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During the COVID-19 pandemic, using online and flipped instruction is the best alternative for traditional instruction.+erefore,
this study compared the effects of three instructions, including online, flipped, and traditional, on improving Iranian EFL learners’
vocabulary knowledge. To do so, 90 Iranian intermediate EFL learners were selected among 119 students as the participants of this
study. +e target participants were randomly divided into three equal groups (online, flipped, and traditional). After that, all
groups were pretested by a vocabulary test. +en, the participants of one group received the treatment by using fully online
instruction, and the other group participants received a flipped instruction. On the other hand, the participants of the third group
received conventional vocabulary instruction. After teaching 100 new English words to all groups with three different instructions,
a vocabulary posttest was administered to all participants. +e paired samples t-test and one-way ANOVA results indicated that
both online and flipped groups outperformed the control group in the vocabulary posttest. In addition, the findings revealed the
flipped group outflanked the online group in the posttest of vocabulary. +e implications of this study can encourage both EFL
teachers and learners to integrate the flipped and online instructions into their teaching and learning processes.

1. Preliminaries

+e COVID-19 pandemic situation has compelled the
suspension of all activities that have the potential to generate
large crowds, including teaching and learning activities in
schools and on college campuses. Due to this, the learning
process is conducted entirely online. Digital technology has a
significant impact on the breadth of education globally,

including in Iran. One example is online learning, conducted
through an online system or in a network that utilizes
electronic media to facilitate learning [1]. +e term “online
learning” is defined by Walabe and Rocci Lubicini [2] as
courses that effectively use the Internet and technology to
provide students with educational advantages. It is not as
simple as using technology in education since excessive
variables play a role and are interconnected. +is is
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consistent with Ali’s [3] assertion that technology is the
delivery method and that it necessitates tight coordination
across instructional, content, and technology teams. Mur-
gatrotd [4] highlights shortcomings such as a lack of online
teaching infrastructure, instructor inexperience, an infor-
mation gap, and a complicated home environment. Of
course, suppose we utilize electronic media or technology to
conduct learning via online teaching. In that case, Internet
data is essential since no one would access online learning
without it. Furthermore, Syaifudin [5] underlines that online
learning has no time or location constraints as long as it is
linked to the Internet.

Dhawan [6] argues that since online learning is student-
centered and provides a great degree of flexibility in terms of
time and place, its application in E-learning may signifi-
cantly impact the overall learning experience. Saleem and
Rasheed [7] claim that the primary benefit of online learning
is that it increases access to education while simultaneously
reducing prices and time commitments and boosting
learners’ academic achievement.

+e other new method that has been used during the
COVID-19 pandemic is flipped instruction which is a new
teaching strategy that aims to get the students to do exercises
outside the classroom milieu, often performed by some
electronic methods. As explained by Embi [8], the term
“flipped classroom” describes an educational approach in
which students are given a chance to learn topics outside of
class as well as review content they have already learned in
the classroom (p. 198). In a flipped classroom, the emphasis
is shifted from the teacher to the student and their progress,
allowing for more time devoted to discussion and collab-
oration [9]. According to the flipped classroom model,
students watch teacher-produced videos at home before
class and complete homework assignments in the classroom
[10].

Flipped instruction, according to Bishop and Verleger
[11], refers to a student-centered learning system that is
divided between two sections: interactive learning experi-
ences during class time and distinct teaching bases that are
entirely reliant on computers. By viewing videos, listening to
digital files, and reading articles, learners may prepare
themselves for the activity [12]. In the opinion of Jenkins
[13], there are several positive aspects of the flipped class-
room, including the fact that learners are allowed to access
materials and take them in at their own pace, among other
things. +ey may access lecture materials in private by
concealing them at home and using a video-based platform
to view the contents on their computers. +is allows indi-
viduals to approach items without being concerned about
their friends, recognizing that they are slower or quicker. It is
possible for students to analyze materials at their own pace
by stopping, pausing, rewinding, and fast-forwarding them
[14, 15].

