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Background. Environmental challenges are overwhelming the global communities. )us, the purpose of the study is to explore
how instruments used by the nongovernmental organizations are applied for environmental security and sustainable development
in Ethiopia. It addresses issues of how environmental education in context is working to instill the knowledge, skills, awareness,
and attitudes of the stakeholders. Recent discussions of the African Union Summit 2020, Africa Agenda 2063, Davos 2020 World
Economic Forum, United Nations Agenda 2030, and the Green Economy Strategy in Ethiopia have strongly sought to strengthen
environmental education as an instrument of global and local sustainability of the environment and development. Here, the study
collected pieces of evidence from environmental programs of a nongovernmental organization in Ethiopia.)e study focused on a
nonformal environmental education, based on the frameworks of the agreements and declarations where Ethiopia is a contracting
party.)e frameworks are guiding concepts to investigate the phenomenon.Methods.)e study used a thematic analysis based on
empirical studies. Specifically, empirical studies from primary and secondary sources on the implementation of environment and
forest development programs of the organization are crucial to providing a concrete presentation. Results. Empirical pieces of
evidence show that the organization plans, projects, and performance reports were found inconsistent with the frameworks of
international agreements and national policy.)e empirical study also shows that environmental education is not well considered
and institutionalized in the organization’s project planning. Environmental education strategies are not explicitly visible while
planning the projects. Moreover, in some implementation strategies of the organization, there was inconsistency in using
environmental education as a strategic instrument to improve environmental security and quality. Conclusion. )e organization’s
environmental performance was deep-rooted to improve the status quo in the living community. However, the utilization of
environmental education was discovered to be minimal. )us, stakeholders and the organization take the advice to integrate into
the entire cycle of the project.

1. Introduction

)e aim of this study is to explore how instruments used by
the nongovernmental organizations are applied for envi-
ronmental security and sustainable development in Ethio-
pia. In Ethiopia, environmental challenges and climate
change problems are deep-rooted economic, social, and
environmental obstacles [1]. Specifically, dependence on
rain-fed agriculture, low economic development, defores-
tation, land degradation, and larger as well as denser human

settlements have been alarmingly increasing vulnerability to
environmental stressors in Ethiopia. )e author strongly
argues that global and local environment and development
challenges have been adversely affecting the mainstreaming
economy and sociopolitical situations of the country. )e
problem could also get both global and local attention when
investigated very carefully. To investigate it thoroughly, this
study focuses on environmental education as an instrument
to understand the process of environment programs
implemented by a local nongovernmental organization

Hindawi
Education Research International
Volume 2021, Article ID 9135290, 11 pages
https://doi.org/10.1155/2021/9135290

mailto:kebreabmeko2a@yahoo.com
https://orcid.org/0000-0002-9374-082X
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1155/2021/9135290


(NGO) in Amhara national regional state. )e organization
is known as Organization for Rehabilitation and Develop-
ment in Amhara (ORDA). )is study also considers the
implementation of an environment and forest development
program (EFDP) in the region. Studies confirm how edu-
cation is used as a tool to combat various environment and
development related problems [2]. In Ethiopia, the contri-
bution of the NGO is one step to support the government’s
commitment to the improvement of environmental security,
forest development, and climate change challenges. How-
ever, the Ethiopian government lacks coordination among
the different stakeholders such as local NGOs, local devel-
opment organizations, and environment promoters [3–8].
)erefore, this study looks at the practices of ORDA to
combat environmental challenges and its implication to
sustainable development.

Environmental education, partly, is a means and in-
strument to empower the local community [9]. It could be
suggested and used as experiential learning that develops the
knowledge, skills, and capacity of the community who en-
gaged in environmental activities. However, environmental
education in the program planning and implementation has
got lesser attention to getting into the environment and
forest development program. )erefore, the community-
based integrated and multilevel approach is crucial to ensure
experiential learning in its nonformal education to create
and increase the understanding and awareness of the society.
As a result, knowing the status quo of environmental ed-
ucation in the current global and local environmental
challenges and climate changes is essential and desirable for
sustainable development in Ethiopia. )e magnitude and
level of intervention could be sought in its status quo. To this
end, the literature shows that the deep-rooted causes of
environmental challenges in Ethiopia are the lack of suffi-
cient environmental information and awareness. It is em-
phasized that these factors are the underlying causes of
severe environmental degradation in Ethiopia. Other root
causes include the declining trend in the provision of
outdoor environmental education; inadequate levels of
factual knowledge among the community and variations in
knowledge levels and attitudes are partly the major prob-
lems. In order to investigate whether the abovementioned
factors persist or not, the main objective is aligned to address
the questions mentioned hereinafter. )erefore, the study
specifically seeks to answer two questions.

Q1: How does ORDA consider environmental educa-
tion as a strategic tool to engage its stakeholders?
Q2: What are the opportunities and challenges faced by
ORDA in applying environmental education as a
strategic communication tool?

