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This study is aimed at investigating the following: First, the effects of the story mapping and the hortatory exposition techniques
on students’ composition writing; second, EFL students’ attitudes towards writing in English; and lastly, the correlation between
such attitudes and students’ writing achievements. The participants were 60 (33 male and 27 female) students from the 4th year of
the Department of English, College of Arts, University of Anbar, Iraq, who were divided into a control group and an experimental
group. The experiment was conducted during the second semester of the academic year 2020–2021. A pretest, a posttest, a
preattitudinal questionnaire, and a postattitudinal questionnaire were used to collect the data. The results revealed that the
mean scores of the students in the experimental group were higher than that of the students in the control group, indicating a
significant positive effect of the use of the story mapping and the hortatory exposition techniques in teaching writing.
Additionally, the results of the postquestionnaire revealed that the students developed positive attitudes towards writing in
English, which were negative before the implementation of the experiment. Finally, the results revealed a correlation between
students’ attitudes towards writing in English and their achievements such that as the attitudes improve, the achievements
increase half as much.

1. Introduction

The researcher notices that teaching English as a foreign lan-
guage shows that writing in English is a challenge for Iraqi
EFL students, as it requires a good knowledge of vocabulary,
grammar rules, sentence structure, punctuation, articles,
paragraph-writing techniques, and the functions of coher-
ence and cohesion devices. Iraqi students learn English as a
foreign language, and those enrolling in the Department of
English at the faculties of Languages, Arts, and Education
for Humanities consider writing skills to be challenging.
Thus, they need to be equipped with techniques and strate-
gies that will help them to overcome any related anxiety. Stu-
dents in the 4th year of study were asked the open question
‘What is the most important skill that you need to develop?’
using Google Forms. From their replies, 87% of the students
needed to develop writing skills.

The researcher reviewed the literature and previous
experimental studies concerning the teaching of English
writing skills to foreign students and learners, such as Allo

et al. [1], Annisa and Oktavia [2], Coleman [3], Dewi and
Ayunisa [4], Hanafiawi et al. [5], Jayanti [6], Khumairo [7],
Latifah and Rahmawati [8], Pat and Gail [9], Chintya [10],
Lestari and Wahyuni [11], Bala [12], and Clark [13], finding
that the most useful method included the use of the ‘cluster
diagram technique,’ especially the ‘story mapping
technique.’

To foster students’ writing quality, the use of ‘writing
hortatory exposition text’ is also suggested. Learning writing
skills and gaining marks by learning via a specific strategy is
not enough to ensure that students have mastered writing
skills, for which it is recommended that their attitudes
towards writing in English be investigated. As the partici-
pants are fourth year students in the Department of English,
it indicates that they have good English language back-
ground and that using the cluster diagram technique will
not be sufficient for creative writing. It is necessary to inte-
grate this technique with one that trains students to compose
text that has value, consists a scientific style reflecting the
writer’s point of view which gives the readers suggestions
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and recommendations, and benefits the readers’ interests.
Thus, this study tries to investigate the relationship between
the ‘story mapping technique’ and students’ performances in
writing hortatory exposition composition, along with their
attitudes towards writing in the English language.

2. Aims of the Study

This study is aimed at revealing the relationship between the
story mapping technique and students’ performances in
writing hortatory exposition composition, while also exam-
ining the influence of this technique on students’ attitudes
towards writing in the English language.

2.1. Significance of the Study. This study derives its signifi-
cance from highlighting the characteristics of the story map-
ping technique in developing students’ performances in
general writing and in writing hortatory exposition compo-
sitions, which is aimed at solving a problem or arguing about
a phenomenon by providing solutions, suggestions, and rec-
ommendations. It also hopes to establish an influence of this
technique on students’ attitudes towards all such writing.
The findings of this study could provide EFL instructors
and teachers with insight into learners’ learning styles, the
factors that motivate them to be good writers, and the activ-
ities that make writing both useful and interesting.

2.2. Definition of Basic Terms

2.2.1. Story Mapping Technique. A technique of arranging
ideas and events in an order that provides a better picture
of their placement into the overall experience of the writer.
It is a diagram that helps students to write a story free from
intervention and ambiguity [14].

2.2.2. Student Performance. Students’ outcome after expo-
sure to a specific instructional program, widely referring to
their successful achievement of educational goals [15].

2.2.3. Writing Hortatory Exposition Composition. An
instruction method, employed through spoken or written
language, is used to instruct students on what should and
should not happen or be done, while also training them to
express their opinions and suggestions regarding a specific
problem [16].

2.3. Literature Review. Writing skills are the last and most
important link with listening, speaking, and reading skills,
revealing an individual’s development and place in society.
Thus, support through activities such as creative writing
can provide many benefits to individual development, not
only in school education but also in all sectors of society.
Achieving this level of independent and creative writing
can only be possible with targeted systematic and regular
studies [17]. Several studies have found that EFL students
show poor writing performance, requiring alternative (not
traditional) forms of feedback and assessment [18].

There are different types of written texts, with each being
an example of a genre of the written form. In a pedagogical
context, the most common writing types that students are
exposed to are nonfiction (such as essays, compositions,

and articles), letters (personal, business, and trade), mes-
sages, academic writing (short answer tests, reports, papers,
chapters in a book, etc.), fiction (novels, poetry, short stories,
and drama), labels, greeting cards, and forms or applica-
tions [19].

The researcher believes that writing skills are a matter of
learning and not of acquisition. A learner needs to take
appropriate steps to learn how to write. Thus, teaching writ-
ing skills is important in a foreign language course. Harmer
[20] states that teaching writing skills embodies three pur-
poses (to inform, to persuade, and to entertain) that concern
learners of English as a foreign language.

The nature of writing is that it is based on the combina-
tion of a product and a process, which can guide foreign lan-
guage learners to express feelings, thoughts, and ideas in a
written form. Thus, the product mechanism is based on
the process steps, leading to the production of high-quality
written pieces [21].