Flipped and online instructions can be applied to im-
prove Iranian EFL learners’ vocabulary knowledge. An or-
dinary l2 learner tends to place a high value on expanding
his/her vocabulary [16]. According to Pintrich and Schunk
[17], English language learners who have a limited vocab-
ulary are less able to understand and communicate with

others. Also, in EFL/ESL programs, Nation [18] highlights
the significance of vocabulary acquisition. When it comes to
mastering the English language, understanding vocabulary is
vital. +e reason is straightforward: English has one of the
most diverse and expansive vocabularies of any language. A
complex blend of Germanic and Romance words and vo-
cabulary is an essential factor of language competency since
it provides the foundation for how effectively students can
talk, listen, read, and write. Learning a new language may be
a frustrating experience if you do not have the proper vo-
cabulary techniques [19].

Regarding the importance of vocabulary in learning the
English language, the present research intended to examine
the effects of online, flipped, and traditional instructions on
boosting Iranian EFL learners’ vocabulary knowledge. +is
study can be significant since it compared the effectiveness of
three different instructions on vocabulary learning of 90
Iranian EFL learners’ vocabulary enhancement during the
pandemic of the COVID-19.

2. Review of the Literature

2.1.2eoretical Background. Since the COVID-19 outbreak,
several governments have implemented lockdown and social
distance measures that have forced the closure of schools,
training institutes, and higher education institutions. Edu-
cators are rethinking their methods of delivering high-
quality education through different online channels. Despite
the difficulties presented to both teachers and students, it has
become a remedy for this unprecedented worldwide epi-
demic [20]. Transitioning to online learning may be a new
experience for both instructors and learners, which they
must adjust to with few or no other options. As a result of
numerous Internet platforms, the educational system and
teachers have accepted “Education in Emergency” and are
now forced to implement a system for which they are un-
prepared [21].

Schools and colleges have used online technologies to
keep students engaged throughout this epidemic, which has
resulted in the closure of several institutions of higher
learning [22]. Staff and student preparation for the new
adjustments must be assessed and appropriately encouraged.
Students with a static mentality have a tough time modifying
and adjusting to new learning environments, but students
with a strong mentality adapt fast. Online learning meth-
odology cannot be standardized. +ere is a wide range of
topics, each with different requirements. Subjects and age
groups need distinct strategies for online education [23].
Learners with physical disabilities may also benefit from
online learning since it enables them to engage in the virtual
classroom without forcing them to move around much
[20, 24].

Besides fully online instruction, flipped instruction has
been used widely during the COVID-19 pandemic. Students’
active participation, cooperation, and support are hoped to
increase via more efficient teaching time in a flipped learning
approach [9, 25]. Recently, teaching and research have been
paying increasing attention to the flipped learning model.
An instructor may use video lectures or screencasts to
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illustrate a topic’s central idea to learners, allowing class time
for greater student activity participation under the leader-
ship of the teacher in a flipped classroom [26].

According to O’Flaherty and Phillips [27], flipped
learning is a blended learning technique that flips the
conventional university teaching and learning paradigm on
its head. During a flipped classroom, didactic lectures,
which are typically delivered in person, are prerecorded
and made available for students to watch before in class,
while chances to strengthen, broaden, and implement
students’ comprehension of the recorded material are
provided through the use of “active learning strategies”
during the class time [28].

Flipped learning also differs in that learners first learn
about new course material outside of class and then spend
time in class consolidating what they have learned [29]. +e
flipped learning method encourages students to access
lecture videos at home and participate in learning activities
to comprehend the material better. Learners can obtain
lectures conveniently since they are recorded in videos and
maybe accessed practically entirely online. +e videos may
also be paused or replayed if necessary [30]. Learners take
notes on their questions and bring them up in class, even if
the instructor does not directly answer them. As a result,
learners benefit from this strategy in increasing their mo-
tivation and achievement [31].

