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The current research was an attempt to compare the impacts of online English language learning and face-to-face English
language learning on Iranian EFL learners’ grammatical knowledge and their learning motivation. To this end, the Oxford
Quick Placement Test (OQPT) was given to 81 Iranian EFL students, and 50 of them who were at the intermediate level were
selected as the participants of the study. Then, they were randomly divided into two groups; one experimental group (EG)
(n = 25) and one control group (CG) (n = 25). After that, both groups were pretested by a grammar test and a motivation
questionnaire. After pretesting, the participants of the EG received the treatment through online instruction. On the other
hand, the participants of the CG were taught the grammatical points through a face-to-face instruction. At the end of the
treatment, both groups took the posttest of grammar and motivation. The EG outperformed the CG on both the grammar and
motivation posttests, according to the findings of paired and independent samples t-tests. Implementing online instruction
assisted Iranian EFL learners to enhance their grammatical knowledge and increase their learning motivation. The implications
of this research can encourage teachers to use online learning methods in their classes.

1. Introduction

The recent advancements in technology have resulted in
improvements in the quality of education in general and
the study of English as a foreign language (EFL) in particu-
lar, in recent years. The generation of learners who were
born and raised in the digital age has brought with them a

plethora of unique learning settings and ways to learn
English language. Khadabandeh [1] stated that technology
is widely used in all aspects of life, including education. This
has brought about changes in learning shapes that have
moved away from conventional classroom educational envi-
ronments and toward new kinds of learning environments
that include electronic, digital, and online classes [2].
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Khodabandeh [1] stated that technology is increasingly used
in all parts of life, along with teaching.

As a result, technology is now a critical component of
education, both in and out of the classroom. Technology is
used in almost every language lesson. Learning a language
may be made easier and more effective with the use of tech-
nology. With the use of modern technology, instructors may
customize classroom activities to better serve their students’
needs. Teachers increasingly rely on technology to make lan-
guage learning more enjoyable for their students [3]. Tech-
nology, claim Bull and Ma [4], gives language students a
wealth of materials at their fingertips. Students and teachers
should be encouraged to use computer technology to locate
necessary actions for language acquisition, according to
Gençlter [5]. According to Clements and Sarama [6],
students may benefit from the usage of appropriate technol-
ogy resources. Computer-based language exercises, accord-
ing to Harmer [7], help students learn to work together
more effectively.

Likewise, according to Tomlison [8], computer-based
activities offer students with quick access to knowledge and
relevant resources. They go on to say that Internet-based
resources encourage students to study further. Aside from
that, Larsen-Freeman and Anderson [9] reinforced the view-
point that technology offers instructional tools while also
bringing learning experiences into the environment of the stu-
dents. Numerous genuine resources may be made available to
students via the use of technology, and students can be encour-
aged to continue their language learning journey [2, 10].

Learning English online with the use of technology may
be beneficial for pupils. Online learning is a style of educa-
tion in which students study in a virtual environment that
is completely separated from their physical surroundings.
An Internet-based learning environment that may bring
together students from a variety of backgrounds and with a
variety of viewpoints is known as online learning [11, 12].
According to Warschauer [13], involvement in online con-
texts inspires learners since they do not have to worry about
making mistakes, as they would in a traditional classroom
setting. When compared to face-to-face sessions, online
courses encourage learners to collaborate more [14]. The
flexibility in participation, accessibility, and convenience
offered by online learning makes it a popular choice for a
significant number of students. Furthermore, online learning
will continue to be a significant component of higher educa-
tion in the foreseeable future [15]. The reality is that, if you
like it or not, technology is here to remain as a tool for edu-
cation. When it comes to meeting the education, training,
and retraining requirements of a rising information society,
technology has emerged as an indispensable tool [2, 16, 17].

Using online instruction can increase the motivation of
EFL learners. The term “motivation” refers to the driving
force behind human behavior: “the reasons why individuals
act and think in the ways that they do” ([18], p.1). A form of
cognitive stimulation, according to Williams and Burden
[19], is a stimulus that stimulates an individual to exert sus-
tained intellectual and/or physical effort in order to attain an
objective. Motivation has a vital part in influencing human
behavior in everyday life, but it also plays a significant role

in ensuring that students achieve success in school. This
means that students’ linguistic practices and attempts to
acquire the target language are influenced by their L2 moti-
vation, which is discussed more below [20]. The process of
learning is intimately tied to one’s level of motivation
[21–23]. As a result, students who are more inspired may
outperform than less-inspired counterparts [24]. With
another way of saying it, if the students are motivated, they
will most likely learn, and if they are not, they may be less
keen to learn. This theory has obvious appeal and is sup-
ported by research [25–27].