The idiom ‘composition’ was derived from to original
Latin idiom ‘compose’ which referred “to put together.” So,
to put words and sentences together is called ‘composing.’
There is much meaning that refers to ‘compose,’ such as
organizing, constructing, forming, gathering information
together, set-type, etc. To compose an idea in a paragraph
needs to generate a central idea and support it with subordi-
nate ideas to express a clear idea (Shaik [22], Koehler [23],
and Rajamankam [24].

The prewriting phase fosters the production of ideas,
which can occur in a variety of ways: reading (in-depth) a
passage, skimming and/or scanning a passage, conducting
outside research, brainstorming, list-making (individually),
clustering (starting with a key word and then adding other
words using free association), discussing a topic or
instructor-initiated questions and probes, and free-writing
[25].

The drafting and revision phases are central to the writ-
ing process. To make writing easy and smooth, it is better to
begin with free-writing, practice peer review, then correct
grammatical errors, followed by the technique of ‘reading
aloud’ (students read their nearly-final versions to each other
in small groups or pairs for a final check on errors, flow of
ideas, and so on), and finally, proofreading [26]. To achieve
this, clustering and mapping techniques are recommended.

Naghdipour [27], Rosario et al. [28], Okari [29], Evans
[30], Evans and Gray [31], and North [32] wrote about
two types of composition, namely, controlled or guided
composition and free or creative composition, the latter is
the concern of this study, to write a free composition with
the aid of story mapping and writing hortatory exposition
techniques.

This study allows the learners to use many kinds of com-
position and styles: the descriptive, the narrative, the dia-
logue, the exposition, and even writing a letter or public
speech.

Writing a composition needs to use some essential
mechanisms (requirements). These requirements have been
emphasized by Chen [33], Higgins et al. [34], Johns [35],
Khodjaniyazeva [36], Man [37], Sundeen [38], Shen [39],
Shin [40], and Wiederkehr and von Rohr [41] who referred
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that mastery of language system, mastery of written mechan-
ics, dictation, capitalization, and punctuation. Koehler [23]
raised a point of discussion about how students should write,
and the quality of students’ writing in his statement “I want
writing to be exciting, risky, strange, dull, safe, conventional
texts put me and my students to sleep” (p.15). The aim of
this study is consistent with Koehler’s statement. To make
writing exciting, the writer needs to use a strategy that
enables him/her to generate ideas to write a text smoothly,
and the proposed strategy or tool in this study is the “story
mapping” technique. Also, to encourage students to take a
calculated risk and write a strange text that provides the
readers with the writer’s suggestion and recommendation
the ‘hortatory exposition technique’ was used.

Teaching students to write traditional text to a virtual
audience, or writing a descriptive essay limited their scopes
and knowledge, their writing will be free from discourse
and they will miss the opportunity to show their voice. To
have a role in developing students’ writing several writing
strategies and techniques have to be involved as suggested
by Van Drie et al. [42], Murladho [43], Kuyyogsuy [44],
Fu et al. [45], Lamb and Parrott [46], Cope et al. [47], Durga
and Rao [48], and Culham [49]. To help EFL students to
write an authentic text without imitating it is advised to
use one of the graphic organizer techniques which help in
generating authentic ideas that emerge from EFL student’s
previous knowledge. The most graphic organizer used in
investigating its effect on EFL students’ writing development
is the mind-mapping technique. Recently, Suprayogi et al.
[50], Indrawati [51], Usman et al. [52], Fu et al. [45], Latifah
[53], Cope et al. [47], Berendsen et al. [54], Ynda et al. [55],
Yuliana [56], Chavez et al. [57], Boon et al. [58], and Johana
[59] investigated the effect, the role, the significance of story
mapping in developing, improving, and promoting EFL stu-
dents’ writing skills and abilities in writing all kinds of com-
position and essay (narrative, descriptive argumentative,
expository, cause and effect, and analytical). The selection
of the mind mapping technique in this study was based on
its positive significance on students’ writing performance.

2.4. EFL Teachers and Graphic Organizers. EFL teachers can
use graphic organizers to demonstrate and explain linkages
between content and subcontent, as well as their relations
to other topics. Students, on the other hand, can create more
abstract comparisons, assessments, and conclusions using
the organizers. In a nutshell, graphic organizers enable stu-
dents to take an active role in their education. Specific
advantages to students and instructors are provided in the
following organizer for simple comprehension [60].

Using graphic organizers in teaching hortatory exposi-
tion text has been investigated recently (Inayah [61], Yanwar
[62], Amri [63], and Nazilah [64] studies reveal the positive
hidden influence of the technique on students’ writing per-
formance in the EFL students were able to express their ideas
and their language existed in the written texts. They were
able to shift their thoughts in a written text.

2.5. Story Mapping. A story map graphic organizer is an edu-
cational tool that helps students to organize their ideas when

writing a story, based on five WH-questions: who, what,
when, where, and why. Allo et al. [1] stated that EFL stu-
dents have issues in writing short stories or narrative essays,
because they face difficulties in generating ideas. Further,
they join the ideas with poor levels of grammar, leading to
poor quality writing. Thus, it is recommended that the story
mapping diagram be used, to help EFL students generate
ideas and connect the elements in an organized manner.

Shaik [22], Indrawati [51], Amri [63], and Nazilah [64]
studies show that prewriting phase is the most important
phase to begin writing a composition or a text. Whatever is
the tool or the technique the writers/students use, it should
lead to generate ideas that help to write well organized text.
Story mapping as a tool of graphic organizer it helps in visu-
alizing the characters and the events of a story. Drawing a
sketch will help the writer to organize the plot of the story;
it aids to write the elements of the story in a smooth, cohe-
sion, and coherent way.

