum should be interesting, stimulating, suffi-
ciently broad, and comprehensive, creating challenges,
promoting solutions to problems, and developing the
competences necessary for modern life, and pupils should be
learning through research, experimentation, discovery, in-
vention, creation, communication, and cooperation.
Learning through cooperation, solving common problems,
creating when the other’s views are taken into account and
listened to are key competences of particular importance in
future life. In the draft of updated Lithuanian Language

Framework Programmes [2], language education stipulates
that language “learning involves the integration of subjects
because language topics come from different walks of life-
. . .Integrated learning of language (Lithuanian, foreign
languages) and other subjects is promoted” (p. 1). .is
means that strategic preconditions for developing linguistic
competences in an integrated way by learning other subjects
are in place, and this can be done properly through coop-
erative learning. Furthermore, the recommendations of the
European Commission on Teaching and Learning [3]
highlight the solution of complex problems while working
together, communicating, and cooperating. Person’s core
values, which focus not only on individual achievements but
also on empathy, assistance to others, the ability to listen,
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advise, and help, are developed in an integrated way in
primary schools. Regarding primary school pupils’ group
work, the value of self-identification as a group/class
member, which enables quality learning, is emphasised. A
child learns in a positive mood if they identify themselves
with the classroom/school environment and feel fully
fledged members of it. It is important for a pupil to identify
themselves with the educational community/group. It is
much harder if a child does not see themselves in that space.
In this case, learning can be problematic and irrelevant, not
only because it is inaccessible but also because it is not even
sought at all [4–9]. Research has shown that cooperative
learning impacts pupils’ social inclusion [10, 11].

.e foundation of today’s primary education is the
learner-centered pedagogy. Under the conditions of such
education, the teacher is an assistant, a creator of the ed-
ucational situation (context), who chooses the methods of
education, and helps the learner follow an individual
learning path. It is important to diagnose the current sit-
uation and the pupil’s achievements and offer suitable ac-
tivities and a system of motivation/encouragement that can
be covered individually by each learner who would expe-
rience learning success as a result [12]. In addition, it is
essential that the curriculum is developed according to each
pupil, thinking about their contribution and the individual
progress made, as this allows the child to take responsibility
for their own learning. Such successful education is facili-
tated by activities where each pupil feels important and
significant, and learning poses overwhelming challenges.
.is type of education is particularly conducive to working
in a group, provided that certain roles and responsibilities
are shared. In addition, it is important that educators can see
each of their pupils according to their abilities and accept
each child (whatever their abilities) positively and favourably
[13–15]. Cooperative education based on agreements
guarantees the success of activities. .e educator provides
help by commenting on the pupil’s actions, advising on how
the work can be improved.

2. Review of Related Studies

2.1. �eoretical Underpinnings of School Satisfaction. In or-
der for a teacher to be able to create an appropriate learning
environment, they should bear in mind several aspects of
being at school [16], which are significant for primary school
pupils (Table 1).

Florin and Guimard [16] identified pupils who are in-
terested in the work of the school and are satisfied with the
school in general. If a pupil responds positively to these

aspects, if they share this view, it is highly likely that a
positive attitude will also be involved in educational activ-
ities, which significantly increases the likelihood of learning.
Such an examination of attitudes to school is recommended
before or after planned activities in the group. Answers for
the educator could help link the student’s results to the
determination to act actively and make efforts to improve
the outcome.

.e satisfaction of the school scale [17] distinguishes
between the experience gained at school and the feelings
experienced by the pupil. .e author distinguishes between
the following aspects of school life: the relationship between
teachers and pupils, the relationship with peers or other
people, the importance that pupils attach to school as a place
of learning, the experiences/competences acquired, and the
interest or motivation to learn (Table 2):

.is model helps to find out the pupil’s state, the feeling
that is crucial for learning success, so it is recommended to
discuss it with pupils, especially if they express their negative
feelings/opinions in any area. When discussing and talking
to a child, assistance measures should be put in place to
improve their feelings towards the school.

Liu et al. [18] supplemented the school’s life scale with
academic knowledge and feelings related to this area.

.e needs of the pupils listed in Table 3 are essential and
important for the full well-being of the school, on which
learning success depends heavily. Educators should, on the
basis of these criteria, evaluate/examine the well-being of
each pupil and thus choose themethods of education and the
system of aid measures. It is important that children feel safe
at school that they feel part of the school community because
it has a direct impact on learning.