Limitations.)ere are no sufficient studies in the past to
this date, which is the major limitation of the current study.
In contrast, the current study shows how these international
instruments used by NGOs are applied in Ethiopian envi-
ronmental policy and implementation contexts. )e current
study contributes to the sustainable efforts of the community
in the community projects. It also indicates limitations for
future action plans for similar community projects. )e

current study explains that inadequate levels of factual
knowledge among the community and variations in
knowledge levels and attitudes are partly the major prob-
lems. )e motivation for the current study or the major
emphasis in such study is the discovery of ideas, perspec-
tives, or insights from the existing knowledge and
experiences.

2. Conceptual Frameworks of
Environmental Education

)is part explains the application of the frameworks for
international and local instruments to environmental edu-
cation. )e researcher defines environmental education as a
general form of educational and international instruments to
address and improve environmental issues in a global and
local context. Here, the researcher tried to narrow the
perspectives to the nonformal environmental education
used and practiced in the outdoor of environmental com-
munity contexts whereas formal education is beyond the
scope of this study. In the end, the study links the conception
of environmental education with sustainable development.
Education, in general, and environmental education, in
particular, are an integral part of sustainable development
and environmental communication. Environmental edu-
cation, environmental communication, and sustainable
development have strong relationships. )ese themes are
important approaches and strategies while dealing with
environmental challenges and issues. )e UN conference,
for instance, conducted at different times emphasizes the
strong link between environmental education and sustain-
able development [10]. )us, the concept of environmental
education gained momentum at the UN conference in
Stockholm in 1972 to overcome environmental challenges
[11].)e conference mainly incorporated a holistic view that
motivated 175 countries to focus on environmental chal-
lenges and development issues. )ese countries were ex-
pected to include environmental and sustainable
development issues in their policy as a cross-cutting issue
that reaches different international and local audiences. Let
us look at what environmental education means.

2.1. Definitions of Environmental Education. Defining the
field of environmental education is important to make the
areas of interest and familiarity with the concept of envi-
ronmental education. Besides, it could be possible to
operationalize and consolidate the concept of environmental
education. )is attempt helps us to conceptualize where it
appeared in the educational perspectives. For these reasons,
the consecutive definitions of environmental education in
the context of environmental activities attempted to capture
some common essence and understanding. )e major
definitions of environmental education are found in aca-
demia, policy, and agreements. We can draw a common
understanding of it from the documents. )e common
understanding aimed to leverage stakeholders’ knowledge,
awareness, skills, behaviors, and understanding of the en-
vironmental challenges and issues. Individuals’ experiential
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learning process could enhance their attitudes, motivations,
and commitments to undertake decisions and appropriate
actions regarding environmental challenges and issues. In
this regard, there are different views on the definition of
environmental education. )ose views could be endorsed to
conceptualize environmental education.

)e first environmental education is stated in the Tbilisi
Declaration at the UN conference developed by UNESCO
environmental educators in 1977. Here, environmental
education is defined as a learning process. )is process is
directly related to experiential learning.)e learning process
has different benefits. )e learning process is assumed to
increase and boost up stakeholders’ knowledge and
awareness about the environment and associated challenges
and issues. Besides, the learning process helps the com-
munity to develop the necessary skills and expertise to
address the challenges and impacts of environmental
challenges that would affect sustainable development.
Moreover, it fosters the attitudes, motivations, and com-
mitments of stakeholders to make informed decisions. )e
legitimate decision could lead to taking on responsible ac-
tion [12].

)e second definition stated by [13] saw environmental
education as a universal approach to education. Environ-
mental education in this regard is aimed at developing a
world population awareness. )e third definition aimed to
increase global awareness. )is definition calls for the global
effort. It contributes toward the knowledge, skills, attitudes,
motivations, and commitments of citizens to work indi-
vidually and collectively toward a solution of current
problems and prevention of new ones [14].

Still, some other definitions worth mentioning are that
environmental education could be a lifelong learning pro-
cess. )e lifelong learning process increases an individual’s
awareness of, relationship with, and dependence on the
environment and its systems [11]. Accordingly, the ultimate
definition of environmental education focuses on the edu-
cation and learning of children; however, environmental
education can, and should, be a lifelong process. )erefore,
environmental education requires a lifelong learning process
to get knowledge and skills and develop attitudes, motiva-
tions, and commitment to handle environmental challenges
and sustainable development. However, this study wants to
capture environmental education based on noncurricular
and nonformal education.

)erefore, the above definition core learning process
ultimately leads the stakeholders to develop awareness,
skills, attitudes, motivations, and commitments.

2.2. Goals of Environmental Education. )e terms men-
tioned in the above definitions envisage and capture the
basic goals and outcomes of environmental education.
However, environmental education is more than learning
about the environment. It is about changing behavior and
instills learners’ knowledge about the environment, devel-
oping positive attitudes toward the environmental chal-
lenges, competency in citizen action skills, and a sense of
empowerment and legitimacy [15–17], thus, promoting

environmental awareness, behavior, and eventually action
through education, and raising stakeholders’ awareness and
training. )ese are some of the ultimate goals of environ-
mental education [18]. Others also emphasized the goals of
environmental education that include awareness, behaviors,
knowledge, attitudes, skills, and actions of human beings
toward their environment [14, 19]. Here, the integrated and
multilevel approach to bring a behavioral change at both the
individual and societal levels is important to upbeat the
stakeholders’ skills and knowledge about the environmental
challenges and issues. Environmental education imparts
knowledge and creates experiences to change beliefs, atti-
tudes, and most importantly behavior [20]. Getting
knowledge consecutively brings changes in attitude and
behavior. In the international framework, the Belgrade
Charter adopted at this conference provided a widely ac-
cepted goal statement for environmental education. To sum,
the goals of environmental education focus on promoting
environmental awareness and raising stakeholders’ aware-
ness and pieces of training to uphold stakeholders’
knowledge, behavior, skills, motivations, and attitudes.