+e complete learning framework is flipped in flipped
learning, which is why it is termed flipped learning. +at is,
the assignment is completed in the classroom, and the
lecture is presented to learners before class time [32]. +e
fundamental purpose of flipping the learning is to improve
the face-to-face interaction between professors and learners
and allocate class time spent talking about issues, responding
to questions, and doing activities [33].

2.2. Experimental Background. Some studies were per-
formed regarding the flipped and online instructions; for
example, Zarei and Asadi Amani [34] investigated the im-
pact of different online strategies (word reference, media,
and vocabulary games) on reading comprehension and
vocabulary comprehension and production. To do this, 60
language learners were selected and divided into 3 groups,
with each group being allocated to one of the treatment
conditions at random. +e pretest for the study was ad-
ministered at the first session of therapy, and it consisted of a
vocabulary test. Language learners in the 3 groups received
instruction via online vocabulary games, online media,
transcripts, and online word references while undergoing
treatment. +e posttests were administered after the inter-
vention and consisted of a reading comprehension exam, a
vocabulary comprehension test, and a vocabulary produc-
tion test. +ree one-way ANOVA techniques were used to
assess the data that had been acquired. Overall, it was de-
termined that the Internet media group outperformed the
other organizations. Based on the findings of this research, it
is possible to infer that various online tools may have varied
effects on multiple areas of language acquisition when used
in conjunction.

Regarding vocabulary accomplishment, Khodaparast
and Ghafournia [35] investigated whether online, offline,
and hybrid techniques had any meaningful impact on Ira-
nian EFL learners’ achievement in an educational program.
Students from the Islamic Azad University of Ahvaz,
majoring in English Teaching, made up the majority of the
100 participants. +e participants had a language skill level
above the upper intermediate level. +ey were given a vo-
cabulary pretest and a vocabulary posttest. +e findings
showed a statistically significant difference between the
conventional technique and the other three ways studied. In
other words, computer-assisted teaching methodologies had
a considerable impact on the vocabulary development of
language learners. +e data also demonstrated that using a
mixed strategy substantially boosted L2 vocabulary success
in the students. +e results suggested that language learners
who were taught using CALL techniques had higher levels of
self-assurance than the other students studied.

Mahmoudi [36] inspected the impacts of online in-
struction via smartphone on Iranian EFL students’ gram-
matical accuracy enhancement. Two groups of upper-
intermediate students, including one experimental group
and one control group, were selected to achieve this ob-
jective. +e traditional instruction was utilized in teaching
grammar to the control respondents, while the online in-
struction was used to teach the experimental group. +e
outcomes depicted that there were noticeable differences
between the experimental and the control participants, and
the experimental participants outflanked the control group
after the treatment.

A study conducted by Abbasi et al. [37] examined the
improvement of oral communication skills using online
strategy-based education. To achieve this, 80 Iranian female
and male students studying at the intermediate level par-
ticipated in the therapy. +ey were separated into four
groups of twenty people each. Instructing participants in
social and emotional techniques was beneficial to both the
experimental and control groups. Pre- and posttest designs
were used to assess the therapy’s effectiveness and compare
the results. Because of this, the data was examined using one-
way ANOVAs and I-tests to uncover patterns. +e results
demonstrated that the strategy treatment effectively in-
creased the participants’ verbal capacity. +e performance of
the male and female treatment groups, on the other hand,
did not vary significantly from one another. Because of this,
the results indicated that online strategy-based training
might have a favorable impact on the speaking skills of
Iranian intermediate EFL learners.

Khoiriyah [38] examined the effects of the flipped
classroom on enhancing EFL students’ listening skills.
Furthermore, the purpose of this research was to understand
the students’ perceptions of their experience in a flipped
classroom. An online open-ended questionnaire and the
pre- and posttreatment tests were used in conjunction with
an online open-ended questionnaire to create a mixed ap-
proach. According to the findings of this research, the av-
erage score on the posttest was considerably higher than the
average score on the pretest, showing that flipped teaching
improved the students’ listening comprehension skills.
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Furthermore, most students expressed satisfaction with their
flipped classroom experience in their written responses.

