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)is research compared the impacts of Persian and English cultural background knowledge on Iranian EFL learners’ listening
skill. To that purpose, the Oxford Quick Placement Test (OQPT) was given to 86 Iranian EFL students; 50 of them were chosen as
research participants. )e respondents were then divided into two equal experimental groups (EGs) at random (Persian culture
and English culture). A listening pretest was then given to both groups.)e individuals in both EGs were then given the treatment.
)e researchers taught one EG by using the English cultural materials, while they taught the other group through the Persian
cultural materials. )e data were analyzed by utilizing paired samples and independent samples t-tests after the listening posttest
was administered.)e results showed that both EGs performed better on their posttests than on their pretests, and that there were
no significant differences between the impacts of English cultural background knowledge and Persian cultural background
knowledge on the listening skills of EFL students. )e implications of this research can persuade EFL English teachers to in-
corporate more cultural-based materials into their teaching process.

1. Introduction

Culture has an important role in language learning. Culture
is a bond that assists people of a place or a country come
together [1]. Being familiar with the target culture (TC) can
aid EF students to learn English more efficiently; as Nguyen

[2] mentions, pupils who learn particular cultural knowledge
are able to develop more positive attitudes towards the TC,
and this helps them learn that language more successfully.
Culture has a vital part in language teaching/learning with
the aim of improving learners’ communicative skills. Lan-
guage competency and culture are inextricably and
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dynamically interconnected [3–6], because the capability to
effective communication in a language necessitates knowl-
edge of perceiving, interpreting, and behaving appropriately
in accordance with the culture relevant to the language. As a
result, culture should be given adequate attention in lan-
guage instruction in order to enable learners to interact to
the maximum degree possible.

Having cultural knowledge helps make communications
in a successful way with other people and not to be mis-
understood or misinterpreted [7]. )us, in teaching English
skills, instructors should use cultural-based materials and
resources. Being familiar with the TC can assist EFL students
in improving their listening skill. )e first language skill that
students learn is listening as an input skill. It serves as the
basis for all elements of linguistic and cognitive growth, and
it performs a continuous role in the processes of learning
and communication that are necessary for meaningful en-
gagement in life [8–10]. Furthermore, Rost [11] characterizes
listening as the process of comprehending what is heard and
integrating it into lexical components to whichmeaningmay
be ascribed. He believes that learners hear oral communi-
cation, separate sounds, categorize them into lexical and
syntactic components, and grasp the messages.

Based on Jafari and Hashim [12], listening includes aural
discrimination, auditory grammar, choosing needed infor-
mation, recalling it, and relating it to the process among
sounds and forms of meanings, and they highlighted that
listening is a pathway for comprehensible inputs andmost of
the time students spend their time on listening compre-
hension. According to Hamouda [13], listening compre-
hension is an active process in which students participate in
the construction of meanings. Furthermore, listening
comprehension implies that we comprehend what we have
heard.We will comprehend the message if he/she learns it by
listening to it.

Unfortunately, in language learning process, listening is
regarded as the Cinderella skill that has been neglected by its
elder sister–speaking. For most individuals, knowing a
second language entails being fluent in speaking in that
language. Listening and reading are, in essence, secondary
skills—means to other purposes rather than ends in
themselves [14, 15].

Regarding the significance and the effectiveness of cul-
tural background knowledge on English language learning,
the current investigation intended to compare the impacts of
English and Persian cultural background knowledge on
improving Iranian EFL learners’ listening skill.

2. Literature Review

2.1. =eoretical Background. Language and culture are in-
terrelated; indeed, language learning/teaching and culture
are not separated; thus, both target language and culture
should be taught simultaneously. Language learning is not
only acquiring the main skills (e.g., reading, listening,
writing, and speaking) and subskills (e.g., grammar, pro-
nunciation, vocabulary, and so on), but also it is acquiring
the cultural contents of that language. According to Hesar
and Zarfsaz [16], perfect comprehension of a target language

includes not only comprehension of language abilities,
structures, and norms, but also knowledge of the TC.)us, it
is necessarily vital for English students to enhance their
English cultural knowledge to use English fluently. Kim [17]
states that learning a language without comprehending its
culture is impossible, and understanding English culture
makes learning English language easier.