As regards class factors, there are positive links between
the academic satisfaction of pupils and the ability to par-
ticipate in school activities and influence the classroom
environment. .e same is true when a pupil feels respected
and safe and when they have a positive view of their teacher’s
activities [19] and when there is an atmosphere of mutual
assistance and support in the classroom [20]. In a primary
school, pupils’ motivation and academic achievement im-
prove when classroom activities are optimal and when pupils
can complete them with a little effort (with a particular
challenge in place), when teachers provide informative
feedback that encourages them to continue to act, and when
interpersonal competition is restricted and children-to-child
relationships are focused on assisting each other. At the same
time, the clarity of class rules has a positive effect on pupils’
academic satisfaction. .e study carried out by Randolph
et al. [19] in Finland revealed that primary school pupils

Table 1: Example of the quality of life at school scale (according to [16]).

Satisfaction with school Commitment to work at school Positive relationship with teachers

(i) I like school (i) I love working in a class/school so much that I do
not want to stop working

(i) I’d like this teacher to teach me next year
as well

(ii) Most of the time I do not like
going to school (ii) Working in a class is a waste of time (ii) .e teacher behaves in a way that

“makes” me “love” them
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(7–12 years old) feel better in classrooms with up to 20 pupils
in size. .is indicator is significant because not only are
pupils more satisfied with the school and their learning but
also when the class is smaller, pupils are given more personal
attention from the teacher. On the contrary, according to
Florin and Guimard [16], the well-being of pupils in the
classroom depends on its climate and the system of creating
and maintaining positive relationships and motivating pu-
pils. All of this depends very much on the attitudes of the
primary school teacher and their goodwill to build and
maintain such relationships. .e comparison of the satis-
faction with school and motivation to act of primary school
teachers and pupils in the United Kingdom [21] and in
France [22] revealed that pupils and teachers who study and
work in private schools feel much better.

.e above-mentioned well-being-at-school scales and
other factors related to pupils’ motivation are crucial for
pupils to work in the group. In the case of cooperative
learning, the working group has deeper principles relating to
interdependence and accountability, empathy and mutual
assistance, and each child’s individual contribution to
achieving common outcomes.

2.2. �eoretical Foundations for Successful Cooperative
Learning. Cooperative learning is defined by 5 attributes of
successful cooperation in groups where children work to
help, advise, and discuss [23–33]:

(i) Positive interdependence in groups is captured when
pupils understand that they are all responsible for

performing the task that everyone contributes to this
common goal and therefore needs to be able to
combine their abilities and efforts and be able to agree.

(ii) Stimulating interaction is a willingness and effort to
help each other and facilitate the accomplishment of
the task. Elements such as listening to each other,
consulting, explaining, arguing, and assisting in
sharing tools and resources to carry out the task are
important. In this area, emphasis is placed on the
importance of language skills and the ability to listen
and use language tools, such as appropriate words
and phrases for support and encouragement, no-
tions related to the content of subjects.

(iii) Individual and mutual responsibility and account-
ability are closely linked to interdependence. It is
captured when each member of a group is willing to
do their part of the job but, at the same time, creates
the preconditions for others to do their job. After
the activity, it is important to appreciate not only the
final result of the work but also the individual
contribution and the learned content of all activities.
It is important that children can also appreciate how
they understood and learned the content that other
group members were responsible for.

(iv) Cooperative skills relate to a culture of interaction
and communication and polite and responsible
behaviour in listening to and commenting on ideas
of others, expressing opinions, making decisions,
and sharing tools, roles, and activities.

Table 2: Example of the school’s quality-of-life scale (according to [17]).

Relationship between
teachers and pupils Sense of satisfaction Social integration Good experience General satisfaction

My school is a place
where a teacher: My school is a place where: My school is a place where: My school is a place

where:
My school is a place

where:

(i) Teaches me patiently
(i) My work gets me to the
level of learning that satisfies
me

(i) I’m good at getting along
with other pupils in the class

(i) .e work we do is
interesting

(i) I love going every
single day

(ii) Is honest with me (ii) I always/often experience
success (ii) .e kids trust me (ii) I always do a work that

I’m really interested in
(ii) I enjoy the fact
that I’m out there

(iii) .inks they can
help me

(iii) I’m popular among
other pupils

(iii) I like what I do in the
classroom

(iii) I always miss it a
lot

(iv) Listens to what I say (iv) .e teachers and
children pay attention to me (iv) I like being there

(v) Helps me do/
complete everything

Table 3: Example of the quality-of-life scale for primary school pupils (according to [18]).