2.3. Approaches of Environmental Education. Different ap-
proaches or strategies are considered for environmental
education to address environmental challenges and issues.
)e environmental education approach is a multilevel ap-
proach and has continuity. )e process of environmental
education can occur through formal, nonformal, and in-
formal approaches or settings. )ere are noncurricular
environmental education approaches. According to [11, 19],
the nonformal approach targets special programs outside a
school system for adults and communities. )is approach
could be activities or programs provided to the community,
organizations, youth groups, and nature centers as a lifelong
learning process.

Another approach focuses on obtaining environmental
professional skills with different professional disciplines.
)is includes stakeholders’ participation in workshops,
volunteering, role play, field trips or holidays, and envi-
ronmental days. It is also noted that environmental edu-
cation involves the dissemination of information without an
organized educational structure. And typically, it includes
learning about the environment through themedia, personal
reading, everyday experience, and interactions with other
people. )is type of learning entails experiential learning.

2.4. How It Evolved? )e evolution of environmental edu-
cation began in the 18th century with Rousseau and evolved
into the conservation movement in the 1920s and 1930s.
)us, the modern aspects of environmental education
started with nature study. Environmental education, from
1970 to the current form, passed different types of concepts
and forms. A different time international meeting con-
tributed to the formulation and adoption of environmental
education. )ese trends could be summarized and depicted
in the diagram shown in Figure 1.

In the global education form, development of education,
values of education, and action of research were the
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dominant forms and concepts of environmental education.
Participatory communication is a form of environmental
education for a sustainable future. In the current form, the
concept of environmental education is seen as the collab-
oration of a community of stakeholders working together to
solve ecological problems.

2.5. Environmental Education Nexus Sustainable
Development. Different initiatives on environmental edu-
cation for sustainable development are taking place within a
global context. It was discussed as an educational issue at the
UN Conference on the Human Environment in Stockholm.
It took center-stage at the UNEP Intergovernmental Con-
ference on environmental education in Tbilisi. Environ-
mental education played a central role in the discussions at
the 1992 UN Conference on Environment and Development
at Rio de Janeiro which paved the way for hot debates and
actions on the environmental challenges. Still, another issue
has become the touchstone and the milestone against which
the global action is judged, Agenda 21. In this regard,
Chapter 36 of Agenda 21 recognizes education as the major
vehicle and instrument for arriving at a sustainable, dem-
ocratic, and globalized future. In general, education, in-
cluding formal education, public awareness, and training,
could be recognized as a process by which stakeholders’ can
reach their fullest potential. Moreover, education was treated
on Agenda 21 as critical for promoting and supporting
sustainable development. Above all, it improves the capacity
of the stakeholders to address environmental challenges and
development issues [22]. )erefore, the link between envi-
ronmental education and sustainable development is critical
to enhance and leverage environmental protection and se-
curity. In another scenario, the participants assert that the
World Economic Forum, Davos 2020, Annual Meeting in
Davos-Klosters was the foremost creative force for engaging
the world’s top leaders in collaborative activities to shape the
global, regional, and industry agendas at the beginning of
forthcoming each year.

3. Materials and Methods

)e methodology used for this study is qualitative which is
based on theoretical and empirical studies. )is study used a
thematic analysis. )e analysis is based on the information
collected from secondary sources of the organization
[23–30]. Besides, international agreements were used for
analysis. Moreover, different legal frameworks and agree-
ments are considered for analysis. )e thematic document
analysis approach is believed to assist and empower the
researcher to have an in-depth understanding of the

purported investigation [31]. )e guiding principles are the
conceptual approaches that discuss the definitions, goals,
and approaches of environmental education. In addition, the
research qualitatively attempts to look at the link and the
implication of environmental education to sustainable de-
velopment. )ere are some differences exhibited between
past research and current studies. In the first place, I tried to
search, with a vacuum cleaner, the most related research to
the current study. Some recent studies focus on school
curriculum environmental education that, to some extent,
considers outdoor environmental education still under-
researched. )e school’s formal environmental education is
criticized because it lacks connection to the outdoor non-
formal environmental education.

)e current research focus lacks connections to a pre-
vious study for which very limited research was done in my
focus area. So, the current study, particularly, to Ethiopian
cases (no other research found till this date), could be treated
as one of my Ph.D. study themes in environmental com-
munication. However, the current study relies on the
nonformal environmental education that focused on com-
munity-based environmental projects on which it did not
consider formal environmental education. Some available
research focused on environmental challenges at a global,
regional, and local level. Specifically, the practice of ORDA is
critically examined. )e time framework for the documents
is 1991–2020. Some documents are archived and collected
online. Some others are collected from ORDA. )ere were
several documents used for the current study. However, the
major ones include the policy documents, project docu-
ments to the donors, strategic plans, organizational reports,
and agreements which are considered to be the major
concern of this study. )e study questions are twofold. )e
case study of ORDA considers how environmental educa-
tion is used as a strategic tool to engage its stakeholders. It,
also, investigates the challenges faced by ORDA in applying
environmental education as a strategic communication tool.
)ey could be discussed in the current empirical study.