Iranian students’ vocabulary acquisition was researched
by Rezai Fard et al. [39]. +ey found that teaching ESP
vocabulary through the flipped classroom improved Iranian
students’ vocabulary learning. It was also determined what
the views of ESP learners were regarding using the flipped
classroom format throughout the research process. To gather
and evaluate the data in this research, a quantitative ap-
proach was used to collect and analyze the data.+is resulted
in the nonrandom selection of 60 ESP participants studying
English at Payame Noor University, chosen based on their
performance on the OQPT. An initial pretest was delivered
to all of the participants, and they were then separated into
two equal groups, each consisting of 30 people. Instruction
was given in a flipped classroom to the participants in the
experimental group. +e control group got vocabulary ed-
ucation using a traditional technique widely used at the
institution where it was conducted. A posttest was admin-
istered to both groups of participants to assess the students’
progress in acquiring a new language. An anonymous 10-
item questionnaire was sent to the participants following the
treatment phase of the study to determine their opinions
regarding utilizing the flipped classroom. +e results were
used to develop recommendations for future research. +e
one-way MANOVA revealed that flipping classes substan-
tially impacted Iranian students’ vocabulary development in
English as a second language course. +e participants in the
experimental group also agreed that deploying flipped
classrooms had a beneficial impact on their attitudes about
ESP courses.

Sudarmaji et al. [40] studied the impacts of the flipped
classroom model on students’ speaking skills. To do this
research, 34 senior high school students were chosen as the
research participants. +e subjects were assigned to two
groups: control and experimental. A speaking test was done
before and after implementing the flipped classroom model
to determine the students’ speaking performances. +e
outcomes revealed that the online flipped classroom model
significantly developed the students’ speaking performances.

Hashemifardnia et al. [41] inspected the effect of utilizing
flipped classrooms on helping EFL students develop their
speaking CAF. To achieve this purpose, 60 intermediate EFL
learners were chosen and assigned to flipped and nonflipped.
+en, all participants were administered a speaking pretest.
Later, the flipped participants received the treatment via
flipped-based instruction, but the nonflipped participants
were traditionally trained. At the end of the treatment, an
attitude questionnaire was given to the flipped participants
to check their opinions about applying to the flipped
classroom. +e outcomes proved that the flipped group did
better than the nonplipped group on the speaking posttest.
In addition, the findings revealed that the participants
presented desirable attitudes toward using flipped instruc-
tion in English language learning.

Using the flipped classroom paradigm, Rajabi et al. [42]
looked into the impacts of classroom anxiety and listening
performance on Iranian EFL learners’ performance in class.
+is was accomplished by selecting 68 Iranian EFL learners

based on their results on the Oxford Placement Test (OPT)
and the random division of each into an experimental
(flipped group) and a control group, each of which had 34
participants. A classroom anxiety measure and the listening
portion of a preliminary English language exam were ad-
ministered to both groups before the commencement of the
therapy (PET). +e experimental group got the instructional
materials and video podcasts over the WhatsApp messaging
app. +ey were instructed to review the items relevant to the
target instruction before attending the course. Each of the
audio recordings was played once or twice in the classroom
for the control group. In the last step, both groups were
administered the classroom anxiety scale and the listening
portion of the PET, which served as the posttests for both
groups. +e data analysis findings revealed that there was no
statistically significant difference between the two groups in
terms of their anxiety levels. Because of this, the experi-
mental group received better marks on the listening per-
formance exam when compared to the control group,
indicating that the flipped classroom approach may improve
the listening skills of Iranian EFL learners.

Despite the importance of online-based instruction and
flipped instruction, they are less used in teaching and
learning English in Iranian EFL contexts. Most English
classes are held in a face-to-face situation rather than
through online instructions. In light of the fact that these
novel instructions have received little attention in the Ira-
nian EFL context, the purpose of this study was to investigate
the effects of these teaching modes on the vocabulary
knowledge of Iranian EFL learners. Consequently, this re-
search attempted to answer the following question:

RQ. Are there any significant differences between the
effectiveness of the online instruction, the flipped instruc-
tion, and the traditional instruction on enhancing Iranian
intermediate EFL learners’ vocabulary knowledge?