Academic learning School management Teacher-student
relationship Achievements Relationships with

peers Learning

I have plenty of time
to do homework
assigned by my
teachers

.e school asks our opinion
before adopting the rules,

and takes it into
consideration

Teacher(s) help me
when I encounter a

problem

I’m good at
learning

I care about my
classmates, their

opinion

Teachers integrate
games/workshops
into teaching

I’m interested in
learning material, it’s
interesting to me

Our school environment is
beautiful

Teachers are our
friends

I’m doing a good
job at school

I have friends at
school

.e learning load is
moderate, and you

can keep up with it all
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(v) �e reflection of the group’s work takes place when
the following questions are discussed and answered:
what have we accomplished, what else should we do,
and how can we do it?

Researchers in some countries [34–37] have shown that
cooperative learning helps create an environment conducive
to higher achievement. It is important that students help
each other in cooperative learning to motivate their learning.
.e classroom environment becomes empathetic and con-
ducive to learning for children of different abilities [38], as it
reduces the chances of unpleasant situations and increases
learning satisfaction. It is important to teach pupils to work
together towards a common goal rather than to compete
[38, 39], as competition (especially in the primary grades) is
counterproductive and reduces pupils’ motivation to learn.

In the light of these characteristics of cooperative
learning, questions were formulated for pupils, which in-
cluded individual contributions to group activities in the
development of abilities of language and another subject.
Due to the limited scope of the article, we will provide pupils’
answers from only one group of questions (investigating a
pupil’s work in a group).

3. Method

3.1. �e Current Study. .e study aims to theoretically and
empirically justify the merits of primary school pupils’
working in a group when language is taught in cooperation
in all subjects.

.e objectives of the study are as follows:

(1) To discuss the importance and significance of sat-
isfaction with school for the promotion of primary
school pupils’ positive attitudes and their motivation
to learn.

(2) To explore and analyse the attitudes of primary
school pupils towards school, learning, and
achievement.

(3) To explore and analyse the views of primary school
students on working in a group where language is
taught in cooperation in all subjects.

.e study was conducted at a primary school in one of
the big cities in Lithuania in May 2019. At school, a co-
operative learning methodology was implemented for half of
the school year (from February 2019 to the end of May).
Pupils were encouraged to cooperate, request, and provide
assistance, perform their duties, and achieve the overall
objective of the group task in different classes. Before
planning and organising activities at school, all primary
school teachers took part in 24-hour refresher courses to
explore and deepen their knowledge of cooperative learning.
.e study is important and significant from the point of view
of innovative didactics. It allows us to investigate how
children evaluate their role in group work by explaining how
they behave in one way or another. For this reason, the
findings of the study are important for educational practice,

as they allow for the choice of a method whose value is
understood by the pupils themselves. .e survey data are
also important for teacher training, as the pupils’ responses
will help to provide insight into which areas are most dif-
ficult for children and what should be considered when
learning cooperatively.

3.2. StudyMethod. .e survey used a written questionnaire.
After half a year of school-wide activities in the field of
cooperative learning, all pupils filled in a questionnaire. .e
survey was carried out through a written questionnaire. .is
survey aims to explore pupils’ attitudes towards cooperative
learning and the contribution of pupils themselves when
language skills are developed in lessons of all subjects while
cooperating in an integrated way [40].

.e questions in the questionnaire were designed to
explore students’ attitudes towards school and language-
related aspects of successful group cooperation. .e study
looked at what pupils’ attitudes towards the school were
(see Figure 1). Provided below is an example of a question
about pupils’ attitudes towards school (Figure 1).

.e choice of answers to the question in Figure 2 allows
researchers to see a general trend in what the emotional
microclimate of the school is, which determines children’s
attitude and desire to be part of an educational establishment
and to work and learn together. .e answers to this question
suggest the extent to which children may be inclined to work
together, to work in one group with other children in the
classroom.