A case study design is appropriate to make an in-depth
empirical inquiry that investigates, explores, and describes
environmental education within its codified contexts [32].
)erefore, the exploratory and descriptive qualitative case
studies are selected to instigate experiences of environmental
education from existing documents of environmental ed-
ucation concerns of ORDA. )e major emphasis in such
study is on the discovery of ideas, perspectives, or insights
from the existing coded knowledge and experiences of the
organization emerged from the documents [23–30].)e case
for study is ORDA. )ere are several programs headed by
ORDA. For the purpose of this study, the researcher con-
sidered the case of environment and forest development
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Figure 1: Different aspects of emphasis on environmental education [21].
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program. )us, the case focuses on the performance of the
ORDA with regard to community-based projects on the
specified issue. At the end, this paper focuses on describing
the practical experiences through the document-based
thematic analysis.

4. Results and Discussions

ORDA is a nonprofit organization working on community-
based environmental projects in Amhara regional state to
ensure environmental security and livelihoods of the
community. )is study scrutinizes the legal frameworks
attempted to guide to tackle global and local environmental
challenges. Besides, it reviews global environmental chal-
lenges and associated measures. Moreover, the review
narrows to the Ethiopian environmental challenges and
some of the concerns to combat the challenge. Furthermore,
this part describes the commitment of a local environment
and development toward environmental challenges. Further,
this part reviews the practice of environmental education by
ORDA in community-based projects. Last but not least, it
considers the factors that affect the practice of environ-
mental education in ORDA. )e result indicates that
ORDA’s environmental education strategy since its estab-
lishment in 1993 could be manifested in many ways. )ese
include training, learning forum used for scaling up, doc-
umenting the experiences of opportunities, challenges, and
knowledge management, and institutionalizing an approach
used for the purpose of scale-up, empowerment of the
community, and knowledge management to gear as input
toward another plan. However, the overall investigation of
this study shows that there exists a low level of knowledge
management and a strategic role in building capacities of the
regional community in scaling-up of organizational ca-
pacities in project design, planning, monitoring, and eval-
uation. Still, monitoring and evaluation results were not
seriously considered for learning and as the management
tool for further improvement as one of the learnings and
legitimate strategy of the organization. Besides, the overall
investigation of environmental education in the stated above
international and local frameworks shows that environ-
mental education is not well institutionalized in a local NGO
as of ORDA environmental project practices.

4.1. Legal Frameworks: Local and International Perspectives.
)is part deals with international conventions, agreements,
conferences, and protocols on environmental sustainability,
environmental education, and sustainable development. In
addition, it discusses the relationship between environ-
mental sustainability and sustainable development empha-
sized in the documents. )ere are general statements
adopted by most countries of expressing interest and their
willingness to improve their environmental behavior. )e
long and painful negotiations on climate change and
problems also provide evidence of the difficulties associated
with achieving large, stable, and substantial international
environmental agreements. )en, a growing recognition has
been shown across the world that citizens should play a role

in informing and shaping environmental policy [9]. )e
World Summit on Sustainable Development held in Rio de
Janeiro indicates that many countries have formulated
strategic environmental sustainability policies. )e policies
include environmental concerns to develop long-term en-
vironmental interventions.)ere, stakeholders’ involvement
in the theme of environmental protection and sustainable
development was highlighted at the UN conference on the
sustainability of the environment and development. In
addition, it was given due attention during the World
Summit on Sustainable Development in Johannesburg [33].

Likewise, stakeholders’ participation has also been part
of a legal component of the development of Ethiopia.
According to GEF Portfolio Identification Document, the
government has prioritized ensuring environmental sus-
tainability in its development plans and programs. )e
overall policy goal is twofold: one is to improve the clean and
healthy environment for all Ethiopians; the other is to
promote both sustainable cultural and economic develop-
ment of the country for the current and future generations.
)is can be drawn with the assumption of ensuring and
maintaining sustainable development [34]. )e policy raises
issues to ensure the empowerment and participation of the
people and their organizations at all levels in the protection
of environmental challenges. Accordingly, the major de-
mand of the policy emphasizes government commitment to
raise stakeholders’ awareness and to promote the under-
standing of the essential linkages between the environment
and development which could not undermine the partici-
pation of the stakeholders in environmental challenges and
issues.