3. Methods

3.1. Participants. To carry out this investigation, 90 Iranian
EFL students were chosen among 119 learners through a
convenience sampling method. +ey were selected from two
English Language Institutes in Ahvaz, Iran. +eir English
level was intermediate, determined based on their band
score on the Oxford Quick Placement Test (OQPT). +e
selected respondents were all males with the age range of 19
to 31 years old. +ey were randomly assigned to two ex-
perimental groups of online and flipped and a traditional or
a control group.

3.2. Instrumentation. +e first tool employed in the current
research to make the subjects homogenous was the OQPT. It
was used to assist the researchers in getting an exact
comprehension of what levels (i.e., elementary, pre-
intermediate, intermediate, and advanced) the respondents
were at. +is instrument included 60 multiple-choice
questions, and according to its results, the students who
scored between 40 and 47 were intermediate and considered
the target sample of this research.
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+e second tool applied in the present research was a
pretest of vocabulary, which the researchers designed. +e
pretest included 20 multiple-choice items from the students’
coursebooks. +e reliability and the validity of the test were
calculated. In fact, three English professors checked the face
and the content validity of the pretest. +at is, to make sure
about the Content Validity Index (CVI) of the test questions,
three English university instructors inspected the test and
recommended a few changes regarding the clarity, the
simplicity, and the representativeness of questions. As a
result, the researcher modified some questions of the test,
and then she piloted it on 15 students with similar char-
acteristics to the target groups. +en, the pretest reliability
was measured by utilizing the KR-21 formula (r� 0.87).

+e other tool employed in this research was a posttest
for measuring vocabulary knowledge after the treatment.
+e researcher modified some items of the pretest and used
it as the posttest of this research. Most features of the posttest
were similar to the characteristics of the pretest, including
number, content, and type of the questions. +e researcher
made a subtle difference (changing the orders and the op-
tions of the questions) to hinder the possible recall of the
answers of the pretest. +e posttest was conducted to assess
the effects of the treatment on the vocabulary development
of the participants. A group of English experts validated the
posttest, and its reliability was determined by applying the
KR-21 formula (r� 0.89).

3.3. Procedures. To perform this research, 90 Persian EFL
students from two English Language Institutes of Ahvaz,
Iran, were chosen. After that, the participants were ran-
domly assigned to three groups: two experimental and one
control. A researcher-designed vocabulary test pretested the
three groups, and then, the instruction was conducted on
them differently. As the instruction, the participants of one
experimental group were taught only online by applying the
Skype application. +e researcher taught ten vocabulary
items in each online session to this group.+emeanings, the
synonyms, the antonyms, and even the explanations of the
words were provided by the students either in a voice format
or in a written format. Example sentences were also sent to
the group to assist the learners in learning the words better.
+e students could ask their questions and share their ideas
and knowledge in the group. +e researcher immediately
gave feedback on the students’ ideas and comments. At the
outset of each session, one vocabulary quiz was given to this
group to encourage them to read the words more.

+e students in the flipped group were sent the vocab-
ulary items online, and they were chargeable for their
learning. +e researcher did not teach them online; he only
sent the materials and required the students to study them
both in pairs and individually before coming to the face-to-
face classroom. +e researcher used the WhatsApp appli-
cation to send the materials to the students of this group. In
the flipped group, the researcher put more responsibility for
interacting and viewing with content on the learners, and the
formative assessments were utilized after each session. In the
flipped class, the teacher moved from being the “sage on the

stage” to the “guide on the side” via supplying individualized
assistance for all students. In this class, the researcher gave the
participants time to watch the videos or read the texts in the
classroom; the learners then did the follow-up activities, with
the teacher supplying assistance and direction as necessary.