Using online instruction can also develop EFL learners’
grammar learning. The teaching of grammar as a major ele-
ment of language plays a very important role in the learning
and acquisition of a second language. It has been interpreted
from a variety of views by a variety of contributors. “Gram-
mar,” according to Nunan [28], is “a collection of rules that
explain how words should be arranged correctly at the sen-
tence level” (p. 8). It has been described as “the principles
by which words change their shapes and are integrated into
sentences” according to a classic and straightforward view-
point ([29], p. 705).

In recent years, there has been a growing interest in the
importance of grammar in the instruction of the English lan-
guage [30, 31]. The author (Azar [32] asserts that without
grammar, we are limited to communicating meaning via
individual words, sounds, visuals, and body gestures, and
that grammar is a necessary element of language acquisition
since it is the wearing that produces the fabric. Over the
course of many years, a misunderstanding about the nature
of grammar resulted in inefficient approaches to grammar
training. It was common for grammatical rules to be viewed
in isolation and taught out of context, making it difficult for
pupils to apply what they had learned in real-world scenar-
ios [33]. When teaching languages at that period, instructors
failed to see that the ultimate purpose of the subject matter
was language utilization or communication, rather than
language usage or understanding of the subject matter.

The relevance of integrating norms and forms into vari-
ous communicative activities is emphasized by Celce-Murcia
et al. [33] since language is meant to facilitate communica-
tion. Language instructors, in particular, are always seeking
for methods to make the learning process easier and faster
for their students. As a result of this aspiration, many inno-
vations and creative efforts in the area of foreign language
education were made in the nineteenth century in an
attempt to move language instruction away from its anti-
quated, arduous, and stagnant state.

This study intended to examine the effects of online
learning on Iranian EFL learners’ grammatical knowledge
and their learning motivation. This study can be significant
because it will work on a new topic. Internet-based distance
learning, by its nature, has the potential to affect language
learning because it radically changes the learning environ-
ment offered by physically separating the instructor from
the learner. It seems that identifying the extent to which stu-
dents utilize self-regulatory behaviors in Internet-based dis-
tance learning will provide valuable insight for the design
and delivery of e-learning courses.
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2. Review of the Literature

By increasing the technology in the educational system, the
traditional form of education has been revolutionized. It
leads the education toward modern technological-based
learning and teaching process. Different kinds of technolog-
ical tools have been developed because of the high demand
for learners in higher education. Online learning is one of
the most prominent innovations in the educational system.
Online learning can be defined as the application of broad-
band Internet and computers in order to facilitate the learn-
ing and teaching process [34].

Pop [35] defined online learning as an online interaction
between students and teachers. Accordingly, the courses are
taught online even if the teacher and students are at the
building. There are students’ and their teachers’ choices for
instruction. Using online learning has enabled universities
to solve geographical restrictions. Universities have been
expanded to the global level. Students are not limited in
choosing universities they can educate in a university wher-
ever they desire. According to Shaba [36], online learning
efforts will have a direct impact on the subsequent structure
of universities on both a strategic and a technological level in
the next decades. According to O’Hearn [37], current uni-
versity institutions must be dynamic and adaptive, they must
be able to accept new technologies in learning and widen the
learning process to include a broader range of activities.
Quality of online instruction requires teachers to be trained
for online teaching to create students’ satisfaction and a
higher academic achievement [38, 39].

Using online learning is an effective way to develop EFL
learners’ motivation. As a very complicated psychological
phenomenon, motivation includes the interaction of the
neurological system with cognition and emotion, as well as
the development of persistent personality qualities that
enable individuals to interact with their environment. Indi-
viduals’ needs are met via this psychological process, which,
in turn, causes them to act in certain ways. Motivation is a
driving force that initiates, encourages, drives, and maintains
goal-directed behavior in the face of obstacles [40].