)erefore, instruments like environmental laws, regu-
lations, executive orders, and treaties explicitly call for ef-
fective and meaningful stakeholders’ participation in
environmental decision-making processes and legitimacy. It
is also a legal requirement or prerequisite for governmental
and local NGOs’ decision-making [35]. In addition, every
citizen has the right to live in a healthy environment and
should protect the environment. Recently, the Davos 2020
World Economic Forum committed to raising and debated
the issue of environmental challenges and climate change.
)e Davos 2020 World Economic Forum discussed how to
save the planets. )e participants take utmost care to mit-
igate our environmental impact. To this end, the current
debate, commitment, and strategy of African Union Summit
2020, the Blue Economy Strategy, Agenda 2063, Davos 2020
World Economic Forum, UN Agenda 2030, and the Green
Economy Strategy in Ethiopia have sought to strengthen the
approach of environmental education as a concern of the
sustainability of environmental security and development in
Ethiopia.

4.2. Global Environmental Challenges. Environmental
challenges and climate changes are the overwhelming and
long-term debate. )ey have been global agenda as a fact of
affecting the sociopolitical and economy of the majority of
the countries. )ere were many concerns and commitments
made during different meetings. )e UN conference held in
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Tbilisi in 1971 had shown a strong link between environ-
mental education and sustainable development. Again, the
UN conference in Stockholm in 1972 developed a strategy to
overcome environmental challenges. Another agreement
instrument was the World Summit on Sustainable Devel-
opment held in Rio de Janeiro, 1992, which attempted to
formulate strategic environmental sustainability policies for
the involvement of the stakeholders in environment and
development activities. Still, Agenda 21 was an important
instrument for the debate on environmental challenges and
sustainable development. )e recent debate of the Davos
2020 on the World Economic Forum considered environ-
mental challenges and climate change as the major agendas
of the debate. )e African Union agenda 2063 meeting and
its report are of its kind to show the grievances of envi-
ronmental challenges that could hamper sustainable de-
velopment in the region. Scholars argue that “the majority of
people lack the ability to think critically and systemically
about the causes of key challenges such as climate change,
water scarcity or pollution, biodiversity loss” [36].

Likewise, a very recent happening emanated from China
shows that the world is not a separate entity and global
challenge free and it would rather be one village that could be
affected and threatened by, for example, the Novel Corona
Viruses with its disease name called COVID-2019 which
currently originated from and paralyzing China and
threatening the rest of the world.

4.3. EnvironmentalChallenges inAfrica. Yet it is still difficult
to find environmental studies in Africa [37]. Environmental
challenges are global by their nature; however, there could be
serious development issues in Africa. Africa is considered a
land of innovation and opportunity but Africa inherited a
hazardous-living environment. )e most critical problems
are the danger of deforestation, soil erosion, desertification,
wetland degradation, and insect infestation [38]. “Efforts to
deal with these problems, however, have been handicapped
with a real failure to understand their nature and possible
remedies” (p.4). )ere is also limited literature on the study
of environmental challenges in Africa. )e situation is di-
verse and complex in Africa and so does in most parts of
Sub-Saharan Africa. A scholarly report indicates that “social
and economic inequality is increasing and human vulner-
ability due to environmental change is also increasing and
manifesting itself into disasters in many parts of the con-
tinent” [39].

At Africa and the international level, the recent events of
the Davos 2020 meeting and African Union Summit 2020
are strongly allied with and discussed the sustainability of the
environment and development. On the one hand, the Davos
2020 World Economic Forum discussed the serious envi-
ronmental challenges and climate change that are over-
whelming the global community. On the other hand,
another meeting held in Addis Ababa as the African Union
Summit 2020 is favored and advocated the development of a
sustainable Blue Economy as of its strategic importance to
the implementation of Agenda 2063 flagship projects that
link and discuss the environmental challenges and

development issues. )e Blue Economy Strategy enables
Africa to guide the development of an inclusive and sus-
tainable Blue Economy. )is is believed to become a sig-
nificant contributor to continental transformation, growth,
and environmental sustainability. )us, environmental
sustainability, social sustainability, and economic sustain-
ability are the three pillars of Blue Economy [40], whereas, at
the Ethiopian level, there is a strong high-level government
commitment to a green economy and greening agenda
within the context of accelerated industrialization [4]. In my
conclusion, the ORDA’s fourth revised strategic plan is
strongly allied with the Africa Agenda 2063 and UN Agenda
2030. ORDA, as part of environmental education, has been
developing experience sharing, stakeholders’ workshops,
review meetings, and capacity building and awareness of
creating training [28]. Still, the ORDA’s evaluation, moni-
toring, and learning report indicate that the organization
accumulated its knowledge regarding the status of ORDA’s
project from separate ORDA operational areas [26].

4.4. Environmental Challenges in Ethiopia. )e Environ-
ment, Forest, and Climate Change sectors have been
struggling to develop a strategy to approach the situation in
Ethiopia. Issues in these sectors are getting more complex
and call for knowledge-based responses. )us, project
planning matters in the context to alleviate the problem.
However, despite comprehensive guidelines and directives,
effective environmental enforcement remains challenging.
Major challenges concerning the enforcement of environ-
mental laws include environmental preservation, climate
change, high population growth, scientific uncertainties,
usage of outdated technologies, and lack of political com-
mitments, societal attitudes, and poverty. On the one hand,
Ethiopia is an internationally visible country on environ-
mental campaigns more than countries with better domestic
achievements on environmental protection. )e interna-
tional political leadership for green economy and envi-
ronmental protection continued through its momentum.
)e current green legacy campaign continued throughout
the fiscal year which is another scenario to tackle envi-
ronmental challenges and climate change situation in
Ethiopia. However, until recently, the country’s domestic
performances are not fully considered due to policy gaps and
lack of political will and commitment [41]. On the other
hand, some argue that the environmental issues of Ethiopia
serve the political agenda more than the genuine environ-
mental concern. )erefore, policy gaps and low political
willingness are the remaining challenges to improve envi-
ronmental qualities. Besides, the negligence to consider
international environmental education as instruments is the
most challenging and the dark side to improve environ-
mental security in Ethiopia.