+e control group participants were trained in the vo-
cabularies in a conventional classroom. +e researcher did
not use any online-based tools and activities to teach the
vocabulary items to the control group. +e researcher
translated the words into Persian and provided the Persian
equivalent of each word. He also offered example sentences
and required the students to practice the words at home. At
the beginning of each session, one vocabulary quiz was
administered to the control group. +is procedure contin-
ued to teach all one hundred words. After the treatment
ended, a vocabulary posttest was administered to the three
groups to check the effects of the online, the flipped, and the
traditional instructions on the students’ vocabulary
enhancement.

3.4. Data Analyses. After collecting the needed data via
applying the above-used tools, we analyzed them based on
the purposes of the research. +e statistical tools, including
one-way ANOVA and post hoc Scheffe tests, were used to
measure the impacts of the instruction on vocabulary
learning of the participants.

4. Results of the Study

After gathering the needed data, the researchers analyzed
them to get the final results. Since we had three groups, one-
way ANOVA was used to analyze the scores of the vo-
cabulary pre- and posttests. +e details of the results are
displayed in Tables 1–5.

In Table 1, the mean scores and the standard deviations
of the three groups are displayed. +e mean scores of the
experimental groups, online and flipped, are 13.96 and
15.06, respectively. Based on this table, the traditional
group’s mean score is 14.53, implying that all groups had
almost the same vocabulary knowledge at the outset of the
treatment.

Based on Table 2, Sig is 0.20, which is higher than 0.05;
thus, the differences between the vocabulary pretests of the
experimental groups and the traditional group were not
significant; indeed, both groups had equal performances in
the pretest of vocabulary.

Table 3 depicts the mean scores and the standard de-
viations of the three groups in the vocabulary posttests. +e
means of the online and the flipped groups are 17.93 and
19.50, respectively, and the mean of the traditional group is
15.36. Seemingly, both experimental groups had better
performances than the traditional group in the vocabulary
posttest. Table 4 shows if the differences between the vo-
cabulary posttests of the three groups are remarkable or not.

According to Table 4, Sig (.00) is smaller than 0.05,
meaning that there are noticeable differences between the
vocabulary posttests of the three groups in favor of the
experimental groups.
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+e findings of the post hoc Scheffe test in Table 5
confirm that the differences between the traditional
group’s posttest scores and both experimental groups are
significant. Similarly, the differences between the posttest
scores of the experimental groups are remarkable in favor of
the flipped group.

5. Discussion and Conclusion

To answer the research question “Are there any significant
differences between the effectiveness of the online instruction,
the flipped instruction, and the traditional instruction on
enhancing Iranian intermediate EFL learners’ vocabulary
knowledge?”, one-way ANOVA test was used, and its findings
indicated that those groups who had received the treatment
by using the flipped and the online instructions conducted
significantly better than those whose instruction was done
traditionally. Moreover, the results indicated that the flipped
group outflanked the online group in the posttest. According
to the gained outcomes, both experimental participants had
an improvement in their posttests, but the flipped group had
the best performance among the three groups.

+e obtained results are in line with Zarei and Asadi
Amani [34], who showed that online instruction developed
the experimental group’s reading comprehension, vocabu-
lary comprehension, and production.Moreover, the findings

of the research are confirmed by Abbasi et al. [37], who
indicated that online-based instruction could greatly affect
the speaking abilities of their participants.

+e better performances of the students who utilized the
flipped and the online instructions can refer to the fact that
they had more interactions. Interactions and technologies
assisted EFL students’ development in learning vocabulary
[43].

+e findings of this research indicated that the flipped
participants had better performances than the online par-
ticipants. +is part of the results is supported by Khoda-
parast and Ghafournia [35], who examined if online, offline,
and blended methods produced any remarkable effects on
vocabulary knowledge of Iranian EFL students and dem-
onstrated that the blended approach was more effective than
the other approaches. Also, our study is advocated by
Khoiriyah [38], who indicated that flipped instruction de-
veloped the listening comprehension skills of English
learners.