2.6. Writing Hortatory Exposition Composition. This type of
composition requires the writer to be creative, to write sup-
portive statements, and to provide evidence to convince the
readers by ending writing tasks with suggestions and recom-
mendations. It is not a simple description or story of an
event; it involves writing on an important topic with a clear
statement, supporting it with arguments, and ending with
recommendations and suggestions. While the analytical
and hortatory expositions may overlap, the distinction is
based on the concept of ‘generic structure.’ The last para-
graph of an analytical exposition is referred to as a reitera-
tion, whereas the last paragraph of a hortatory exposition
is referred to as a recommendation and/or suggestion. How-
ever, their functions are completely different. The writer’s
point of view is reinforced in the ‘analytical exposition’ via
reiteration and restatement of the views. In ‘hortatory expo-
sition,’ suggestions and/or recommendations are used, so
that the reader can come to a decision after considering
the reasons provided. In short, the purpose of a hortatory
exposition text is to argue for or against a particular case
or point of view, with a suggestion/recommendation at the
end. Some examples are editorials, letters to the editor, and
letters to politicians [65]. Husein and Pulungan [66] set a
basic structure of writing a hortatory exposition composi-
tion, containing an introductory statement and a series of
arguments, using simple present tenses, conjunctions,
abstract nouns, action verbs, connectives, and
recommendations.

2.7. Students’ Attitudes towards Writing. The researcher
believes that it is important to elicit students’ needs before
conducting any experimental study. Revealing students’ atti-
tudes can help to develop their language skills and behaviors.
It can be easily measured by designing or building an attitu-
dinal questionnaire or via interviews.

Al-Khayyat [67] mentioned that mind mapping and
clustering techniques have positively developed students’
attitudes towards writing in English. Also, using technology
in teaching writing skills has a significant effect on such
attitudes.
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Smidt et al. [68] stated that there are internal and exter-
nal factors that influence students’ attitudes; these factors
need to be considered and researchers need to be aware of
them.

2.8. Previous Studies. Usman et al. [69] investigated the
impact of the story mapping technique on students’ writing
skills. The participants were 64 students of Grade X of SMK
Negeri 3 Palu who were divided into two (experimental and
control) groups. A pretest and a posttest were used to collect
the data. The results revealed that there was a significant
effect of the story mapping technique on the writing skills
of the students in the experimental group.

Allo et al. [1] investigated the effect of the story mapping
technique on students’ abilities of writing a text in English (a
recount text). The participants were 60 students of the first
year of SMAN 1 Palopo, who were divided into two (exper-
imental and control) groups. A pretest and a posttest were
used to collect the data. The results revealed that the use of
the story mapping technique was effective in teaching the
writing of a recount text and that the students developed
better recount writing abilities.

Cenderato [65] investigated the effect of guided Wh-
questions on the students’ hortatory exposition writing
skills. The participants were 60 intermediate students who
were divided into two (experimental and control) groups.
A pretest and a posttest were used to collect the data. The
results revealed that using guided Wh-questions had a sig-
nificant effect on the hortatory exposition writing skills of
the students in the experimental group.

Akhtar et al. [70] investigated the effects of students’ atti-
tudes on academic writing, related apprehensions, and chal-
lenges of academic writing. The participants were 27
students from Universiti Teknologi Malaysia (UTM). A
Writing Apprehensions Test (WAT) and a questionnaire
were used to collect the data. The results revealed that the
students had negative attitudes towards academic writing.
Additionally, they were aware of the significance of writing
in the English language.

Tavsanli et al. [71] investigated the effect of a ‘process-
based writing modular instructional program,’ with the aid
of graphic organizers, on students’ composition skills and
their attitudes towards writing skills. The participants were
40 students in their second year who were divided into two
(experimental and control) groups. A written achievement
test and an attitudinal questionnaire were used to collect
the data. The results revealed a statistically significant differ-
ence in writing achievements, in favor of the students in the
experimental group. Additionally, students had negative
attitudes towards writing.

2.9. Hypothesis. To verify the aims of this study, the follow-
ing hypotheses were proposed: There is a statistically signif-
icant difference (α = 0:05) between the mean scores of the
students in the experimental group and that of the students
in the control group, due to the teaching methods.

There is a statistically significant difference (α = 0:05) in
the mean scores of the students’ attitudes towards writing in
English.

There is a significant correlation between students’ atti-
tudes and achievements.

3. Materials and Methods

3.1. Study Participants. The participants of this study were
60 (33 male and 27 female) students in the 4th year of study
in the Department of English, College of Arts, University of
Anbar, Iraq. All study participants provided informed con-
sent. The researcher obtained their informed consent orally
before conducting the study (asking each student individu-
ally). The study excluded the students who did not agree to
participate and counted them with the control group stu-
dents (who received education without exposure to the
experiment). The students decided to join after they were
sure that all the information would be private and would
be used only for the sake of the study, and the results of
the experiment do not have any negative influence on them.
Further, the appropriate ethics review board (professors spe-
cializing in methodology, translation, applied linguistics, and
linguistics) approved the study design.

The study was conducted during the second semester of
the academic year 2020–2021. The researcher randomly
divided the participants based on the list of their names into
two groups: a control group and an experimental group. The
students with odd numbers on the list were put in the con-
trol group, while those with even numbers were put in the
experimental group, as shown in Table 1.

3.2. Variables of the Study. This study investigated the fol-
lowing variables:

(1) The independent variables were the use of the story
mapping technique and the writing hortatory expo-
sition text. A pre- and a postattitudinal question-
naire also came under this

(2) The dependent variables were the students’ achieve-
ments on the posttest and their attitudes towards
writing

3.3. Instruments. To collect the data, a pretest, a posttest, and
an attitudinal questionnaire were designed. The pretest was
designed to ensure the equalization of both the groups, while
the posttest was designed to reveal the effect of the experi-
ment. The attitudinal questionnaire was distributed twice,
once before conducting the experiment and then after con-
ducting the experiment, to reveal students’ attitudes towards
creating compositions in English, as well as the impact of the
teaching techniques on students’ attitudes.

3.4. Procedures. To verify the hypotheses and achieve the
aims of the study, the following procedures were observed:

(1) The participants were taught via online learning
(Google Meet) due to the COVID-19 pandemic

(2) An open question was distributed via Google Forms
to the participants to reveal the skill that they needed
to develop
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(3) The responses were analyzed, revealing that they
needed to develop writing skills, especially for writ-
ing stories, essays, and compositions in a creative
way, while avoiding a simple writing style. Basically,
they needed to write in a way that would encourage
readers to read

(4) The literature and the most recent studies were
reviewed, including studies conducted during the
COVID-19 pandemic and quarantine

(5) The teaching techniques were selected, and the mea-
surement instruments were designed

(6) A pretest, a posttest, and a questionnaire were
designed. The posttest scoring scheme was then
built, as shown in Table 2

(7) The reliability and validity of the research instru-
ments were measured

(8) The participants were divided into three groups:
pilot, control, and experimental (the pilot group
had 12 students from the College of Education for
Women and 6 students from the College of Educa-
tion for Humanities).