The Self-Determination Theory is one of the theoretical
frameworks that help to explain why people do what they
do (SDT hereinafter). SDT focuses on the management of
an individual’s human behaviors as well as the fact that each
person’s motivation is unique to him or herself. More specif-
ically, this theory is concerned with how personal goals are
incorporated and managed in the individual (self), therefore,
strengthening him or her and allowing for optimal function-
ing. SDT emphasizes how concepts, attitudes, and aspira-
tions are integrated as a result of the effect of multiple
elements in the social context, owing to the fact that an indi-
vidual’s connection with the environment is never complete.
Each individual manages his or her behavior in accordance
with his or her psychological demands, and each individual
is capable of doing so on a constant basis, moving from a
wholly external viewpoint to an integrated and independent
one [41].

Using online instruction is necessary to help EFL
learners’ grammar knowledge. Through the acquisition of

grammatical knowledge, students are able to comprehend
how to use words to convey complicated ideas and how to
recognize unique literary influences, which helps them
become more efficient readers. According to Cornwall [42],
if students gain adequate grammatical knowledge, they will
be able to write in a more organized manner. If students
do not have a thorough understanding of grammar, they will
almost surely make a number of grammatical errors whether
writing or speaking [43]. For foreign learners, understanding
grammar serves as the primary foundation for constructing
sentences that may be employed in spoken communication
in the English language [44]. As a result, if pupils do not
understand how to construct and create sentences, they will
find it difficult to communicate effectively in English. Gram-
mar is also important since it is a means of improving lin-
guistic correctness; the more precisely and accurately a
message is transmitted, the lower the likelihood of misinter-
pretation and misunderstanding during communication.
When there is a lack of grammatical competence, communi-
cators are less likely to participate fully and freely, and com-
munication is more likely to be unsuccessful [45]. There are
a variety of elements that might influence language learners’
approaches to language acquisition. Different characteristics,
such as age, gender, level of competence in the target
language, motivation, anxiety, aptitude, and cultural back-
ground, according to some studies, have an impact on the
learners’ use of language learning methodologies [46, 47].

Our study is rooted in constructivist theory and collabo-
rative learning theory. Constructionist theory holds that stu-
dents must form inner mental models in order to gain
knowledge about the world. As a result, constructivism sees
education as an active process in which students construct
new concepts based on both their present and previous
knowledge. It is important to note that constructivism may
be divided into two subcategories: social constructivism
and cognitive constructivism [48]. In order to change
learners from passive consumers of information into active
builders of knowledge, it is necessary to equip them with
an adequate learning environment as well as proper learning
instruments. The use of mobile devices provides learners
with a unique chance to be active architects of knowledge
by embedding them in a realistic situation and providing
them with access to supporting resources [49]. Instances of
constructivist activities with mobile technology include
handheld games, collaborative podcasts, emails, and multi-
media content [50].

Collaboration activities, according to Naismith et al.
[49], are those that encourage learning via social engage-
ment. Cooperative learning is a tremendous asset, particu-
larly for online learning, since it enhances engagement and
peer-communication in an environment where the learners
will have the most influence on the outcome. Learners are
empowered to study a language in cooperation with others
through exchanging files, data, and offering ways of
coordination without seeking to replace human-to-human
interactions. This is particularly relevant to mobile learning.
Through the usage of various Mobile-Assisted Language
Learning (MALL) apps, mobile devices may be utilized in
real-time to collaborate with others. Using their digital

3Education Research International



devices, for example, EFL students may study in a collabora-
tive environment by exchanging SMS messages, sharing
music, data, and videos over Bluetooth, and discussing in
groups using social media platforms such as Facebook.

Some empirical studies were performed to investigate the
effects of online learning on English language learning.
Mahmoudi [51] sought to explore the usefulness of online
learning via smartphones on Iranian EFL learners’ grammatical
accuracy development. A number of 20 upper-intermediate
male and female EFL learners were chosen as the population.
The researcher selected two groups of upper-intermediate
learners: one group consisting of (10) students was regarded
as an EG, and the other also consisting of (10) students was
considered as the CG. The conventional method was utilized
in teaching grammar to the CG, while the online classroom
was applied to the EG. To analyze the data, the frequency
and percentage of each item in the questionnaire were com-
puted using the SPSS. The results presented that there was a
significant difference between the EG and the CGs and the
EG who used the online instruction had better performances.

Al-Jarf [52] attempted to determine if the incorporation
of online learning into face-to-face in-class grammar train-
ing had a substantial impact on the grammatical accom-
plishment of EFL freshmen college students in the United
States. The research included two groups of first-year stu-
dents: one group of freshmen and one group of sophomores.
The findings revealed a statistically significant difference in
grammatical understanding between the EG and CG groups.
The online instruction helped the EG to enhance their
English grammar.