+e outcomes of the current research are in accordance
with Abaeian and Samadi [44], who investigated the effect of
the flipped classroom on Iranian EFL students’ reading skills
and indicated that the experimental participants did better
than the control participants in the posttest. Furthermore,
this investigation is advocated by Rajabi et al. [42] who
inspected the effects of the flipped instruction model on

Table 1: Descriptive statistics of the groups in the vocabulary pretest.

N Mean Std. deviations Std. errors
95% confidence interval for

means Minimum Maximum
Lower bound Upper bound

Traditional 30 14.53 1.99 0.36 13.78 15.27 11.00 18.00
Online 30 13.96 2.61 0.47 12.98 14.94 10.00 17.00
Flipped 30 15.06 2.47 0.45 14.14 15.99 11.00 19.00
Total 90 14.52 2.39 0.25 14.02 15.02 10.00 19.00

Table 3: Descriptive statistics of the groups in the vocabulary posttest.

N Mean Std. deviations Std. errors
95% confidence interval for

means Minimum Maximum
Lower bound Upper bound

Traditional 30 15.36 1.56 0.28 14.78 15.95 13.00 18.00
Online 30 17.93 1.46 0.26 17.38 18.47 15.00 20.00
Flipped 30 19.50 1.00 0.18 19.12 19.87 16.00 20.00
Total 90 17.60 2.18 0.22 17.14 18.05 13.00 20.00

Table 2: One-way ANOVA (pretest of vocabulary).

Sum of square Df Mean squares F Sig.
Between groups 18.15 2 9.07 1.60 0.20
Within groups 492.30 87 5.65
Total 510.45 89

Table 4: One-way ANOVA (vocabulary posttest).

Sum of square df Mean squares F Sig.
Between groups 261.26 2 130.63 70.01 0.00
Within groups 162.33 87 1.86
Total 423.60 89
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Iranian EFL students’ listening performance. +e findings of
the research indicated that the experimental participants
obtained better scores in the listening skill test, meaning that
the flipped classroom model could enhance Iranian EFL
students’ listening skills. Also, this study is in line with Sarani
et al. [45], who examined the effects of flipped instruction on
Iranian EFL learners’ writing skill improvement at senior
high school. +eir outcomes revealed that the flipped group
performed better than the control group on the writing
posttest.

+e results of the study indicated that the flipped group
outflanked the online group in learning vocabulary. We can
ascribe this betterment to the advantages of flipped in-
struction that provides preclass materials in the forms of
audio and videotaped files. +e learners have the oppor-
tunities to read these materials to learn the novel vocabu-
laries of the lessons. It is believed that learning vocabularies
need several resources, and more exposure to contextual
inputs is an essential agent in teaching vocabulary [46].
Learning vocabulary is not an easy task, and it needs a lot of
attention and practice from the side of the students.

One reason why the flipped group outperformed the
other groups is that while learners of the flipped group
applied different out-of-class educational resources, they
became more ready in the classes, and the time of the class
was spent on higher-order cognitive tasks rather than just
concentrating on countless language forms. In this way, the
lower order cognitive tasks such as comprehending and
recalling were conducted before the classes, and students had
much time to learn deeply before attending the classroom.
Afterward, the upper-level cognitive tasks such as using,
analyzing, assessing, and creating were performed through
the support and the presence of the instructors and other
learners at the time of the class.

+e other reason for the gained findings is that flipped
instruction can activate cooperation rather than competition
among the learners. +is model puts emphasis on collab-
orative learning that assists learners to improve their skills of
higher-order thinking. In addition, flipped instruction can
free the educational time and prepare the ground for in-
teractive learning tasks that enhance pupils’ communicative
competencies. Here, one can claim that the student-oriented
feature and the flipped instruction’s collaborative nature can
prepare the learners to improve their vocabulary knowledge.