(9) The control and experimental groups were equalized
by the pretest. Table 3 shows the result of the pretest

Table 3 shows that there is no significant difference
between the achievements of the groups. The calculated t
value is lower than the tabulated t value.

(10) An instructional writing program was designed
based on the story mapping and writing hortatory
exposition techniques which included 10 lessons.
The first five lessons were on teaching writing via
these two techniques, and each lesson was 120
minutes long. The program was judged by special-
ists in order to ensure its validity and reliability

(11) Various questions related to writing skills were
shared with both the groups via Google Forms to
extract the items of the questionnaire

(12) The validity and reliability of the questionnaire
were ensured

(13) The questionnaire was distributed to a pilot sample
consisting of 18 male and female students to ensure
the suitability of the items, reveal their ambiguity,

measure their discrimination power, evaluate the
clarity, and to know the required average response
time

(14) The pilot test was conducted on the pilot sample

(15) At the beginning of the first day of the experiment,
the researcher met the participants of both the
groups online via Google Meet and shared the
questionnaire with them, explaining its aim and
giving an example to avoid any ambiguity in the
responses. Both groups then took the online pre-
test

(16) The first lesson with the experimental group took 3
hours of explanation and discussions. Thus, the
actual implementation of the program began on
the date of the second lesson, demanding a
rescheduling

(17) The students in the control group were taught to
write compositions via communicative language
teaching methods. All the English textbooks in the
department are designed based on the communica-
tive language teaching approach

(18) During the program duration, the students were
exposed to formative assessments and homework
assignments

(19) At the end of the program, the control and experi-
mental groups took the posttest, after which the
researcher distributed the questionnaire to the
experimental group once again, to elicit their atti-
tudes towards writing in English after practicing
the mentioned techniques

(20) The responses of the post-test and the question-
naire were collected and statistically analyzed

4. Results

4.1. Results for the First Hypothesis. To verify the first
hypothesis, ‘there is a statistically significant difference (α =
0.05) between the mean scores of the students in the exper-
imental group and that of the students in the control group
due to the teaching methods,’ mean scores, standard devia-
tions, and t values of the two groups were used to calculate
the results of the posttest, as shown in Table 4.

Table 4 shows that the mean scores of the students in the
experimental and the control group are 56.43 and 50.61,
respectively. The calculated t value of 3.43 is higher than
the tabulated t value, indicating a significant difference
between the two groups in favor of the experimental group.
Thus, the hypothesis is accepted.

4.2. Results for the Second Hypothesis. To verify the second
hypothesis, ‘there is a statistically significant difference (α =
0.05) in the mean scores of the students’ attitudes towards
writing in English,’ the students’ attitudes were recorded
before and after the implementation of the instructional

Table 1: Distribution of students in the control and the
experimental groups.

Group Male Female Total

Control 14 18 32

Experimental 19 9 28

Total 33 27 60
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Table 2: Scoring scheme of the posttest.

Criteria Quality Scoring

Punctuation and spelling 10

Grammar

Excellent 5

Very good 4

Good 3

Fair 2

Weak 1

Ideas

Excellent 5

Very good 4

Good 3

Fair 2

Weak 1

Vocabulary

Excellent 5

Very good 4

Good 3

Fair 2

Weak 1

Cohesion

Excellent 5

Very good 4

Good 3

Fair 2

Weak 1

Coherence

Excellent 5

Very good 4

Good 3

Fair 2

Weak 1

Solution (suggestions, advice, points of view, and/or recommendations)

Excellent 5

Very good 4

Good 3

Fair 2

Weak 1

Total 100

Table 3: The mean scores, standard deviations, and t values of the two groups on the pretest.

Group No. of students Mean scores SD
t values

df Level of significance
Calculated Tabulated

EG. 28 47.46 11.10
0.77 2.00 58 0.05

CG. 32 52.53 9.61

Table 4: The mean scores, standard deviations, and t values of the two groups on the achievement posttest.

Group No. of students Mean scores SD
t values

df Level of significance
Calculated Tabulated

EG. 28 56.43 8.69
3.43 2.00 58 0.05

CG. 32 50.61 6.60
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program. Table 5 presents the means and standard devia-
tions of pre- and postattitudes.

Table 5 shows that there are observed differences
(α = 0:05) between the means of the students’ attitudes,
towards learning composition writing in English language
via story mapping technique and writing hortatory exposi-
tion composition (as whole), before and after the implemen-
tation of the instructional program in favor of the
postattitudes.

4.3. Results for the Third Hypothesis. To verify the third
hypothesis, ‘there is a significant correlation between stu-

dents’ attitudes and achievements,’ the Pearson correlation
coefficient for the students’ attitudes and achievements was
calculated. The results are presented in Table 6.

Table 6 shows that there is a significant, high positive
correlation between students’ attitudes and achievements.
Statistically, the effect of the attitude value on the achieve-
ment is equal to the square of the correlation coefficient
(0.72), which is about 50%, indicating that whenever the atti-
tude value increases by one standard unit (standard devia-
tion), the achievement value increases about 50% of the
standard unit. More precisely, when the attitude is at a peak,
the achievement will be half of the attitude.

Table 5: The means and standard deviations of pre- and postattitudes towards writing in English.

Attitudes and related items Application Mean SD r t value df

I believe that I can write an argumentative composition.
Before 2.09 1.446

0.37 −02.339 24
After 2.43 1.181

I believe that I do not have sufficient ideas to write a descriptive composition.
Before 2.15 1.484

0.44 −04.203 24
After 2.96 1.021

I believe that I cannot use abstract nouns, such as ‘consideration’ and ‘belief,’ in a
composition.