As Mohammadi et al. [53] investigated the effects of an
online discussion forum on students’ writing abilities and
attitudes toward English, they found that the forum had an
influence. Doing so required a total of 60 students, all of
whom had a concentration in English, to be placed in two
groups: EG and CG. When it came time to write a five-
paragraph essay, students had to participate in an asynchro-
nous forum where they had to challenge their own ideas and
get comments from the instructor based on a feedback form
that had been pre-designed. It was shown that students’
writing in the EG improved dramatically on both lexis and
grammatical planes as a consequence of interacting with
their peers’ queries, sharing comments on their writing,
and applying self-assessment procedures in order to
correct their own work throughout the course of the
semester. In addition, they had more favorable views about
writing as a whole.

Memari [54] investigated the impact of synchronous and
asynchronous E-learning on the teaching of grammar to
English as a foreign language (EFL) students. It was decided
to use two full classes of undergraduate students studying EFL
at Farhangiyan University for the study. and everyone got
therapy via either synchronous or asynchronous E-learning
exercises, depending on their preference. The two groups were
given an identical curriculum, which included dependent
clauses, appositives, infinitives, and gerunds, as well as the
same vocabulary. The understanding of the grammar of EFL
learners was examined via the use of recognition and produc-
tion tests. An ANOVA test with repeated measurements was

used to compare the results of the two groups. In the study’s
findings, it was discovered that both types of E-learning had
a significant impact on the language learners’ mastery of
grammar, as indicated by tests of recognition and production.
The data also revealed that there was a statistically significant
relationship between electronic modes and grammar recogni-
tion and production assessments, according to the researchers.
In conclusion, it can be said that E-learning is beneficial, that
synchronous learning is more successful for improving
language learners’ output, and that asynchronous learning is
beneficial for enhancing the abilities and subskills that need
reflection and understanding.

Using virtual and real classroom teaching of speech
actions, Davarzani and Talebzadeh [55] evaluated the effects
of Iranian EFL learners’ pragmatic awareness and growth as
a result of virtual and real classroom education. In order to
do this, a quasi-EG study was established, and 57 EFL female
language students at the intermediate level were recruited
after undergoing a homogeneity test. All of the participants
were randomly assigned to one of two EG groups (EGs): vir-
tual classroom learning or real classroom learning. They
went through the same process of pretest, intervention,
and posttest, with the pertinent data being collected through
the use of a PET test, a speech-act pretest, and similar
posttests of speech acts. The data were analyzed using both
the independent and paired-samples t-tests, as well as the
chi-square test. When it comes to promoting pragmatic
awareness among EFL students in the Iranian context, the
findings showed that instruction of speech acts through both
virtual and real classroom techniques can be beneficial; how-
ever, real classroom instruction of speech acts demonstrated
to be more beneficial and significantly increased the prag-
matic consciousness of Iranian EFL learners.

According to Aghajani and Zoghipour [56], the impacts
of online self-correction, peer correction, and instructor
correction on intermediate EFL learners’ grammatical
understanding in descriptive writing assignments were
investigated. Three Telegram groups with a total of 20
students each were formed by selecting 60 subjects based
on their results on the Nelson proficiency exam and dividing
them into three groups with the same number of students: a
peer-correction group, a self-correction group, and a teacher
correction group. The pretest was provided in order to
examine the participants’ understanding of grammar.
Following that, three Telegram groups with a total of 21
members (20 pupils plus 1 instructor) each were created.
The instructor then lectured the students on the many gram-
matical concepts throughout the duration of approximately
one academic term. The members were instructed to com-
pose a response to the question in between 50 and 70 words
and publish it on the group’s Facebook page. Afterward,
their works were rectified via a process of self-correction,
peer-correction, and instructor correction, all of which were
guided by the researcher’s input. The researchers employed a
pretest-posttest strategy to examine the progress of the
learners before and after the use of three distinct types of
treatment in the study. The ANOVA test was performed to
determine if there were any statistically significant variations
in grammatical knowledge between the intermediate EFL
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participants who got mobile-assisted self-correction, peer
correction, and teacher correction and those who did not
get any of these interventions. Post hoc tests were also uti-
lized by the researcher to identify the precise difference
between the two correction approaches. Grammatical
knowledge was the dependent variable, with the indepen-
dent factors being online self-correction, peer-correction,
and teacher-correction. The dependent variable was grammar
knowledge. After reviewing the findings of the study, it was
discovered that the significance level between self-correction
and teacher-correction was the highest (sig: = 0:000), but that
the significance level between peer-correction and teacher-
correction was a little lower (sig: = 0:000), and that there was
no significance between self-correction and peer-correction
was not observed.