Cultural awareness entails knowledge and comprehen-
sion of other cultural groups’ beliefs and conventions,
identification of culturally based hypotheses and prejudices,
and showing abilities that suit the needs of customers from
different cultural backgrounds [18]. Rogatin et al. [19]
confirmed the contributions and the effectiveness of culture
teaching in the foreign language classrooms. Cultural un-
derstanding can help EFL students improve their listening
skills. Listening is characterized by Jafari and Hashim [12] as
a medium for obtaining comprehensible and intelligible
material, suggesting that it is the most utilized ability and
hence requires the greatest notice in teaching and learning in
EFL contexts. Based on Goss [20], listening is the act of
comprehending what is heard and arranging it into par-
ticular lexical components from which meanings may be
deduced.

In language development, there are three sorts of lis-
tening activities: prelistening, while listening, and post-
listening. Prelistening activities usually have two important
objectives: first, they activate participants’ previous knowl-
edge of the language in order to elucidate and improve their
expectation and suppositions about what they will hear, and
second, they provide the atmosphere required to complete
the entangled listening task [10, 21, 22]. Drawing on past
knowledge can provide context for the speakers, the primary
subject, and the concepts and terminology included in the
text, pique learners’ attention. Such exercises necessitate
well-crafted questions from language teachers in order to
employ the linguistic elements required to understand the
material. Clearly stated, this stage prepares learners to listen.
Furthermore, instructors must be aware of the difficulties
learners may encounter, such as dialects, jargon, termi-
nology, and idioms [23, 24].

2.2. Empirical Background. Several empirical investigations
were carried out to determine the impacts of cultural
knowledge on English language learning. Rashidi and
Soureshjani [25] examined if teaching culturally loaded
passages to Iranian EFL students affected their achievement
on reading comprehension assessments. Furthermore, they
explored the probable correlation between the instruction of
culturally relevant texts and the language learners’ moti-
vation level of learning. To accomplish this, 102 Persian
students (from two classes) were chosen using a simple
convenience sampling technique. )e treatment was ad-
ministered to the experimental class (teaching cultural-
based passages). In addition, they were administered a
questionnaire to examine their motivation. )e outcomes of
the data analysis indicated that teaching cultural compo-
nents of the target language might bear a significant in-
fluence on developing the reading comprehension of the
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students. )e findings also revealed that cultural instruction
played a significant impact in increasing the motivation of
language learners.

Bakhtiarvand and Adinevand [26] inspected the impacts
of cultural awareness on improving the Iranian EFL stu-
dents’ listening comprehension. From a sample population
of 300 participants, 120 EFL students at the preintermediate
level were chosen and randomly divided into four groups.
)roughout 16weeks, each group was exposed to the fol-
lowing conditions: TC, International Target Culture (ITC),
Source Culture (SC), and Culture Free (CF). Pretests and
posttests consisting of 25 listening comprehension questions
were administered with a null hypothesis that none of the
conditions would have any remarkable impact on listening
comprehension. )e outcomes processed by post hoc and
one-way ANOVA tests indicated that the TC, ITC, and SC
groups had statistically significant gains, while the CF
participants had no significant gains.

Hayati [27] examined the effect of cultural knowledge on
the improvement of the Iranian EFL students’ listening
comprehension. To achieve this goal, 120 EFL students at the
preintermediate level were chosen from a population of 300
volunteers according to their performance on a listening skill
exam and randomly divided into one of 4 groups. )e group
was subjected to one of four conditions: TC, ITC, SC, and
CF. A listening posttest was given to each of the four groups
at the end of the intervention to find out if any improve-
ments had occurred in their listening competence. )e
findings indicated that the respondents had different per-
formances on the posttest, indicating that acquaintance with
culturally based language resources improved the listening
competence of Iranian EFL students.

In another research, Davoudi and Ramezani [28] sur-
veyed the effects of cultural familiarity on Iranian EFL
students’ reading comprehensions. According to the
Michigan test results, 60 English as a Foreign Language
(EFL) university students were chosen and allocated to two
fairly comparable groups, resulting in two complete courses.
Both the CG and control group (CG) were given one of the
three short tales, and the EG was additionally given the
background information passage of the delivered short story.
)ey were instructed to construct free-recall procedures
based on what they had read in order to assess their reading
comprehension. )e recall-protocols were scored using
propositional analysis, and this research included two levels
of analysis, qualitative and quantitative. )e findings
revealed that acquaintance with the culture of the target
language greatly developed the Iranian EFL students’
reading comprehensions significantly.