Considering the characteristics of successful group co-
operation defined in the concept of cooperative learning,
such as children’s ability to work with each other by helping
and advising each other, discussing, and listening to each
other’s opinions [23–33], a questionnaire has been devel-
oped. .ese questions were developed by a team of re-
searchers from the DICO+project, one from each country.
.e author of this article was one of the team members.

.e questionnaire included a nine-statement question
“How do you work in a group?” .e optional answers were
given to the pupils on an interval scale, emphasising the
intensity of the subject’s expression, assessing the essence of
the question [40]. .e above considerations are important
for investigating pupils’ attitudes towards their own be-
haviour in group work. Provided below is an example of the
question (Figure 3).

.e questionnaire was developed in French and English
and translated into Lithuanian (see Figure 3). In addition,
the content of the questionnaire has been validated [40]. Five
pupils from each age group completed the questionnaire
before the study. All words and their meanings were dis-
cussed with these children. Comments on the questionnaire
were also elicited. All the children stated that they under-
stood all the words and chose the answers as they did.

3.3. Data AnalysisMethod. .e collected data were analysed
using SPSS version 20. .e data analysis used a descriptive
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approach, calculating the answers chosen by the pupils.
Internal consistency reliability was used to assess the reli-
ability of the scale using Cronbach’s alpha. .is paper
presents the results of the study when Cronbach’s alpha is
greater than 0.70 and when the p value is <0.05 [40, 41].

.e empirical study data analysis section of the article
presents the number of answers selected by pupils according
to each choice, which will allow seeing pupils’ views and
attitudes in different aspects of pupils’ commitment to work
in a group. A higher number chosen by respondents means
more frequent use of a particular strategy.

All the questionnaires submitted to the pupils were in
paper form, and the children marked the answers to the
questions with their hands..e questionnaire was submitted
in Lithuanian. Due to the limited scope of the article, an
analysis of only part of the survey data is provided.

Study Sample: the study involved 186 pupils from a
primary school in a big city in Lithuania. Provided below is
pupils’ division by their grade: grade 1 (6-7 years), 47 pupils;
grade 2 (7-8 years), 51 pupils; grade 3 (8-9 years), 53 pupils;
and grade 4 (9-10 years), 35 pupils.

4. Results

.e study identified the proportion of pupils who liked
school. .is data is given in Figure 4.

From the data in Figure 4, we can see that pupils’ at-
titudes towards the school are generally positive. First-grade
pupils are most positive because only two children have
pointed out that they do not like school. In summary, we can
say that the school’s microclimate is good because 90% of
school students think they love school or like it more than
they do not like it. .e issue of attitudes to school could be
further discussed with second-grade students, as nine
children of this age chose the statement that they really do
not like the school or do not like it more than they like it.

Students were also asked about how they valued their
learning achievements.

From the data in Figure 5, we can see that most children
see their learning as successful or average. A small pro-
portion of students say they have difficulties. Pupils are likely
to take an adequate view of their results. According to the
value of the choices, we can argue that children are

Do you like school?

1. Definitely not 2. More no than yes 3. More yes than no 4. I really do, I love it

Figure 1: Example of a question on student attitudes towards school.

You’re 
learning 

successfully

You’re 
learning on 

average
You have

difficulties

Grade 1 (6-7 years), N = 47 16 27 4
Grade 2 (7-8 years), N = 51 16 33 2
Grade 3 (8-9 years), N = 53 19 32 2
Grade 4 (9-10 years), N = 35 10 23 2

Figure 2: Distribution of pupils’ views on assessing learning achievements (significance level of p � 0.01).

How do you work in a group? (Mark the box that works best with a cross +)

Never
From time to 

time Frequently

You listen to others
You explain to others
You’re bored
You take into account the ideas, the 
opinions of others

You argue
You are interested
You’re thinking about other things
You work
You’re learning new things

Figure 3: Example of a question whose optional answers are based on an interval scale when examining a pupil’s individual attitude and
ability to work in a group.

Education Research International 5



motivated as well. It can also be seen that primary school
children can objectively self-assess their learning, think
about how often they do activities correctly, without errors,
and when and what kind of help they need. .erefore, the
most common answer was that they “learn on average.”

.e study also aimed at looking into how pupils in each
grade were able to focus and work in a group, what roles they
usually have, whether they develop language skills while
learning to listen to others’ opinions and share thoughts and
experiences. For first-grade pupils (6-7 years), the

breakdown of responses to the question “how children work
in a group” is shown in Figure 6.