The COVID-19 pandemic makes education more diffi-
cult for EFL learners. It makes students learn English online
but some students do not access sufficient facilities including
high Internet, mobile, and tablet. On the other hand, some
teachers are not totally familiar with online instruction.
These problems make online instruction difficult for the stu-
dents. Regarding the mentioned problems, this study is
aimed at inspecting the effects of online learning on Iranian
EFL learners’ grammatical knowledge and their learning
motivation. One question was posed based on this objective:

RQ. Does using online learning have a significant effect
on Iranian EFL learners’ grammatical knowledge and their
learning motivation?

3. Method

3.1. Participants. The research included 50 Iranian EFL stu-
dents from the Kyanfarda English institution in Ahvaz, Iran.
They were chosen from a pool of 81 pupils based on their
achievement on the Oxford Quick Placement Exam’s
English language proficiency test (OQPT). Participants with
a band score of 37 to 47 were classified as intermediate
pupils. The subjects were all male and ranged in age from
18 to 33 years. They were randomly assigned to one EG
group (n = 25) and one CG group (n = 25).

3.2. Instrumentation. The OQPT was the first tool used in
the present investigation, and it was used to homogenize
the students before the other instruments were employed.
It assisted the researchers in determining the degrees of pro-
ficiency of their subjects. This exam consisted of 60 multiple-
choice questions that assessed the participants’ reading,
vocabulary, and grammatical skills. Based on the results of
the aforementioned exam, 50 intermediate English as the
foreign language students were selected to serve as the sub-
jects of the current study.

The second instrument which was used in the current
study to gather data was a researcher-made grammar pre-
test. This test helped the researchers to determine the EG
and CGs’ grammar knowledge before applying the treat-
ment. The pretest included 20 items which were selected
from the students’ textbook. It should be noted that the
items were about the grammar points including conditional
sentences, tag questions, progressive tense, possessive adjec-

tives, and reflexive pronouns. The researchers calculated the
reliability of the pretest through applying KR-21 (r = :79).
Also, a panel of English instructors confirmed the validity
of the pretest.

The third instrument was a grammar posttest which was
the modified version of the pretest. The posttest consisted of
20 objective items, and all of its features, including the kind
of items and the number of items, were the same as those of
the pretest. The only difference between this exam and the
pretest was that the sequence of the questions and options
were switched in order to eliminate the learners’ likely mem-
ory of the elements from the pretest. It was given to the stu-
dents in order to assist the researcher in determining the
efficiency of the teaching on their grammatical development
at the conclusion of the therapy in both groups of students.
Due to the fact that the posttest was a modified version of
the pretest, it was deemed legitimate and trustworthy by
the researchers.

For the fourth tool, a questionnaire taken from
Gardner’s [57] worldwide version of the “Motivation Test
Battery” (MTB) was used to assess the motivation of the stu-
dents participating in this research. The initial test battery
consisted of 12 scales with a total of 104 items, which were
then combined into six variables. Although there were 74
questions in total, the questionnaire items in the current
study were focused on analyzing integrative motivation,
instrumental motivation, attitudes toward learning settings,
and learners’ motivation, all of which were evaluated. The
scale used in the questionnaire was a five-point Likert-type
scale ranging from strongly disagree to strongly agree on
all points. The validity of the MTB was confirmed by a group
of English teachers, and the reliability of the MTB was
assessed using the Cronbach alpha coefficient (r = :83). In
this study, the MTB questionnaire was used twice: once as
a pretest and once as a posttest. It is important to emphasize
that the MTB questionnaire was used both times.