4.5. Environmental Education Practice in Ethiopia. Since
2015, the Ethiopian policy considers environmental edu-
cation and protection as one of the cross-cutting issues. Its
purpose was to raise public awareness and promote un-
derstanding of the essential linkage between the
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environment and development [42]. Environmental issues
are common in each empirical research work and this study.
Today, several studies have been conducted by different
scholars on formal and nonformal environmental education
to develop the understanding and awareness level of a
segmented part of the community on environmental chal-
lenges. )e environmental education research shows the
nonexistence of an intimate understanding of the value of
natural resources. )e community also showed a lack of
awareness about the environmental degradation, low ca-
pacity to address environmental degradation, and inade-
quate level of factual knowledge [2, 5, 43–49]. )ere are a
number of studies carried out in Ethiopia concerning en-
vironmental and development challenges. However, the
nonformal lifelong learning environmental education
among the community could get less attention in most
environmental and development projects and programs.
ORDA is one of the local NGOs that is established in
Ethiopia and engaged in environmental and development
programs and projects. )us, this study is carried out on
ORDA’s environment and forest development program. I
would like to see studies that are related to this study and
their perspective research gaps. Some of these studies for the
purpose of the current case are selected, summarized, and
compared with the current study as follows.

To begin with, a study [45] focuses on nature/envi-
ronment in elementary environmental science textbooks
and the comparison between two-third of graders at a
private Ethiopian school with an antiutopian and a utopian
perspective on the environment. Accordingly, their research
considered the formal school system that mainly considers
the formal environmental education curricula. However, the
current study primarily focused on environmental education
with nonformal and informal environmental education that
could not consider the school curricula. In the meantime,
both studies use and emphasize environmental education to
check the human and environmental interaction and its
related challenges in contemporary Ethiopia for the im-
provement of the quality of the environment and human life.

Still, others conducted a study on Ethiopian students’
relationship with the environment [50]. )e interaction of
the students’ in the environment is emphasized.)e research
used different populations and context but considers en-
vironmental issues which are similar to the current study. In
addition, both studies used environmental and human in-
teraction as the center of their discussion.

Still, some others [49] conducted research on the
challenges and opportunities paved by curricular environ-
mental education at a teacher education college level. In light
of the above empirical studies, the writer of this article could
barely find research conducted on nonformal environmental
education strategies aligned with the execution of envi-
ronmental programs or projects.

4.6. ORDA’s Commitments and Practical Experiences.
ORDA was founded in 1984 in response to rural poverty as
the Ethiopian Relief Organization which was legally regis-
tered as a local NGO in 1991. Currently, the mission of

ORDA [29] is “empowering poor communities, and their
institutions to achieve livelihoods and environmental se-
curity in the Amhara region” (P.9). Previously, the situation
of Ethiopia was not peaceful since 1984. As a result, ORDA
focused on displacement and rehabilitation of the Amhara
region until 1993. In this implementation period, the de-
velopment strategy of ORDA engaged in emergencies at the
cost of environmental consideration. From 1993 until 1997,
ORDA exclusively had been working on development
activities.

However, in 1997, ORDA planned the first strategic plan
of the organization which was implemented in the years
1997–2003 [25]. )e plan focused on natural resource
protection, agricultural development, rural water supply,
rural feeder road constructions, resettlement, and rehabil-
itation of migrants, emergency food aid, and food store
construction. ORDA since then considered and integrated
environmental issues in the development process. )is
aimed to meet a government policy that focused on envi-
ronmental protection and rehabilitation strategy. At the
time, the conditions were suitable for NGOs, relief, and
rehabilitation activities. After its implementation, it was
reported that there was a low commitment of the staff, high
turnover of the staff, and the problem of addressing these
issues. )us, the strategic plan document was not strictly
followed and applied. Moreover, there was no environ-
mental education approach used as a major participatory
tool to empower the stakeholders in that context. )ese are
major factors that hindered the mission of the ORDA on
environmental issues and its development processes.

Secondly, during its second strategic plan of the orga-
nization and in its implementation years 2004–2008, the
organization [29] identified priorities in agricultural de-
velopment and environmental protection, forest resource
development, water resources development, capacity
building, and community development, disaster prevention,
and relief programs. In this, strategic plan environmental
issues got much more attention than the first strategic plan
of ORDA.

)irdly, the third strategic plan of the organization in its
implementation years of 2009–2013 [23] reduced and fo-
cused on its priorities to natural resource development,
water resource development, and food security, and agri-
cultural program. However, natural resource development
and environmental protection are some of the areas of in-
tervention of ORDA to enhance the livelihood of the people
and ensure environmental security in the region. )e in-
tervention of ORDA could be highly motivated by
empowered stakeholders or community participation and is
strongly described by the ORDA in its third strategic plan
performance report [30].