Karimi and Nafissi [29] investigated the effect of various
culturally-oriented texts on EFL college learners’ foreign
language reading anxiety, reading comprehension self-effi-
cacy, and reading proficiency in project-based classrooms.
)e study involved two classes of the intermediate level
freshmen studying in ELT. )e CG had to submit their
proposals according to reading texts from the book “Active”
(L2 culturally based passages), whereas the EG had to give
their proposals based on the researcher’s L1 and L2 cul-
turally based reading texts. )e reading comprehension self-

efficacy scales, foreign language reading anxiety scales, and
reading part of the Michigan Test (1998) were given to pupils
as the pretest and the posttest at the outset and the end of the
academic year comprised of two project-oriented reading
courses. )e data was analyzed using ANCOVA. Although
substantial improvements were found in both groups for the
three aforementioned categories, the EG exhibited consid-
erably lower levels of anxiety as compared to the CG.
However, there was not a difference in reading self-efficacies
or reading proficiencies between the two cohorts.

Al-Khresheh [21] attempted to determine if Saudi EFL
learners have specific difficulties with listening compre-
hension, to uncover probable causes of the difficulties, and to
determine if cultural knowledge impacts the listening skill. A
triangulation approach was used to achieve these goals. A
diagnostic exam and a questionnaire were administered to a
group of 31 Saudi English learners, and 8 EFL teachers were
asked to write a reflection essay. )e outcomes showed, first,
that hearing was the most difficult skill of English language
to master, and second, that Saudi EFL learners struggled
significantly in the perceiving, parsing, and usage phases of
their listening skill for a number of justifications. )e results
also revealed that their cultural awareness had a considerable
influence on their listening comprehension.

Regarding the effect of cultural awareness on improving
English language skills, the current research was an attempt
to compare the impacts of English and Persian cultural
background knowledge on developing Iranian EFL learners’
listening skill. Having this goal in mind, this research tried to
answer the following research question:

RQ. Is there any significant difference between English
and Persian cultural background knowledge on de-
veloping Iranian EFL learners’ listening skill?

3. Methodology

3.1. Participants. )is research was carried out on 50 stu-
dents from Adiban institute in Abadan, Iran. )e selected
participants were recruited among 86 learners based on their
performance in the OQPT. Based on their scores, 50 of them
were intermediate students. Respondents with scores
ranging from 30 to 47 participated in the research as the
intermediate responders. )ey were assigned in two ex-
perimental groups: English culture and Persian culture.)ey
were all females. )e respondents ranged in age from 17 to
24 years old.

3.2. Instrumentation. )e OQPT was the first tool used in
the current investigation to homogenize the subjects. It
aided the researcher in determining whatever level (ele-
mentary, preintermediate, or intermediate) her subjects
were at. )is exam consisted of 60 multiple-choice items,
and students with scores ranging from 40 to 47 were
identified as intermediate learners and chosen as research
respondents.

)e second information-gathering tool was a researcher-
created listening pretest based on learners’ coursebook. It
was a 40-item objective listening skill exam. It contained fill-
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in-the-blanks, true/false, and multiple-choice items. )e
specified test’s reliability and validity were assessed. Four
professionals reviewed the test after it was built to ensure its
content and face validities. To be certain about the Content
Validity Index of the exam questions, four experienced
English instructors looked over the test and made some
adjustments to the readability, clarity, and generalizability of
the items. Following that, the test was updated and piloted
on a comparable cohort in another institution with the same
coursebooks and levels. Following validation and piloting,
the required alterations and revisions were performed in the
test to attain item attributes such as item facility, item
discrimination, and option dispersion. Eventually, the test
was ready to administer. Its reliability was determined ap-
plying KR-21 (r� 0.81).

)e third tool used in this research was a researcher-
created listening posttest, which was a revised form of the
pretest. It was provided to the participants in order to assess
the effects of the therapy, namely, the cultural knowledge, on
their listening comprehension capacity. In terms of duration
and quantity of questions, the posttest had the same features
as the pretest. )e only difference was that the sequence of
the questions and options was modified to eliminate the
possibility of remembrance of pretest responses.)e posttest
validity was verified by four English teachers, and its reli-
ability was calculated by utilizing KR-21 (r� 0.83).