From the data in Figure 6, we can see that the majority of
first-graders, in their opinion, are engaged in working in a
group and can both listen and explain. It is also important
that the majority of children have indicated that they are
never bored but occasionally or frequently have an interest
in group activities. .erefore, the work in the group is in-
teresting. We can also see from the data that first-grade
children still lack deeper cooperation abilities, as thirty

Definitely 
not

More no 
than yes

More yes
than no

I really do, 
I love it

Grade 1 (6-7 years), N = 47 1 1 22 23
Grade 2 (7-8 years), N = 51 5 4 21 21
Grade 3 (8-9 years), N = 53 3 3 23 24
Grade 4 (9-10 years), N = 35 1 3 22 9

Figure 4: Distribution of pupils’ opinion on whether they like school (significance level of p � 0.01).

Grade 3 (8-9 years),N = 53 Never From time to 
time Frequently

You listen to others 1 23 29

You explain to others 4 32 17

You’re bored 33 19 1

You take into account the ideas, the 
opinions of others 5 15 33

You argue 35 19 1

You are interested 2 21 30

You’re thinking about other things 26 18 9

You work - 5 48

You’re learning new things 1 14 38

Figure 5: Breakdown of opinions among pupils in grade 3 based on how they work in a group (significance level of p � 0.01).

Grade 1, (6-7 years old), N = 47 Never From time to 
time Frequently

You listen to others 3 13 31

You explain to others 2 20 25

You’re bored 38 4 5

You take into account the ideas, the 
opinions of others 17 10 20

You argue 37 9 1

You are interested 8 21 18

You’re thinking about other things 27 13 7

You work 2 5 40

You’re learning new things 1 8 38

Figure 6: Breakdown of opinions among pupils in grade 1 based on how they work in a group (significance level of p � 0.01).
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children said that they often or occasionally take into ac-
count the ideas and opinions of others, but 17 children
reported never doing so. .is situation should therefore be
discussed and explained in terms of the meaning and sig-
nificance of taking account of the other’s views, especially
where each child should contribute to group activities. .e
fact that as many as 37 children chose the answer that they
did not argue also shows that children are already skilled in
working in a group and know how to reach an agreement.
,the children were deliberately and responsibly answering
questions is also reflected in the answers to questions “about
whether you are thinking about other things or whether you
work.” Most children have indicated that they never think
about other things and often work. In addition, they often
learn new things when they work in a group.

.e same questions about “how children work in a
group” were also given to second-grade students (6-7 years
old). .e breakdown of the answers of these pupils is shown
in Figure 7.

From the data in Figure 7, we can see that most second-
grade pupils can listen to others and explain to others when
they work in a group. .is means that second-graders can
already show incentive-based interaction when working in a
group because they have already developed speaking and
listening skills. In addition, most children reported the
ability to take account of ideas and opinions of others, work
together, and learn new things. .ese skills mean that pupils
feel individual and mutual responsibility and accountability.
In addition, the fact that more than half of the second-
graders (as many as 35 children) indicated that they did not
argue reinforces their mutual responsibility and coworking
skills. Children work in a motivated way, and this can be
seen by analysing other answers, such as “whether you are
bored, whether you are interested, whether you’re thinking
about other things while working in a group.”.e answers to
these questions show that children think they can work in a
team and are usually engaged in activities.

Figure 5 provides answers for class 3 students (8-9 years)
to the same questions about working in a group.

From the data in Figure 7, we can see that third-graders
see working in the group as a motivating activity because as
many as 33 children have never been bored and as many as
48 children have often worked. Importantly, as many as 38
students chose an answer that they learn new things while
working in a group. .is means that group work is linked to
the development of cognitive skills. .e skills of working
together are also reflected in the responses that the majority
of children do not argue (35 children pointed out this). So
they can reach an agreement. .is is evidenced by the fact
that most third-graders indicated that they sometimes or
often listen to others while working in a group, explain to
others, and are interested in activities.

Figure 8 shows how children in grade 4 (9-10 years)
assess individual abilities of working in a group.