3.3. Data Collection Procedure. To do the present study, the
researchers selected 50 homogenous (intermediate) male
participants among 81 Iranian EFL students. Then, the
researchers divided the participants into two equal groups
of 25; one EG and one CG. After that, they administered a
grammar pretest and a motivation pretest to evaluate the
students’ grammar knowledge and motivation before prac-
ticing the treatment. In the next step, the researchers taught
the grammar points to the EG through using online instruc-
tion. Six lessons of grammar such as conditional sentences,
tag questions, passive and active voice, progressive tense,
possessive adjectives, and reflexive pronouns were taught
to the participants online. Each part of the lesson was
thought through the WhatsApp application, and all activities
were done in this application. The teacher sent the explana-
tions of each grammar lesson to the students online and then
provided some examples for them to understand the lesson
well. After teaching each lesson, some activities and practices
were sent to the students, and they were required to do them
and sent them back.

On the other hand, the participants of the CG were
deprived of the online instruction. They were taught
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traditionally; through a face-to-face fashion. The students
attended the real class and the researcher taught the gram-
mar points to them directly. The teacher explained the
grammar points, and the students wrote them in their note-
books. Some examples were provided for them, and also,
some grammar questions were raised, and the students were
asked to answer them immediately. After teaching the gram-
mar points to both groups, the posttest of grammar and
motivation were administered to the participants to deter-
mine the impacts of the treatment on their grammar and
motivation improvement.

4. Results

The results of the study are presented in the following tables.
Based on Table 1, the CG’s mean score is 14.46, and the

EG’s mean score is 15.28. The close mean scores of both
groups imply that they had the same grammar knowledge
before the treatment.

The inferential statistics of the CG and the EGs in the
pretest are depicted in Table 2. Since Sig (.31) is greater than
(0.05), the difference between the groups is not significant at
(p < 0:05).

The above table (Table 3) shows that the mean score of
the CG is 16.32, and the mean of the EG is 18.56. It seems
that the two groups got better scores on their posttest com-
pared to their pretests.

Table 4 shows that there is a significant difference
between the grammar posttests of the two groups since Sig
(.00) is less than (.05), and it can be inferred that the EG
respondents outperformed the CG respondents on the
grammar posttest of the two groups.

The results of paired samples t-tests in the above table
(Table 5) indicate that the Sig values of both groups are less
than 0.05. Therefore, we can say that both groups had an
improvement on their grammar posttests. In short, both
groups developed on their posttests but the EG did better
than the CG.

Table 6 displays the mean scores of the two groups on
the motivation pretest. The mean scores of the CG and the
EG are 128.08 and 130.20, respectively. They conducted sim-
ilarly on their motivation pretests.

Given the facts shown in the preceding table (Table 7), it
is not possible to conclude that there is a significant differ-
ence in the motivation pretests of the two groups, because
Sig (.70) is more than 0.05.

Table 8 reveals that the mean score of the CG is 144.12,
and the mean score of the EG is 245.12. It seems that EG
performed better than the CG on their motivation posttest.

Based on the outcomes in Table 9, the difference between
the motivation posttests of the two groups is statistically sig-
nificant because Sig (.00) is smaller than (0.05), so, we can
claim that the EG had better performance than the CG on
the motivation posttest. This betterment can be ascribed to
the online instruction.

As shown in Table 10, there is a remarkable difference
between the motivation of pre- and posttests of the CG as
Sig (.00) is less than 0.05. Similarly, the difference between

the motivation pretest and the posttest of the EG is signifi-
cant because the Sig value is smaller than 0.05.

5. Discussion and Conclusion

For answering the research questions, paired samples t-tests
and independent samples t-tests were used and their results
revealed both online instruction and face-to-face instruction
had a positive effect on Iranian EFL learners’ grammar
knowledge and their motivation. The results also indicated
that the online group had a better performance on their
grammar and motivation posttests.

The results of the current study lend support to
Mahmoudi [51] whose results showed that there was a sig-
nificant difference between the EG and the CGs and the
EG who had received an online instruction had better per-
formance on their grammar posttest. Also, this study is
advocated by Alhabbash et al. [58] whose findings depicted
that there was statistically a significant difference in the level
of speaking performance between the students who learned
via online discussion and those who learned by a conven-
tional method in favor of online discussion group.

Moreover, the outcomes of the present research are in
agreement with Al-Jarf [52] who examined whether the
incorporation of the online learning can significantly
develop EFL students’ grammar achievement. His results
revealed that the online learning assisted EFL learners to
improve their mastery of English grammar. In addition,
the findings in this study are in line with Zarei and Asadi
Amani [59] who inspected the influences of various online
strategies on reading and vocabulary comprehension. Their
study revealed that the online media group outperformed
the CG.