As part of ORDA’s strategic plan, environmental edu-
cation is one of a strategic community empowerment tool to
the participants of the project implementation as “training of
trainers on Adult Learning Principles and Communication
was provided to Woreda sector office and ORDA project
staffs in view of realizing the development approach effec-
tively and facilitate community empowerment” ([30], p.71).
Another important issue of environmental education is a
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learning forum used for scaling-up purposes. )e learning
program in the empowerment of the community to achieve
environment and livelihood security is stated as “the already
started learning forum is a good stepping stone.”

A learning forum was organized in April 2012 with the
objective of “scanning ORDA’s development approaches
and seeing possibilities of scaling-up” ([30], p.72). However,
the report criticizes the limited participation of the targeted
group or community. To sum up, the learning and scaling-
up strategy using ORDA’s learning forum and documenting
the experiences of opportunities and challenges faced during
its progress of project implementation was strongly the asset
of ORDA. ORDA strongly believes that knowledge man-
agement can improve the overall generation of information
and data capture, storage, dissemination, and scaling-up.
Other points tomention are participating women, especially,
in the learning process and dissemination of best practices
could be the asset of ORDA. Still another asset is that
learning forums are quite essential to institutionalize an
approach(s) helping more to achieve the vision of ORDA.

However, ORDA learned many challenges. First, a low
level of knowledge management and learning could be the
input for further improvement for ORDA’s strategic
thinking and dynamism. Second, there was a low level of a
strategic role in building capacities of the regional com-
munity in scaling-up of organizational capacities in project
design, planning, monitoring, and evaluation. )e moni-
toring and evaluation results were not seriously considered
for learning and as the management tool for further im-
provement as one of the learning strategies of the
organization.

Finally, the fourth strategic plan of the organization
(2014–2018) was implemented for the years 2014–2015.
However, to meet the Ethiopian government development
policy, the fourth strategic plan was revised and planned as a
fourth revised strategic plan (2016–2020), which is currently
in its implementation phase of the project. )e fourth
strategic plan, in particular, was revised to meet the gov-
ernment Growth and Transformation Plan II (GTP-II). )is
strategic plan is very much appreciated and has given due
attention to its mission to work on EFDP.

)e plan emphasizes and specifically addresses the
Sustainable Development Goals (SDGs). One of the goals is
named Goal-13 that takes urgent action to combat climate
change and its impacts. )e other goal is Goal-15 which
aimed to protect, restore, and promote sustainable use of
terrestrial ecosystems, sustainably manage forests, combat
desertification, and halt and reverse land degradation and
halt biodiversity loss which is directly aligned with ORDA’s
vision and mission. Remarkably, the fourth strategic plan
consistently, at the local level, allied with national and in-
ternational agendas. Currently, ORDA’s program consists of
different programs which are categorized as the environ-
ment and forest development, water, and irrigation pro-
gram, agriculture, and disaster risk management programs,
youth enterprise, private-sector development, and gender
unit. Inconsistent with the organization’s subprograms, the
study focuses on five subdivisions of its EFDP of ORDA that
is aimed at establishing environmental security in the

Amhara region. )is program is also subdivided into forest
development, biodiversity, watershed development, soil, and
water conservation, and climate resilience.

On the one hand, the Davos 2020 World Economic
Forum discussed the serious environmental challenges and
climate change that are overwhelming the global commu-
nity. On the other hand, another meeting held in Addis
Ababa as the African Union Summit 2020 is favored and
advocated the development of a sustainable Blue Economy
as of its strategic importance to the implementation of
Agenda 2063 flagship projects that link and discuss the
environmental challenges and development issues. )e Blue
Economy Strategy enables Africa to guide the development
of an inclusive and sustainable Blue Economy. )is is be-
lieved to become a significant contributor to continental
transformation, growth, and environmental sustainability.
)us, environmental sustainability, social sustainability, and
economic sustainability are the three pillars of the Blue
Economy [40]. At the Ethiopian level, there is a strong and
ambitious high-level government commitment to a green
economy and greening agenda within the context of
accelerated industrialization [4].

)erefore, ORDA’s environmental education strategy
since its establishment in 1993 could be manifested in many
ways. )ese include training, learning forum used for
scaling-up, documenting the experiences of opportunities,
challenges, and knowledge management, and institution-
alizing an approach used for the purpose of scale-up, em-
powerment of the community, and knowledge management
to gear as input toward another plan. However, the overall
investigation of this study shows that there exists a low level
of knowledge management and a strategic role in building
capacities of the regional community in scaling-up of or-
ganizational capacities in project design, planning, moni-
toring, and evaluation. Still, monitoring and evaluation
results were not seriously considered for learning and as the
management tool for further improvement as one of a
learning and legitimate strategy of the organization.