Before 2.22 1.331
0.36 −04.293 24

After 2.94 1.081

I feel that using action verbs in a composition needs long-term practice.
Before 2.12 0.919

0.32 −04.150 24
After 2.58 0.349

I believe that learning to write compositions via cluster diagrams is time-consuming.
Before 2.12 2.224

0.39 −04.621 24
After 2.58 1.082

I feel bored when learning English writing skills.
Before 2.13 1.446

0.33 −02.339 24
After 2.97 1.102

I believe that generating different ideas about a specific topic is easy.
Before 2.19 1.586

0.43 −04.203 24
After 2.37 1.122

I do not use temporal connectives (first, second, etc.) in a composition.
Before 1.74 1.732

0.32 −04.293 24
After 2.39 1.129

I believe that I can achieve coherence without the use of story-mapping, which helps to
connect the ideas at the initial level.

Before 0.021 1.521
0.37

After 1.09 1.109 −04.150 24

I believe that writing the ideas using a mapping style helps to organize the paragraphs.
Before 2.14 1.446

0.34 −02.339 24
After 3.13 0.902

I believe that using story-mapping can help to achieve coherence (including developing and
supporting the argument) in a composition.

Before 2.16 1.384
0.41 −04.203 24

After 2.34 1.092

I believe that treating the compositional subject as a problem that needs solutions,
suggestions, and recommendations helps to develop writing skills.

Before 2.45 1.331
0.37 −04.293 24

After 3.05 0.921

I believe that writing a composition requires the learning of idea-generation, problem-
solving strategies, and grammatical and lexical cohesion.

Before 2.34 1.418
0.37 −04.150 24

After 3. 27 0.958

I feel that writing a persuasive composition is easy.
Before 2.46 1.421

0.37 −04.150 24
After 3.10 0.351

I believe that I need an atmosphere that motivates writing.
Before 1.92 1.223

0.36 −04.621 24
After 2.91 1.092

Overall
Before 2.57 1.206

0.32 −02.179 24
After 3.16 0.089
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5. Discussion

The results for the first hypothesis reveal that for learning
how to write compositions, the students who learned via
the story mapping technique with the support of writing
hortatory exposition text, achieved higher scores than the
students who learned via communicative language teaching
methods. Based on this result, the hypothesis was accepted.

There are many types of compositions, such as narrative,
descriptive, explanatory, recount, informative, reporting,
and argumentative. However, the expression of the writer’s
own solutions, suggestions, and/or recommendations is cen-
tral only in the hortatory exposition type. This type reveals a
high level of creativity in writing. A written composition/text
reflects the writer’s thoughts and beliefs and even reflects
their social and educational background. This is reflected
through the suggestions and the recommendations that they
provide for a given problem, which requires sufficient
thoughtfulness, ideation, and vocabulary. By using the story
mapping technique, students will be able to generate many
ideas, characters, events, suggestions, and recommendations.

This technique makes connecting sentences and para-
graphs easy; it plays the role of a guide or an outline that
helps students to successfully achieve coherence and cohe-
sion in written text, thereby making it clearer and more
interesting. Organizing the textual features, grammatical fea-
tures, and generic structures of a text also becomes easier.

Concerning the study participants, as they are going to
earn a bachelor’s degree in English literature, they need to
know how to express their ideas and points of view when
writing.

The results for the second hypothesis revealed that the
students had learned a new way to portray their own person-
ality. They now knew how to narrate events, describe some-
thing, explain a theme, provide information, report a case,
and participate in a discussion/argument. However, this
was the first time that they had learned how to express them-
selves regarding a given topic or theme, including their opin-
ions, attitudes, opposition, agreement, and even emotions.

Before the experiment, the students’ attitudes towards
writing were not positive; they did not prefer to write, owing
to many factors. Their pretest responses revealed that they
felt they lacked the necessary skills for generating and orga-
nizing ideas as well as connecting paragraphs logically and
that they lacked the ability to express their attitudes and
points of view. Their previous experiences were restricted
to themselves, and they lacked the opportunity and the abil-
ity to present them to audiences.

A hortatory exposition text is aimed at making a case for
or against a certain stance or point of view, typically ending
with recommendations/suggestions. Using the story map-

ping technique saved them time and efforts, helped them
organize their paragraphs, facilitated the use of cohesion
and cohesive devices, and provided opportunities to express
suggestions and produce solutions.

The results of this study are in line with the outcomes of
the studies of Okari [29], Allo et al. [1], Chavez et al. [57],
Tabatabaei and Radi [72], and Boulineau et al. [73], all of
which revealed the significant effects of using story mapping
in teaching writing skills.

In addition, the results corroborate those of Evans and
Gray [31], Aritonang [74], Zakiah [75], Aprizawati [76],
and Mazda [77], all of which revealed the significant effects
of hortatory exposition in developing students’ writing abil-
ities and performances.

Furthermore, the results support Akhtar et al. [70],
showing that students develop positive attitudes towards
writing in English after their exposure to an instructional
writing program.

6. Conclusions and Recommendations

Based on the outcomes of this study, it can be inferred that
using the story mapping technique in the prewriting phase
can help students with organizing their ideas, generating
vocabulary, connecting sentences logically, avoiding spelling
and grammar mistakes, and presenting the events in a natu-
rally smooth way that would help readers understand the
plot easily. To add creativity, a student can write a composi-
tion using the hortatory exposition technique, which pol-
ishes the work and presents it to the audience rich with the
writer’s attitudes, perspectives, suggestions, and recommen-
dations, along with their knowledge and language back-
ground. The hortatory exposition technique increases the
readers’ curiosity, providing the solution to the presented
problem at the end. Readers can also find the writer’s (stu-
dent’s) suggestions that help them understand the overall
text.

The students’ attitudes towards writing in the English
language became positive after using the two writing tech-
niques (story mapping and hortatory exposition), meaning
that the fourth-year EFL students need to learn writing strat-
egies and techniques that encourage them to write in
English, and express themselves freely and without anxiety.

Based on these results, the researcher suggests that EFL
professors implement the story mapping technique and hor-
tatory exposition technique in teaching reading and listening
skills, composition, essay writing, short story, as well as in
British drama and novel courses. The Iraqi EFL students at
the Department of English study British literature, from
grade one to grade four; hence, using the mentioned tech-
niques can be helpful to understand and comprehend
literature.