.e choice of answers, with most fourth-grade pupils
choosing “frequently,” indicates that while learning in
group, children are able to work, learn new things, be in-
terested, and know how to listen to other opinions. Other
indicators also show the quality of working in a group, such
as “you’re bored and you’re thinking about other things.”
We can see that a lot of fourth-grade pupils do not do that
when they work in a group. So they are motivated. However,
based on these indicators, there is almost the same pro-
portion of pupils saying they sometimes get bored or are
thinking about other things. .is result suggests that pupils
may not be involved in the education process. .ey may be
unattentive or find it harder to learn some things. It is worth
looking into the reasons for pupils thinking about other
things in the future. .e quality of language skills is also
demonstrated by the fact that when working in a group they
often or sometimes explain to each other, as well as often or
sometimes taking into account the ideas of others when
making decisions.

5. Discussion

.e majority of students in the study find that they are
engaged in group work and can both listen and explain.

Grade 2 (7-8 years), N = 51 Never From time to 
time Frequently

You listen to others 5 26 20

You explain to others 6 30 15

You’re bored 26 15 10

You take into account the ideas, the 
opinions of others 9 25 17

You argue 35 13 3

You are interested 7 23 21

You’re thinking about other things 17 24 10

You work - 8 43

You’re learning new things 2 11 38

Figure 7: Breakdown of opinions among pupils in grade 1 based on how they work in a group (significance level of p � 0.01).

Education Research International 7



Children find group work interesting as most of them re-
ported that they are never bored and are occasionally or
usually interested in group activities. .ese facts show that
when group work is organised properly and systematically,
its benefits and meaning in the context of learning are al-
ready seen by first-grade pupils. In addition, children learn
subjects that are important for communication, such as
listening to others, explaining to others, making decisions
with taking ideas or opinions of others into consideration, or
abandoning the proposed solution in a well-argued way
[30–39]. .ese skills will be particularly needed in various
life situations. In addition, many new things from different
fields of science can be learned and acquired.

Most primary school pupils of all age’s associate group
work with learning new things, good communication skills,
and being engaged in work. However, pupils in grade 2
indicated that they occasionally take other people’s opinions
into account and think about other things. .is means that
some pupils lack an understanding of how to work in a
group. For this reason, it would be useful to differentiate the
instructions for the activities and to explain to the pupils in
more detail why they should listen to others’ opinions and
how to do this in a good way. .ese insights from the study
are supported by the work of other researchers [42–47]. In
addition, pupils’ attitudes towards cooperative learning
should be more closely linked to direct achievement, as low-
achieving students are more in need of additional learning
support [42]. For low-achieving pupils in the classroom,
well-structured learning interventions are important [43].
However, differentiation of educational content is a complex
process, although it helps to address equity issues [44] when
it considers the child’s individual needs and capabilities.
Future research could organise activities to find out what
roles children have had in cooperative learning and link their
individual contributions directly to their responses to the
questionnaire.

Primary school pupils associate group work activities
with learning new things, that is, the cognitive domain and
the possibility of learning. In this respect, the study’s findings

are in line with other researchers’ insights that cooperative
learning improves academic achievement [34–37]. We can
say that being ready to apply the principles of cooperative
learning at school on the entire community basis when
children learn new things while working in groups or while
generalising experience in areas they have already learned
[9, 11, 34–39], we can make great achievements in primary
classes. Primary school children are capable and able to work
together with others. In addition, they are capable of ade-
quately appreciating group work activities and personal
contributions, of indicating when and how they work, and
the personal contribution they make to joint group work
activities.

6. Conclusions

In primary school, pupils’ motivation and academic
achievements improve when they feel respected and safe,
when they have a positive view of their teacher’s perfor-
mance, and when there is an atmosphere of mutual assis-
tance and support in the classroom. Only in a positive
environment can a culture of cooperative learning be de-
veloped, too. Children can then share their experiences and
opinions, learn to listen to others’ opinions and explain to
others, and take into account the ideas of others when
learning together.When an atmosphere of shared work skills
is created, children can appreciate their abilities and, at the
same time, recognise that they can work and learn new
things in such conditions.

Analysis of the survey results showed that primary
school pupils can adequately self-assess their ways of
working in classes and understand their benefits, meaning,
and significance when learning through cooperation. Most
pupils indicated that they liked the school they attended and
the activities they did during the education process. .is is a
very important indicator that allows pupils to have a positive
attitude and achieve success through learning. In addition,
children reported that they are most likely to be successful or
average in their studies.