Online instruction is a student-centered teaching
method that utilizes online resources to facilitate informa-
tion sharing outside the constraints of time and place among
a network of students. This technique combines self-study
with asynchronous interactions to enhance learning, and it
can be applied to facilitate learning in traditional on-
campus education, distance education, and continuing edu-
cation. Online learning allows learners to have more free-
dom to carry out their learning process without the
limitations of space and time [60]. These characteristics of
instruction learning can be the reasons why the EG out-
flanked the CG.

The other explanation for the results of this study can be
due to the fact that online learning can pave the way for the
pupils to keep on education and perform their careers at the
same time. Students can have their full-time job and study
their lessons simultaneously. In addition, by using online
learning, students have the freedom to learn at their own
convenience, and they can easily access the curriculum from
the comfort of their homes.

The other benefit of the online instruction that can be
the reason why the EG outflanked the CG is the recording
of all online classes and presenting them to the students.
Some students might miss the fortune to be online in the
special time or might not fully comprehend the lectures; they
can simply use the recorded of the classes for several times in
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order to learn more effectively, while in the conventional
classes, students can only benefit from the classroom once,
and they do not have the second opportunity when they
are absent.

Learning online with other students assists in the
improvement of language learning. The different online
instruments are easily available, and most of the students
can use them most of the time. These instruments can pro-
vide students with authentic interactions with other learners

from different cultures that might not be available in face-to-
face interactions. The Internet has made everything at hand
in which it is possible to get any service or help online and
with one click while we are at our homes.

The reason for the EG’s better performance is that the
students used technology incorporation and regarded it as
an important part of their learning experience since it helped
them to learn enjoyably and engagingly. This in part, is in
line with Sahin-Kizil [61] who stated that online instruction

Table 1: Descriptive statistics of the grammar pretests.

Groups N Mean Std. deviation Std. error mean

Scores
CG 25 14.76 1.96 .39

EG 25 15.28 1.64 .32

Table 2: Inferential statistics of the grammar pretests.

Levene’s test
for equality of

variances
t-test for equality of means

F Sig. t df Sig. (2-tailed)
Mean

difference
Std. error
difference

Scores

Equal variances
assumed

1.13 .29 -1.015 48 .31 -.52 .51

Equal variances
not assumed

-1.015 46.58 .31 -.52 .51

Table 3: Descriptive statistics of the grammar posttests.

Groups N Mean Std. deviation Std. error mean

Scores
CG 25 16.32 1.37 .27

EG 25 18.56 .916 .18

Table 4: Inferential statistics of the grammar posttests.

Levene’s test
for equality of

variances
t-test for equality of means

F Sig. t df Sig. (2-tailed)
Mean

difference
Std. error
difference

Scores

Equal variances
assumed

4.63 .03 -6.77 48 .00 -2.24 .33

Equal variances
not assumed

-6.77 41.79 .00 -2.24 .33

Table 5: Comparing the grammar pre- and posttests of each group (paired samples T-test).

Paired differences

t df Sig. (2-tailed)
Mean Std. deviation Std. error mean

95% confidence
interval of the
difference

Lower Upper

Pair 1 CG pre/post -1.56 1.87 .37 -2.33 -.78 -4.16 24 .00

Pair 2 EG pre/post -3.28 1.98 .39 -4.10 -2.45 -8.24 24 .00
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can make the activities of the course supportive, engaging,
inspiring, and capturing the attention of learners.

The use of online instruction can be appealing to stu-
dents because it can engage them in learning outside of the
classroom setting, it can encourage cooperative learning

among students, it can encourage self-study among students,
and it can help them to feel more confident about themselves
and their abilities. The characteristics of the online teaching
that were highlighted may have contributed to the EG
outperforming the CG on the posttest. The results of this

Table 7: Inferential statistics of the motivation pretests.

Levene’s test
for equality of

variances
t-test for equality of means

F Sig. t df Sig. (2-tailed)
Mean

difference
Std. error
difference

Scores

Equal variances
assumed

.34 .55 -.38 48 .70 -2.12 5.52

Equal variances
not assumed

-.38 47.54 .70 -2.12 5.52

Table 8: Descriptive statistics of the motivation posttests.

Groups N Means Std. deviations Std. error means

Scores
CG 25 144.12 24.40 4.88

EG 25 245.12 47.29 9.45

Table 9: Inferential statistics of the motivation posttests.