3.3.DataCollectionProcedures. In the first stage, 86 students
from a private English language institution in Abadan, Iran,
were given OQPT. Fifty intermediate students were chosen
as research participants based on their achievement in the
aforementioned test. Following the selection of the targeted
respondents, they were separated into two experimental
groups. After that, the researchers employed a related lis-
tening pretest to the both groups, and then, they started to
apply the treatment. )e researchers taught the English
culture group by using the target cultural materials, while
they taught the Persian culture group through Persian
cultural materials. )e audio files, which were played in the
first experimental group’s class, were original and contained
English cultural contents and issues. On the other side, the
audio files that were played in the second group’s class were
local (Persian) and contained contents and issues related to
the Persian culture. )e treatment took ten sessions, with
each session lasting 50minutes. )e participants were ho-
mogenized in the first session; the target respondents were
pretested in the second session; and the researcher taught
listening skills to both groups of students over the course of
seven sessions. )e researcher gave the listening posttest in
the last session to assess the potential effect of the treatments
on the participants’ listening progress.

3.4. Data Analysis. Data collected using the aforementioned
devices was evaluated and interpreted in accordance with the
study’s goals. Firstly, to check the quality of data normality
before running statistical tests, the students’ scores on lis-
tening pretest and posttest were depicted on normal dis-
tribution curve. For normality, Kolmogorov-Smirnov (K-S)

test was utilized. )en, an independent sample t-test was
used to assess the impacts of the intervention, cultural
knowledge, on the participants’ listening skill.

4. Results of the Study

)e Statistical Package for Social Science (SPSS) software
version 22 was utilized to analyze the collected data. )e
results of the K-S test indicated that the statistics of the
scores were normal; consequently, the parametric statistics
such as independent samples t-test were utilized to gain the
final outcomes in this research.

Table 1 displays the descriptive data for both groups.)e
mean score and standard deviation for the Persian group are
14.08 and 2.28, respectively. )e English group’s mean score
and the related standard deviation are 13.84 and 2.74, re-
spectively. )is indicates that both groups are comparable in
certain ways because they are homogenous at the outset of
the instruction.

)e scores of both groups on the pretest were shown in
Table 2 using an independent samples t-test. Because Sig
(0.90) is larger than 0.05, the differences between groups are
not statistically remarkable at (p � 0.05). )ey did, in fact,
equally in the listening pretest.

)e descriptive data for both groups in the posttest are
displayed in Table 3. )e Persian group has a mean score of
16.52, whereas the English group has a mean score of 17.80.
An independent samples t-test was performed to determine
if the differences between the posttests of the two groups
were significant.

Table 4 shows that the differences between the two
groups are not statistically considerable (p0.05). In the
listening posttest, both groups performed equally.

5. Discussion and Conclusion

After evaluating the data and getting the findings, the re-
searcher moves on to the discussion part to respond to the
questions and compare and contrast them with previous
researches. According to the present study’s findings, both
EGs had greater listening scores on their posttests. )ere
were substantial differences between each group’s pre- and
posttests.

Familiarity with English culture helped Iranian EFL
students enhance their listening skill. Rashidi and Sour-
eshjani [25], who performed a study on the effects of cultural
background on EFL students’ reading comprehension,
confirm the outcomes of this research. )e findings indi-
cated that teaching target language cultural components can
have a significant influence on language students’ perfor-
mance on reading comprehension tests. )e research also
revealed that cultural education had a significant impact in
increasing the language learners’ motivation.

Table 1: Descriptive statistics (pre-test of both groups).

Groups N Mean Std. deviation Std. error mean
Persian 25 14.08 2.28 0.46
English 25 13.84 2.74 0.53
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)e findings of the present study are in agreement with
Zarei and Mahmudi [30] who inspected the effects of
schema building activities on Iranian EFL students’ lis-
tening and reading skills. )eir findings revealed that the
schema groups outperformed the control group in lis-
tening and reading posttests. In fact, our study is sup-
ported by the theory of schemata activation. Bilokcuoglu
[31] stated that the activation of background knowledge
can lead to a successful language learning. In schemata
activation pupils rely on their prior knowledge about the
texts and connect new information to their background
knowledge, and this connection results in learning English
language.