Grade 4 (9-10 years), N = 35 Never From time to 
time

Frequently

You listen to others - 10 25

You explain to others 2 26 7

You’re bored 19 15 1

You take into account the ideas, the 
opinions of others 2 14 19

You argue 9 23 3

You are interested - 12 23

You’re thinking about other things 15 18 2

You work - 4 31

You’re learning new things - 9 26

Figure 8: Breakdown of opinions among pupils in grade 4 based on how they work in a group (significance level of p � 0.01).
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Most first-to-fourth grade pupils indicated that they
were able to work in a group and collaborate because they
were willing to listen to others, explain to others, and help
them if needed. In addition, most students are not bored
when they work in a group, and they are interested in
working together. Children rarely argue, often work to-
gether, and learn new things. .ere was a difference in
pupils’ attitude regarding taking others’ ideas into account.
Most fourth-grade pupils responded to the question that
they always took into account the ideas and opinions of
others, while more than a third of first-grade pupils indi-
cated that they never took into account the views of their
peers. We would think that this division of opinion is due to
the age of pupils because in their early years, they are still
egocentric, and they are struggling to be empathetic, to hear
others, even though they already learn this from the first
grade.

It should be noted that such results are obtained after
half a year of working together in the community of teachers
and pupils through the targeted and systematic application
of cooperative learning strategies in lessons of all subjects.

7. Implications, Future Perspectives,
and Limitations

.e study described in this paper sheds light on the at-
titudes of primary school pupils in one school towards the
linguistic aspects of cooperative learning. Importantly,
pupils realise that, by working together, they can explain
to each other what they are learning; they learn to take
into account each other’s opinions and ideas; and they are
interested in what they are doing during the educational
process. .ese are integral linguistic skills that children
can develop in a variety of subjects. .e cooperative
learning approach is conducive to this process because it
allows pupils to discuss and debate. As the imple-
mentation of the methodology was adopted universally in
the school, with all teachers using the cooperative
learning methodology in different lessons, the study’s
findings are significant as they show that educational
practices can be changed by working innovatively within
the educational community. In such cases, the pupils also
feel and understand this. .e study shows that both first-
and fourth-grade pupils think similarly about cooperative
learning. In the interest of active learner practice, the
findings of this study are of relevance for university
lecturers training primary school teachers, education
policymakers, and innovative teacher practitioners. .ey
will also allow researchers in other countries to conduct
similar research and compare the results with our study.
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ir validumo nustatymas (Establishing the reliability and val-
idity of the Study and Assessment Tools), Vilnius University,
Vilnius, Lithuania, 2012.

[42] J. M. Faber, C. A. W. Glas, and A. J. Visscher, “Differentiated
instruction in a data-based decision-making context,” School
Effectiveness and School Improvement, vol. 29, no. 1, pp. 43–63,
2018.

[43] A. Capodieci, T. Rivetti, and C. Cornoldi, “A cooperative
learning classroom intervention for increasing peer’s accep-
tance of children with ADHD,” Journal of Attention Disorders,
vol. 23, no. 3, pp. 282–292, 2019.

[44] L. J. Graham, K. De Bruin, C. Lassig, and I. Spandagou, “A
scoping review of 20 years of research on differentiation:
investigating conceptualisation, characteristics, and methods
used,”�eReview of Education, vol. 9, no. 1, pp. 161–198, 2021.

10 Education Research International

https://archive-ouverte.unige.ch/unige:95551


[45] T. H. S. Eysink and K. Schildkamp, “A conceptual framework
for Assessment-Informed Differentiation (AID) in the
classroom,” Educational Research, vol. 63, no. 3, pp. 261–278,
2021.

[46] M. A. Veldman, S. Doolaard, R. J. Bosker, and
T. A. B. Snijders, “Young children working together. Coop-
erative learning effects on group work of children in Grade 1
of primary education,” Learning and Instruction, vol. 67,
Article ID 101308, 2020.

[47] D. Cañabate, R. Bubnys, L. Nogué, L. Mart́ınez-Mı́nguez,
C. Nieva, and J. Colomer, “Cooperative learning to reduce
inequalities: instructional approaches and dimensions,” Sus-
tainability, vol. 13, Article ID 10234, 2021.

Education Research International 11