4.7. Factors Affecting Environmental Education in Ethiopia.
)e current debate, commitment, and strategy of African
Union Summit 2020, the Blue Economy Strategy, Agenda
2063, Davos 2020 World Economic Forum, UN Agenda
2030, and the Green Economy Strategy in Ethiopia have
sought to strengthen the approach of environmental edu-
cation as a concern of the sustainability of environmental
security and development in Ethiopia. However, a declining
trend in the provision of outdoor and lifelong experiential
learning community-based environmental education could
be in favor of environmental education. Specifically, to
address the societal problems, the outdoor educational
strategy is crucial. Scholars scrutinize the fact that “the major
reason behind formulating national education policies is the
desire to address diverse societal problems” (p.140) [51].
)ere have been also observed inadequate levels of factual
knowledge among the rural community and urban dwellers.
Moreover, there have been variations in knowledge levels
and attitudes among the community. )us, the factors are
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related to a system development that considers community
in a context-based environmental education approach. In
the meantime, environmental stakeholders’ awareness is
shaped by economic, social, professional, religious, ethnic,
cultural, and educational factors. Still, other studies indi-
cated the major problem or factors of conducting envi-
ronmental education as a strategy [2] found that unfavorable
learning environment regarding infrastructure, socioeco-
nomic, lack of initiatives, students’ family background, and
local community factors and poor coordination between
different stakeholders are factors that affect the practice of
environmental education and the responses to local envi-
ronmental needs. )erefore, contextual factors are very
much important to consider in the planning phase of the
projects.

5. Conclusion

Environmental challenges and climate changes are the over-
whelming and long-term global challenge and agenda. Above
all, it has strongly been affecting the sociopolitical and
economy of the majority of the developing countries. )e
world is not a separate entity and it would be rather one village
that could be affected by, for example, the Novel Corona
Viruses with its disease name called COVID-2019 which
currently originated from and paralyzing China and threat-
ening the rest of the world. It is certainly a global calamity. It
also argued that it has an impact on long-term ongoing en-
vironmental issues impacting climate change and natural
resource degradation. Likewise, environmental challenges and
climate change never differentiate one country from another
country. )e challenges and changes affect the global socio-
economic and humanwellbeing at once or through time.)ese
gradually have a stronger impact on low-income countries like
Ethiopia wherein the country has the low and noninstitu-
tionalized capacity to overcome the challenges. In fact, de-
pendence on rain-fed agriculture, low economic development,
deforestation, land degradation, and larger and denser human
settlements increased Ethiopia’s vulnerability to environ-
mental stressors. With the abovementioned motivation, the
objective of this paper is a systematic investigation of the nexus
between environmental education theory and its practice as a
target of exploration of the link between conception and
implementation of environmental education for environ-
mental security and sustainable development in Ethiopia. To
scrutinize and consolidate the experiences of ORDA indicated
in environmental education, international agreements, pro-
tocols, and conventions are revisited as the conceptual
framework to investigate the case under study. Most of them
are global instruments applied to NGOs of community-based
projects in developing countries like Ethiopia. Besides, national
environment policies, proclamations, and laws are considered
to make a juxtaposition alignment with the local environ-
mental and development NGO engaged in the context wherein
the programs are implemented. )e concern is how envi-
ronmental education is a strategic tool to boost up the envi-
ronmental and developmental knowledge, skills, awareness,
and attitudes of the stakeholders. Moreover, ORDA’s project

documents, strategic plan, and implementation reports are
discussed in the conceptual frameworks of environmental
education. Furthermore, the article in a holistic way incor-
porated the empirical studies on a nonformal environmental
education based on the agreements, protocols, conventions,
laws, guidelines, policies, and proclamations considered by the
Ethiopian government. Empirical studies on the imple-
mentation of the actual project are crucial to make a spin of
this article. Likewise, the current debate, commitment, and
strategy of the African Union Summit 2020, the Blue Economy
Strategy, the Agenda 2063, the Davos 2020 World Economic
Forum, the UN Agenda 2030, and the Green Economy
Strategy in Ethiopia have sought to strengthen the need-based
approach of environmental education as the opportunities of
the sustainability of environmental security and development
in Ethiopia. In the same vein, ORDA’s environmental edu-
cation strategy since its establishment in 1993 could be
manifested in many ways. )ese include training, learning
forum used for scaling-up, documenting the experiences of
opportunities, challenges, and knowledge management, and
institutionalizing an approach used for the purpose of scale-up,
empowerment of the community, and knowledge manage-
ment to gear as input toward another plan. However, the
overall investigation of this study shows that there exists a low
level of knowledge management and strategic role in building
capacities of the regional community in scaling-up of orga-
nizational capacities in project design, planning, monitoring,
and evaluation. Still, monitoring and evaluation results were
not seriously considered for learning and as the management
tool for further improvement as one of the learnings and
legitimate strategy of the organization. Besides, the overall
investigation of environmental education in the stated above
international and local frameworks shows that environmental
education is not well institutionalized in a local NGO as of
ORDA environmental project practices. )ere is also incon-
sistency in using environmental education as a strategic tool to
improve environmental security and sustainability of devel-
opment in ORDA.)e environmental education strategies are
not explicitly visible while planning the projects. )e strategies
are not consistent, full, and well institutionalized in the or-
ganization projects. )ere are a weak understanding and
consideration of its turning point as a potential to ORDA’s
theory of change principles.
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