Data Availability

The dataset used and/or analyzed during the current study
would be available from the corresponding author upon rea-
sonable request.

Table 6: Pearson’s correlation coefficients for students’ attitudes
and achievements.

Relationship Statistics Achievement

Attitudes
Pearson’s correlation 0.72

Significance 0.001

8 Education Research International



Conflicts of Interest

The author declares that there are no conflicts of interest
regarding the publication of this paper.

References

[1] A. Wahibah and M. Thayyib, “Using story mapping technique
in teaching writing skills at SMAN 1 Palopo,” Journal of
English Language Teaching and Learning, vol. 1, no. 2,
pp. 114–121, 2020.

[2] I. Annisa and W. Oktavia, “Using story mapping technique in
teaching reading of narrative text for junior high school stu-
dents,” Journal of English Language Teaching, vol. 9, no. 1,
pp. 19–24, 2020.

[3] H. Coleman, Polish your Academic Writing, SAGE Publica-
tions, Ltd.UK, 2020.

[4] R. Dewi and V. Ayunisa, “The effect of using clustering tech-
nique on students’ achievement in writing descriptive text,”
English Teaching and Linguistics Journal (ETLiJ), vol. 1,
no. 2, pp. 41–43, 2020.

[5] D. Hanafiawi, H. Muharam, and A. Parmawati, “The use of
clustering technique to improve students’ skill in writing
descriptive text,” Project (Professional Journal of English Edu-
cation), vol. 3, no. 1, pp. 5–10, 2020.

[6] A. Jayanti, “Students' writing ability on English descriptive text
at grade VIII in SMPN 33 padang,” English Franca, vol. 3,
no. 1, pp. 71–94, 2019.

[7] I. Khumairo, The impact of clustering technique to students’
descriptive writing ability for 10th grade in Smk Pgri 4 Kediri,
Universitas Nusantara Pgri Kediri, Indonesia, 2019.

[8] N. Latifah and I. Rahmawati, “Teaching and learning narrative
text writing through story mapping,” English Education: Jurnal
Tadris Bahasa Inggris, vol. 12, no. 1, pp. 78–96, 2019.

[9] D. Pat and T. Gail, Teaching writing: balancing process and
product, Macmillan College Publishing Company, Inc, New
York, 2019.

[10] N. Chintya, The influence of using tree diagram technique (tdt)
towards students’ descriptive text writing ability at the eighth
grade of Mts Negeri 1 Bandar Lampung in 2017/2018, State
Islamic University Lampung, Lampug: Raden Intan, Indonisia,
2018.

[11] S. Lestari and T. Wahyuni, Academic Writing with Graphic
Organizer Concept, AE Media Gia Grafika, 2018.

[12] E. Bala, “An analysis on effects of story mapping in writing
short stories in EFL classes, Iraqi case,” International Journal
of Social Sciences & Educational Studies, vol. 3, no. 4,
pp. 141–147, 2017.

[13] S. Clark, Writing Strategies for Social Studies, Shell Education
Publishing Inc, 2nd ed edition, 2014.

[14] S. B. Dickinson and A. Telford, “The visualities of digital story
mapping: teaching the ‘messiness’ of qualitative methods
through story mapping technologies,” Journal of Geography
in Higher Education, vol. 44, no. 3, pp. 441–457, 2020.

[15] H. Lamas, “School performance,” Propósitos Y Representa-
ciones, vol. 3, no. 1, pp. 313–386, 2015.

[16] M. D. Bahang, A. R. Nawun, A. A. Wutun, and M. Nurhusain,
“The use of thematic progression in writing: hortatory exposi-
tion text at second grade students of SMA Negeri 1 Elar,” The
Educational Review, USA, vol. 5, no. 10, pp. 385–390, 2021.

[17] B. Kasapoglu, “Teaching writing in Turkish and German
native language school books,” Milli Eğitim Dergisi, vol. 41,
no. 189, pp. 231–254, 2011.

[18] E. Meletiadou, “Exploring the impact of peer assessment on
EFL students' writing performance,” IAFOR Journal of Educa-
tion, vol. 9, no. 3, pp. 77–95, 2021.

[19] H. D. Brown, Teaching by Principles: An Interactive Approach
to Language Pedagogy, Addison Wesley Longman, 2nd ed edi-
tion, 2001.

[20] J. Harmer, The Practice of English Language Teaching, Long-
man, London, 3rd ed edition, 2001.

[21] C. Linse, Practical English Language Teaching: Young Learners,
McGraw-Hill Companies Inc, 2005.

[22] F. Shaik, Improving Ability of Writing English Composition,
Lulu publication, USA, 2018.

[23] A. Koehler, Composition, Creative Writing Studies, and the
Digital Humanities, Bloomsbury publishing, 2017.

[24] K. Rajamanikam, Master Composition Writing: A Workbook
for Primary 2, Trafford publishing, Singapore, 2012.

[25] G. Veach, Teaching information literacy and writing studies:
volume 1, first-year, Purdue University press, 2018.

[26] G. Veach, Teaching information literacy and writing studies:
volume 1, first-year, Purdue University press., 2018.

[27] B. Naghdipour, “English writing pedagogy at the crossroads:
the case of Oman,” Journal of Second Language Writing,
vol. 52, p. 100815, 2021.

[28] P. Rosário, J. Högemann, J. C. Núñez et al., “The impact of
three types of writing intervention on students’ writing qual-
ity,” PloS one, vol. 14, no. 7, article e0218099, 2019.

[29] F. M. Okari, “The writing skill in the contemporary society: the
Kenyan perspective,” Journal of Education and Practice, vol. 7,
no. 35, pp. 65–69, 2016.

[30] V. Evans, Successful Writing: Upper-Intermediate, Express
Publishing, 1997.

[31] V. Evans and E. Gray, Successful Writing: Proficiency, Express
Publishing, 1997.

[32] S. M. North, The Making of Knowledge in Composition: Por-
trait of an Emerging Field, Boynton/Cook Publishers, 52 Upper
Montclair Plaza, PO Box 860, Upper Montclair, NJ 07043,
1987.