Levene’s test
for equality of

variances
t-test for equality of means

F Sig. t df Sig. (2-tailed)
Mean

difference
Std. error
difference

Scores

Equal variances
assumed

3.68 .06 -9.48 48 .00 -101.00 10.64

Equal variances
not assumed

-9.48 35.93 .00 -101.00 10.64

Table 10: Comparing the motivation pre- and posttests of each group (paired samples T-test).

Paired differences

t df Sig. (2-tailed)
Mean Std. deviation Std. error mean

95% confidence
interval of the
difference

Lower Upper

Pair 1 CG pre/post -16.04 22.49 4.49 -25.32 -6.75 -3.56 24 .00

Pair 2 EG pre/post -114.92 46.08 9.21 -133.94 -95.89 -12.46 24 .00

Table 6: Descriptive statistics of the motivation pretests.

Groups N Mean Std. deviation Std. error mean

Scores
CG 25 128.08 20.45 4.09

EG 25 130.20 18.53 3.70
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study are in line with Wu et al. [62] who studied the effects
of online EFL reciprocal actions on learners’ motivation,
confidence, and ability, concluding that online learning
could increase the students’ motivation, confidence, and
language abilities.

This research investigated the effects of the online and
face-to-face instructions on Iranian EFL learners’ grammar
knowledge and their learning motivation. The obtained find-
ings of the present study indicated that both mentioned
instructions were effective, but the online one was more
effective than the face-to-face one on improving the motiva-
tion and grammar of EFL learners. Based on the results, we
can conclude that incorporating the online instruction in
Iranian EFL setting can be helpful for teachers and students
to improve the quality of teaching and learning.

We can conclude that the online learning is a pivotal
instrument that should be used to supplement the EFL face-
to-face classes. It includes various activities and resources that
if employed by the students and monitored by the teachers
could improve the students’ language achievement. As the
world progresses, we need to use technology and synchronize
ourselves with it. Regarding the importance of online learning,
it is recommended that instructors and material designers
implement it in classes in order to assist students to learn a for-
eign language more successfully.

On the whole, it can be inferred that diverse online tools
may have considerable effects on the acquisition of different
aspects of language. The employment of one online tool may
not always result in the desired outcomes, as shown by this
case study. Because all Iranian schools and institutes are
not equipped with the Internet, computers, and other online
tools, and because the speed of the Internet varies from place
to place, and because some students do not have access to
smartphones, tablets, and computers, a combination of
online learning and face-to-face learning is recommended
in Iranian settings, according to the World Bank.

6. Implications and Limitations of the Study

In order for Internet resources to be successfully integrated
into language classrooms, both instructors and students
must have a basic understanding of online media. This leads
to the conclusion that instructors must first get acquainted
with online learning resources before devoting a portion of
their class time to instructing students on how to use these
tools. A teacher may also encourage students to utilize more
productive and effective online tools while discouraging
them from using unproductive or less productive ones,
depending on the objective of the learning activity. The out-
comes of this research may assist instructors in their usage of
both online learning methods and conventional methods in
their classrooms.

The results of this study can encourage students to learn
the lessons through using the online learning. Shy students
can use online learning to improve their English language.
Students may work at a time and at a location that is conve-
nient for them and their learning requirements while using
online learning resources. According to Chaney [63], online
courses have the potential to provide additional possibilities

for students who live in small, rural, or poor socioeconomic
school districts to enroll in courses that are otherwise
unavailable in their local school district. Distance learning
courses are a fantastic method for students to increase their
educational possibilities while still remaining competitive in
the ever-demanding world of higher education. The out-
comes of the current study can make the syllabus developers
cognizant of the importance of online learning in learning
English language. Material developers are recommended to
implement more online materials into the syllabus.

This study has its own limitations including the small
number of participants which was due to the problem of
availability of learners. Next studies are strongly offered to
include more participants to increase the generalizability of
their results. In addition, only males participated in this
study; the results should be generalized to females with great
care. Therefore, upcoming studies can work on female
students. This study was conducted in a private language
institute at the center of the city; similar topics are suggested
to be worked in the rural areas that have less access to the
technological-based instructional tools. Only quantitative
data through a pre- and posttest design were used in this
study, next researches are recommended to use interviews
and observations to gather qualitative data to enrich the
quality of their results.

Data Availability
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