One more reason for the obtained results can be ascribed
to the nature of the flipped instruction that is following the
educational procedures that put learners at the center of the

learning process by forcing them accountable for their
previous experiences with learning autonomously before
attending the actual classes. Harris et al. [47] asserted that
flipped instruction puts the instructional encumbrances
upon the learners; teachers get the experts who improve the
abilities of their pupils and remove the codependency (p.
331). Unlike a conventional classroom that causes code-
pendency, flipped instruction makes independency for
stimulating learners to resolve their difficulties.

+e findings of this investigation corroborate the theo-
retical idea that flipped courses allow simple access tomaterial
teaching viamobile tools, videos, and the Internet.+e flipped
instruction provides the active uses of the class time; it enables
learners to move at their speed, and in case they are unable to
take part in the classes because of some reasons, they are
provided with an opportunity to learn about subjects which
are instructed out of the class contexts [48, 49].

Our study supports the online collaborative learning
theory proposed by Harasim [50], stating that implementing
the Internet and online learning in teaching and learning can
produce positive and contributive effects. Based on this
theory, students can solve their learning problems cooper-
atively, leading to better English learning.

Looking back at the outcomes, it can be concluded that
flipped instruction and fully online instruction are more ef-
fective than traditional instruction. +e conclusion to be made
here is that instructors have to apply an amalgamation of these
instructions. Various methods and strategies in language
teaching can significantly help language learners enhance their
vocabulary knowledge. Among these approaches and tech-
niques, technological tools have been shown to affect how
language learners communicate, generate ideas, and manage
their communications. Online tools like online English lan-
guage learning websites, online dictionaries, chatting and
emails, online games, presentation software, and online media
can result in better learning findings and play a crucial role in
providing less anxiety-provoking and more motivating and
enjoyable environments where learners can focus on new
words and how they are utilized [51].

+e implications of this study can encourage EFL
learners to apply online games, online dictionaries, and
online media to increase their range of vocabulary. +e
combination of the traditional methods and the online tools
may be more effective in helping a larger number of learners
to overcome their learning problems. +e findings of this
study can help students to learn English both in and outside
of the class environment. +e results of this research can

Table 5: Post hoc Scheffe test and multiple comparisons (posttest of vocabulary).

(I) groups (J) groups Mean difference (I-J) Std. errors Sig.
95% confidence interval

Lower bound Upper bound

Traditional Online −2.56∗ 0.35 0.00 −3.44 −1.68
Flipped −4.13∗ 0.35 0.00 −5.01 −3.25

Online Traditional 2.56∗ 0.35 0.00 1.68 3.44
Flipped −1.56∗ 0.35 0.00 −2.44 −.68

Flipped Traditional 4.13∗ 0.35 0.00 3.25 5.01
Online 1.56∗ 0.35 0.00 0.68 2.44

∗+e mean differences are significant at the 0.05 level.
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encourage EFL teachers to implement different types of
instructions (flipped and online) in their classes to produce
better learning results. +e findings of the present study are
helpful for teachers in making them aware of the importance
of using online education in their classes to help learners
overcome their anxiety and increase their language profi-
ciency. By applying innovative strategies such as the flipped
and the online instructions, EFL materials designers can
create more personalized educational materials meeting the
requirements of language students with various learning
styles and attitudes. Applying technology aids them in de-
signing multimodal materials to make language learners
more interested in language learning.

+ere are some limitations in the present research; the
main one is the small sample of the study that was only 90
Iranian EFL students. Upcoming investigations are rec-
ommended to add more respondents to promote the validity
and reliability of their results. +is study used only quan-
titative data to answer the question posed in the research;
other researchers are offered to use the qualitative data as
well to enrich the findings of their studies. +is study could
cover only one dependent variable (vocabulary learning);
subsequent investigations can investigate the impacts of the
online and the flipped instructions on other skills and
subskills of English. +e convenience sampling method was
used in this study, so the researchers selected the population
close to hand; future research can use other sampling
methods to collect more valid data.

Data Availability

+e data are available upon request with the corresponding
author.
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