[33] D. Chen, “An improvement in the teaching of college English
writing and communication tools for fifth generation network:
comparative study,” International Journal of Communication
Systems, vol. 34, no. 12, p. e4852, 2021.

[34] B. Higgins, M. Miller, and S. Wegmann, “Teaching to the test
not! Balancing best practice and testing requirements in writ-
ing,” The Reading Teacher, vol. 60, no. 4, pp. 310–319, 2006.

[35] A. M. Johns, Ll composition theories: implications for develop-
ing theories of L2 composition, Cambridge, The Pitt building,
Trumpington street, Cambridge CB2 1 RP, 1991.

[36] U. K. Khodjaniyazova, “Challenges of writing process and the
ways of overcoming them,” Asian Journal of Research in Social
Sciences and Humanities, vol. 11, no. 9, pp. 132–134, 2021.

[37] Z. Man, “Application on iWrite platform in college English
writing teaching,” in 2021 4th International Conference on
Information Systems and Computer Aided Education,
pp. 1923–1927, Dalian, China, 2021.

[38] T. H. Sundeen, “Writing instruction for adolescents in the
shadow of the common core state standards,” Journal of Ado-
lescent & Adult Literacy, vol. 59, no. 2, pp. 197–206, 2015.

9Education Research International



[39] F. Shen, “The classroom and the wider culture: identity as a key
to learning English composition,” College Composition and
Communication, vol. 40, no. 4, pp. 459–466, 1989.

[40] M. Shin, “Career exploration, composition, and creative writ-
ing,” Teaching English in the two year college, vol. 46, no. 1,
pp. 49–55, 2018.

[41] R. Wiederkehr and M. T. R. von Rohr, “Technical writing as
part of project management for engineers: using a writing-
process approach to teach disciplinary writing requirements,”
Journal of Academic Writing, vol. 10, no. 1, pp. 136–145, 2020.

[42] J. Van Drie, J. Van Driel, and D. VanWeijen, “Developing stu-
dents' writing in history: effects of a teacher-designed domain-
specific writing instruction,” Journal of Writing Research,
vol. 13, no. vol. 13 issue 2, pp. 201–229, 2021.

[43] F. Murtadho, “Metacognitive and critical thinking practices in
developing EFL students’ argumentative writing skills,” Indo-
nesian Journal of Applied Linguistics, vol. 10, no. 3, 2021.

[44] S. Kuyyogsuy, “Promoting peer feedback in developing stu-
dents' English writing ability in L2 writing class,” International
Education Studies, vol. 12, no. 9, pp. 76–90, 2019.

[45] Q. K. Fu, C. J. Lin, G. J. Hwang, and L. Zhang, “Impacts of a
mind mapping-based contextual gaming approach on EFL
students' writing performance, learning perceptions and gen-
erative uses in an English course,” Computers & Education,
vol. 137, pp. 59–77, 2019.

[46] M. R. Lamb and J. M. Parrott, Digital Reading and Writing in
Composition Studies, Routledge, 2019.

[47] M. P. Cope, E. A. Mikhailova, C. J. Post, M. A. Schlautman,
and P. Carbajales-Dale, “Developing and evaluating an ESRI
story map as an educational tool,” Natural Sciences Education,
vol. 47, no. 1, pp. 1–9, 2018.

[48] S. Durga and C. Rao, “Developing students' writing skills in
English-a process approach,” Journal for Research Scholars
and Professionals of English Language Teaching, vol. 6, no. 2,
pp. 1–5, 2018.

[49] R. Culham, Teach Writing Well: How to Assess Writing, Invig-
orate Instruction, and Rethink Revision, Stenhouse Publishers,
2018.

[50] S. Suprayogi, S. Samanik, E. Novanti, and Y. Ardesis, “EFL
learner’s literary competence mapping through reader-
response writing assessed using CCEA GCSE mark scheme,”
Celt: A Journal of Culture, English Language Teaching & Liter-
ature, vol. 21, no. 1, pp. 22–40, 2021.

[51] I. Indrawati, “Improving reading comprehension of VIII grade
students at SMP Negeri 3 Tolitoli through task based learn-
ing,” Jurnal Madako Education, vol. 5, no. 1, 2020.

[52] S. Usman, A. Safitri, and M. Marhum, “The application of
story mapping technique to improve writing skills,” in 4th
International Conference on Arts Language and Culture
(ICALC 2019), pp. 512–523, Surakarta, Indonesia, Central
Java, Indonesia, 2020.

[53] N. Latifah, Teaching and learning narrative text writing
through story mapping at the first semester of the ninth grade
of smp negeri 3 pringsewu in academic year 2018/2019, [Ph.D.
Thesis], UIN Raden Intan Lampung, Indonisia, 2018.

[54] M. Berendsen, J. Hamerlinck, and G. Webster, “Digital story
mapping to advance educational atlas design and enable stu-
dent engagement,” ISPRS International Journal of Geo-Infor-
mation, vol. 7, no. 3, p. 125, 2018.

[55] R. Yunda, E. Komariah, and B. Burhansyah, “Using story map-
ping technique to improve students’ ability in writing recount

text,” Research in English and Education Journal, vol. 2, no. 4,
pp. 32–40, 2017.

[56] Y. Yuliana, “Story mapping in teaching writing narrative text,”
International Journal of Language Teaching and Education,
vol. 1, no. 1, pp. 8–15, 2017.

[57] J. Chavez, J. Martinez, and R. Pienta, “Effects of story mapping
on third-grade students with attention deficit hyperactivity
disorder,” Journal of Pedagogy/Pedagogický Casopis, vol. 6,
no. 1, pp. 95–121, 2015.

[58] R. Boon, M. Paal, A. Hintz, and M. Cornelius-Freyre, “A
review of story mapping instruction for secondary students
with LD,” Learning Disabilities: A Contemporary Journal,
vol. 13, no. 2, pp. 117–140, 2015.

[59] I. Johana, Using the story-mapping strategy in developing stu-
dents’ writing skill at senior high school, [Ph.D. Thesis], Univer-
sitas Negeri Padang, 2015.