Hayati [27], who studied the influence of cultural in-
formation on improving Iranian EFL students’ listening
skill, similarly supports this research. A posttest was given to
each of the 4 groups at the conclusion of the research to
assess if there had been any improvements in their listening
competence. )e findings showed that respondents per-
formances were different in the posttests, showing that
acquaintance with culturally based contents improved the
listening competence of Iranian EFL students.

)e results of this investigation are in agreement with
Davoudi and Ramezani [28] who explored the role of cul-
tural familiarity on reading comprehension of Iranian EFL
students. )e results showed that acquaintance with the
culture of the target language significantly enhanced reading
comprehension. Furthermore, the findings are consistent
with those of Yousef, Karimi, and Janfeshan [32], who
studied the link between Iranian EFL learners’ cultural
backgrounds and reading comprehension. )e results
revealed that the mean of all groups in culturally familiar
reading test was higher than their mean in unfamiliar
reading test.

Based on Hayati [27], students’ cultural knowledge is the
foundation for language learning. He maintained that when
students gain sufficient target cultural knowledge, they can
professionally learn that language. Advocators of the
background knowledge say that activating background
knowledge and relating novel information to the previous
information can result in language learning. Learners will
not understand the new listening passage if they do not have
associated information about various subjects in their minds
[31].

Table 2: Independent Samples t-test (Pretest of Both Groups).

Levene’s
test for
equality

of
variances

t-test for equality of means

F Sig. t Df Sig. (2-Tailed) Mean difference Std. Error difference

95%
confidence

interval of the
difference

Lower Upper

Scores Equal variances assumes 1.12 0.29 −0.11 48 0.90 −0.08 0.71 −1.52 1.35
Equal variances not assumes −0.11 47.51 0.90 −0.08 0.71 −1.51 1.34

Table 3: Descriptive statistics (posttest of both groups).

Groups N Mean Std. deviation Std. error mean
Persian 25 16.52 2.59 0.53
English 25 17.80 1.46 0.28

Table 4: Independent Samples t-test (the Posttest of Both Groups).

Levene’s
test for

equality of
variances

t-test for equality of means

F Sig. t df Sig. (2-Tailed) Mean difference Std. error difference

95%
confidence

interval of the
difference

Lower Upper

Scores Equal variances assumes 15.06 0.00 −5.95 48 0.30 −3.51 0.59 −4.69 −2.32
Equal variances not assumes −5.82 35.59 0.30 −3.51 0.60 −4.73 −2.28
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)e present study compared the effects of English and
Persian cultural background knowledge on Iranian EFL
students’ listening skill. )e outcomes showed that both
English and Persian cultural background knowledge im-
proved Iranian EFL learners’ listening skill equally. Lan-
guage learners who wish to enhance their listening skills
should be exposed to more target culture and ICTresources.
Language learners need to develop their English learning by
increasing their interaction to certain culturally focused
resources, such as English culture resources. Background
knowledge, cultural familiarity, and language complexity are
critical linguistic and meta-linguistic features for improving
English acquisition. As a result, access to language resources
in which these three characteristics are prominent can
improve Iranian EFL learners’ listening skills.

)is study has some implications for EFL learners,
teachers, and material developers. Regarding the effective-
ness of cultural background knowledge on Iranian EFL
learners’ listening skill, teachers can activate EFL learners’
cultural schema before writing, reading, listening, and
speaking activities. Teachers can teach those topics that
contain some cultural issues in order to provide cultural
background knowledge for their students. )e outcomes of
this research can inspire EFL learners to expose themselves
to target culture materials frequently. By having more ex-
posures to cultural-based materials, EFL learners can en-
hance their English learning. In addition, the outcomes of
this investigation can persuade the material developers to
integrate more English culturally based contents into the
Iranian EFL syllabuses.

Limitations are unavoidable in any research study. Only
50 EFL learners were included in this study; future studies
can include more participants in order to increase their
findings’ generalizability. )e researchers of this study could
collect only quantitative data to answer the research ques-
tion; future investigations are offered to use both qualitative
and quantitative data in order to enrich the validity and
reliability of their results. )is study was done in an EFL
context, and future studies can be done in ESL contexts to
investigate the effect of cultural background knowledge on
other skills and subskills of English language. )is study was
conducted on intermediate EFL learners, and upcoming
studies can work the similar topics on other language
proficiency levels (upper-intermediate and advanced).

Data Availability
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corresponding author for logical reasons.
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