[60] L. Candler, “Graphic organizers for reading teaching tools
al igned with the common core ,” 2012, http:/ /www
.lauracandler.com/.

[61] R. Inayah, An analysis of student’s problem in writing hortatory
exposition text, [Ph.D. Thesis], UIN Raden Intan Lampung,
2021.

[62] A. Yanwar, “An analysis of the students’ writing skill in horta-
tory exposition text at the first semester of public administra-
tion study program of the faculty of social and political
science,” J-SHMIC: Journal of English for Academic, vol. 7,
no. 2, pp. 10–20, 2020.

[63] S. Amri, “Teaching hortatory exposition text through cluster-
ing technique,” Wiralodra English Journal, vol. 2, no. 2,
pp. 163–175, 2018.

[64] F. Nazilah, The use of FRESH technique to improve the stu-
dents’ writing ability on hortatory exposition of the eleventh
grade of SMAN 1 Suruh in the academic year 2017/2018,
[Ph.D. Thesis], Iain Salatiga, 2018.

[65] C. Cenderato, “Teaching hortatory exposition writing using
guided wh-questions to the students of SMA PGRI 1 PONTI-
ANAK GRADE XI,” Journal of English Educational Study,
vol. 3, no. 1, pp. 81–90, 2020.

[66] R. Husein and A. Pulungan, “Sumber Belajar Penunjang PLPG
2017 Mata Pelajaran/Paket Keahlian Bahasa Inggris BAB X
Hortatory Exposition. Kementerian Pendidikan dan Kebu-
dayaan Direktorat Jenderal Guru dan Tenaga Kependidikan,”
2017, https://www.usd.ac.id/fakultas/pendidikan/f1l3/
PLPG2017/Download/materi/bing/BAB-X-Hortatory-
Exposition.pdf.

[67] A.-K. Ali, Teaching English in the Iraqi context, University
House for printing, publishing and translation - Ministry of
Higher Education and Scientific Research, 2020.

[68] E. Smidt, J. Bunk, B. McGrory, R. Li, and T. Gatenby, “Student
attitudes about distance education: focusing on context and
effective practices,” IAFOR Journal of Education, vol. 2, no. 1,
pp. 40–64, 2014.

[69] S. Usman, A. Safitri, and M. Marhum, “The application of
story mapping technique to improve writing skills,” Advances
in Social Science, Education and Humanities Research, vol. 421,
pp. 512–523, 2020.

[70] R. Akhtar, H. Hassan, and A. Saidalvi, “The effects of ESL stu-
dent's attitude on academic writing apprehensions and aca-
demic writing challenges,” International Journal of
Psychosocial Rehabilitation, vol. 24, no. 5, pp. 5404–5412,
2020.

10 Education Research International

http://www.lauracandler.com/
http://www.lauracandler.com/
https://www.usd.ac.id/fakultas/pendidikan/f1l3/PLPG2017/Download/materi/bing/BAB-X-Hortatory-Exposition.pdf
https://www.usd.ac.id/fakultas/pendidikan/f1l3/PLPG2017/Download/materi/bing/BAB-X-Hortatory-Exposition.pdf
https://www.usd.ac.id/fakultas/pendidikan/f1l3/PLPG2017/Download/materi/bing/BAB-X-Hortatory-Exposition.pdf


[71] O. Tavsanli, A. Bilgin, K. Yıldırım, T. Rasinski, and
B. Tschantz, “The effect of a PBWMIP on writing success
and attitude toward writing,” Reading and Writing Quarterly,
vol. 37, no. 5, pp. 425–443, 2021.

[72] O. Tabatabaei and N. Radi, “The effect of story mapping on
writing performance of Iranian EFL learners,” International
Journal of Foreign Language Teaching and Research, vol. 1,
pp. 57–70, 2013.

[73] T. Boulineau, C. Fore, S. Hagan-Burke, and M. Burke, “Use of
story-mapping to increase the story-grammar text compre-
hension of elementary students with learning disabilities,”
Learning Disability Quarterly, vol. 27, no. 2, pp. 105–121, 2004.

[74] N. Aritonang, “An analysis of students’ difficulties in writing
hortatory exposition text ability (a study at the eleventh-
grade students of SMA Negeri 1 Pinangsori in 2018/2019 aca-
demic year),” JURNAL LINER (Language Intelligence and Edu-
cational Research), vol. 3, no. 1, pp. 47–67, 2020.

[75] F. Zakiah, Improving students’ ability in writing hortatory
exposition text through consultancy prewriting protocol tech-
nique at the second grade of mas Pab 2 Helvetia Medan, State
Islamic University of North Sumatera Medan, 2018.

[76] C. Aprizawati, “Students’ motivation on writing hortatory
exposition by using pow plus tree strategy at Sman 1 Bukit
Batu,” Inovish Journal, vol. 2, no. 1, pp. 35–47, 2017.

[77] I. S. Mazda, “Improving the students’ writing skill by the use of
write-pair-share technique,” Writing Hortatory Exposition
Text, vol. 1, no. 13, pp. 167–175, 2013.

11Education Research International


	The Effects of Story Mapping and Hortatory Exposition Techniques on Students’ Compositions
	1. Introduction
	2. Aims of the Study
	2.1. Significance of the Study
	2.2. Definition of Basic Terms
	2.2.1. Story Mapping Technique
	2.2.2. Student Performance
	2.2.3. Writing Hortatory Exposition Composition

	2.3. Literature Review
	2.4. EFL Teachers and Graphic Organizers
	2.5. Story Mapping
	2.6. Writing Hortatory Exposition Composition
	2.7. Students’ Attitudes towards Writing
	2.8. Previous Studies
	2.9. Hypothesis

	3. Materials and Methods
	3.1. Study Participants
	3.2. Variables of the Study
	3.3. Instruments
	3.4. Procedures

	4. Results
	4.1. Results for the First Hypothesis
	4.2. Results for the Second Hypothesis
	4.3. Results for the Third Hypothesis

	5. Discussion
	6. Conclusions and Recommendations
	Data Availability
	Conflicts of Interest

